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Abstract 

Due to the importance of attention grabber in the classroom management for pre-service 

teachers, this study examines the implementation and impact of attention grabbers in young 

learners’ classroom. The scope of this study focuses on pre-service teachers of the English 

Department in one University in Jakarta from grade two to five, and to attention grabbers 

which are produced when students are noisy and moving around the class while the teacher 

is giving instruction or explanation. The data were gathered from observation and video 

recording. The results indicated that the pre-service teachers still need to be aware to use 

attention grabbers when the classroom situation is not conducive. In order to make attention 

grabber become more effective when the teachers use attention grabbers in the classroom, it 

is important to make sure all of the students are responding to the attention grabbers. 

Furthermore, the suggestion for the next study is to find more participants in different grades. 

Keywords: Attention grabber, classroom management, pre-service teachers 

 Introduction  

Teaching young learners is often considered easy, yet it can be challenging due to 

several factors. There are some difficulties to teach young learners. Some teachers are 

overwhelmed to control the classroom. Sixty-eight percent of the pre-service teachers state 

that teaching English to young learners brings no fun and it is difficult for the pre-service 

teachers (Megawati, 2015). 

One of the reasons why teachers are overwhelmed by the students is related to the 

characteristics of young learners. Those characteristics are that they change their mood very 

fast, find it extremely difficult to sit still, tend to have short attention spans, and are energetic 

and physically active. (Copland et al., 2014; Crandall & Shin, 2014; Shin 2006). 

The noise that the students make can be problematic in the classroom (Copland et al., 

2014). In order to control the natural characteristic of young learners, teachers play an 

important role. Harmer (2007) mentions that teachers are in charge of the class and lead 

activities. Accordingly, it is important for teachers to find a way to attract students to the 

classroom activities that the teachers have made. 

One way to make the learning atmosphere become more conducive is to help them 

engage in the learning process (Shin, 2006). When the students are involved in classroom 

activities, teachers have to make sure that the classroom situation is still controlled. 

Moreover, they have to maintain a positive classroom situation. Since the noise of the 

students can be problematic in the classroom, to overcome the children’s natural behavior to 

be physically active, teachers should manage their classroom management correctly. 

One way to make the learning atmosphere become more conducive is to manage the 

classroom. Some potential strategies used are facilitating collaborative work, coordinating 

seating arrangement in a conventional way, and stressing the rules and procedures in the 

classroom (Rido et al., 2016); setting the pace and direction by leading the discussion and 
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interaction (Rido & Sari, 2018); and arranging the pupils into groups, addressing bad 

behaviour, supervising the classroom, and providing rewards and punishment (Rido, 2020). 

However, this study is focused on the attention grabber strategy.  

In this light, attention grabber can be a strategy for teachers to control the classroom 

situation. Attention grabber is different from correcting misbehavior strategy, as in attention 

grabber, the teachers are not mentioning the mistake that the students made, but directly 

giving the attention grabber to make the students well- behaved. For example, when students 

become noisy, teachers can make a ‘STOP’ sign in a creative and fun way, which triggers 

students to sit and be quiet immediately (Copland et al., 2014). Shin (2006) also states that 

teachers have to establish classroom situations because young learners can cooperate well 

when they are in a structured environment and they also enjoy the repetition of certain 

routines. For those reasons, we can indicate that teachers can make a classroom rule that 

includes the attention grabber. Moreover, they can keep repeating the attention grabber in 

the classroom. 

Doing attention grabbers in the classroom seems easily forgotten by the teacher. The 

teachers are likely to focus only on the lesson plan, while the attention grabber is considered 

less important. In support of this, Anderson (1989) argues that teachers tend to focus on time 

management and are not aware of whether or not students are engaged or paying attention 

to tasks. As such, they will be overwhelmed by the students’ behaviors in the classroom and 

maybe frustrated. Attention grabber can be one of the ways to help teachers control the 

natural behavior of young learners. 

Due to the importance of attention grabber in classroom management, this study is to 

examine the implementation and the impact of attention grabbers in young learners’ 

classroom. In this study, the impact of attention grabbers will be investigated by turning the 

classroom into conducive (Schneiderová, 2014). This study can help the teachers to know 

the strategies to control the classroom when the students are showing misbehavior in the 

classroom. 

The scope of this study is restricted to pre-service teachers from grade two to five, and 

it is restricted to attention grabbers which are produced when students are noisy and moving 

around the class while the teacher is giving instruction or explanation. 

There has been a study conducted in terms of classroom management, which is from 

Flórez (2015). The study by Flórez (2015) was conducted to investigate classroom 

management strategies to face the students’ misbehavior. The misbehavior in this study 

refers to the distracting behavior that diverts the learners’ attention in the classroom. This 

study focused on identifying which classroom management strategies can be applied to 

change primary students’ misbehavior. The data collected in this study were eight teachers 

who teach third grader students from Instituto Santa Maria, which located in Pereira, 

Colombia. There were eight classrooms and 33 students in one classroom. The result shows 

that one way to control the misbehavior of the students is by giving non-verbal attention 

grabber which is using gestures, for example clapping their hands and raising their hands. 

The study also suggested that teachers can find more interactive strategies to control the 

students’ misbehavior.  

The study from Flórez (2015) shares the similarities with the present study in terms of 

classroom management. The present study focuses on the implementation and the impact of 

an attention grabber, which cannot be separated from classroom management. Flórez (2015) 

revealed that one way to control the students’ misbehavior in the classroom is by giving a 

non-verbal attention grabber.  

In this study, the writer investigates how the pre-service teachers implement the 

attention grabbers in the classroom. It is also identified whether attention grabber can make 
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an impact on the young learners’ classroom situation, especially when students are noisy or 

showing inappropriate behavior during the teacher talk (giving instructions and 

explanations).  

Theory 

English Classroom for Young Learners 

Cameron (2001) states that teaching young learners is more difficult than teaching 

adults. Young learners can be divided into four separate groups, which are: early childhood 

(age 2 to 7), middle childhood (age 7 to 11), early adolescents (12-14) and later adolescents 

(age 15+ up to high school students) (Philp, Mackey, and Oliver, 2008). 

In teaching young learners, it is important to learn about the characteristics of young 

learners, young learners change their mood very fast, find it extremely difficult to sit still, 

tend to have short attention spans, and tend to be energetic and physically active (Copland 

et al., 2014; Crandall & Shin, 2014; & Shin 2006). Even though there are some 

characteristics that might trigger problems in classrooms, yet it can be controlled by 

implementing good classroom management. 

Classroom management is considered to be one of the most important aspects of 

teaching and a significant part of classroom life (Schneiderová, 2014). Froyen and Iverson 

(1999) define that classroom management aims at encouraging and establishing student’s 

self-control through a process of promoting positive student achievement and behavior. 

Classroom management can also include rules and consequences to prevent students from 

developing bad behavior and low achievement (Landau, 2009). 

In classroom management, teachers play a significant role in managing and facilitating 

the classroom (Stelma & Onat-Stelma, 2010). Teacher’s style of managing the classroom is 

important as Roberts (1983) states that;  

“A teacher’s style of management and strategies and techniques that he employs is 

likely to make a considerable difference to the effectiveness with which he manages 

the children in his charge” (Robert, 1983, p. 14). 

According to Robert (1983), teachers have to know their role as a group manager. 

Teachers must find strategies to make an effective and positive classroom. A good strategy 

that the teacher made can highly impact the classroom situation. 

The importance of the teacher’s role in the classroom is also pointed out by Ratcliff et 

al., (2010) that; 

Classrooms are complex societies where students and teachers live and interact with 

each other. Teachers are the leaders of these societies, and the way they exercise 

their leadership abilities greatly affects the equality of interactions that take place 

between teachers and students as well as the interactions that take place between and 

among the students themselves (Ratcliff et al., 2010, p. 38). 

According to Ratcliff et al., (2010), a successful classroom relies on the interaction of 

the teacher and the students. A teacher is a leader who controls the classroom, and the way 

they control the classroom affects the attitude of the students. 

From those statements, it can be implied that teachers play an important role to control 

the classroom. Teachers are seen as a leader in the classroom. In order to make the students 

well-behaved in the classroom, teachers need some strategies to make the classroom 

conducive and make students pay attention to the teacher. 
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The Role of Teacher Talk 

Teachers are the planners in the classroom (Nunan, 1991). Dörnyei and Murphey 

(2013) state that the success of teaching is reliant on how the teachers maintain 

communication with every student. In order to maintain classroom talk, it is important to 

pay attention to the teacher talk. Teacher talk plays a significant part to involve the students 

in the classroom.  

One aspect of teacher talks which has been intensively studied is the speech 

modifications made by teachers (Nunan, 1991). According to Nunan (1991), speech 

modifications make the communication of teachers and students become easier and helps 

the learner to acquire the target language. In speech modification, the teacher can raise their 

voice, exaggerated their voice or do a teacher talk in a fun way to attract students’ attention 

(Susana, 2002). As teachers are the planners in the classroom, teachers have to find the most 

effective speech modifications in their teaching.  

Susana (2002) argues that teacher talk is the inner part of the language classroom as it 

controls students’ natural behavior and the key element that determines the success of 

classroom organization and affect students’ acquisition. According to Susana (2002), 

teachers tend to do most of the talking in the classroom (whether it is an instruction or 

explanation). During the teacher talk (giving instruction or explanation), the students 

sometimes miss-behaved. In this light, Susana (2002) indicates that teachers have to modify 

their speech during teacher talk, in order to get the students’ attention. 

The Role of Attention Grabbers 

Roberts (1983) states that a large group of people is something difficult to be 

controlled, even the most experienced teachers find problems. Schneiderová (2014) states 

that teaching young learners may be challenging and teachers may be frustrated to face the 

natural behavior of young learners because young learners tend to have boundless physical 

energy, poor discipline, lack of awareness, and short attention span.  

Attention grabber is also known as attention-getter (Schneiderová, 2014). The purpose 

of an attention grabber is to refocus the students’ attention. Attention grabber is used to 

getting somebody’s attention; for a teacher to quiet their classroom down, grab their 

students’ attention, and keep the students’ focus on the task and the teacher (Szott & 

Molitoris, 2010).  

Schneiderová (2014) argues that it is essential to get the students’ attention to control 

the classroom. Teachers can use verbal and non-verbal cues to regain students’ attention 

(Snyder, 1998). In a verbal way, a teacher can raise their voice or do the attention grabber 

without any movement or gestures. In a non-verbal way, a teacher can include movement 

like clapping their hands, raising their hands, or using instruments, for instance, a bell. There 

are some various ways of attention grabbers as mentioned by Schneiderová (2014): 

“Teachers can use different signals to draw attention; such as clapping their hands, 

raising their voice, ringing a bell or raising their hand” (Schneiderová, 2014, p. 15).  

An example of attention grabber that being mentioned by Schneiderová (2014) is when 

the teacher says ‘Class class’ while clapping their hands, the students have to respond with 

‘Yes, yes’. After giving the attention grabbers, teachers should pay attention to whether the 

students listen and watch them. Schneiderová (2014) states that teachers should not start a 

new task or activity without getting the attention of all students in the class.  

As mentioned above, it can be seen that attention grabber is one way to draw students’ 

attention and to turn the class, from a not conducive class (when the students are noisy and 

moving around the class) into conducive (students fully paying attention to the task and the 

teacher). The purpose is to grab students’ attention when they are noisy and move around 
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the class. It is important to grab the students’ attention, so they will be fully paying attention 

to the task and the teacher. Attention grabber can be done in verbal and non-verbal ways, 

teachers may find or create their own attention grabber creatively. 

One way to make attention grabber become more effective is by including the attention 

grabber into the classroom rules. Stelma & Onat-Stelma (2010) state that teachers can 

develop classroom rules in order to manage students disciplined. Classroom rules can be 

mentioned at the beginning of the class. When teachers include the attention grabber into 

the classroom rules, it may help the students to remember about the attention grabber. For 

example, in every meeting, at the beginning of the class the teacher say “When I say hands-

on top, you should respond everybody stop”. 

Method 

This section is designed to explain the methodology of this study which to examine 

the implementation and the impact of using attention grabbers in young learners’ classroom. 

It is based on the experiences of pre-service teachers who have completed their internship 

PSL (Primary School Learners) program in the teachers’ education program at Atma Jaya 

Catholic University of Indonesia.  

The participant of this study consisted of eight pre-service teachers who were the 

students of the English Department, Faculty of Education and Language, Atma Jaya 

Catholic University of Indonesia, batch 2014, who have passed the Micro Teaching class. 

All of the participants were pre-service teachers from Primary School Learners. They 

experienced the same system of the internship program but differed with regard to the level 

of students they taught at school. Teacher A and B taught 2nd grader, Teacher C and D 

taught 3rd grader, Teacher E and F taught 4th grader, Teacher G, and Teacher H taught 5th 

grader.  

This research is a descriptive-case study investigating the implementation and the 

impact of attention grabbers in young learners’ classrooms. This study was conducted by 

watching video recordings of the pre-service teachers during their internship program. The 

data were the attention grabber given by the teacher and the responses of the students to the 

attention grabber.  

The data of this study was a video of eight pre-service teacher students during their 

internship program. In order to find out the implementation of attention grabbers during 

their internship program, the researcher watched videos. The video included six videos from 

their first to their sixth teaching by using an observation scheme.  

To analyze the implementation, the observation scheme was elaborated in terms of the 

form, frequency, rules, implementation and the impact on the students. The form of the 

attention grabber (verbal and non-verbal) were categorized based on Snyder (1998), the 

rules of an attention grabber (whether the teacher includes the attention grabber to the 

classroom rules) were categorized based on Stelma & Onat-Stelma (2010). The 

implementation and the impact on the students (how attention grabber can turn the class into 

conducive and identified the response of the students to the attention grabber) were 

categorized based on Nunan (1991). 

Data Collection  

The data were the result of an observation scheme referred to the implementation and 

the impact of attention grabbers in young learners’ classroom. The data revealed how 

attention grabbers can impact their teaching experience.  

The researcher was given the videos that have been collected by the English 

Department, Faculty of Education and Language. The videos were random, started from 
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second grade to fifth-grade teachers. A total of forty-eight (48) videos were provided. Each 

teacher was recorded approximately 60-70 minutes per meeting. After video observation, 

the researcher identified the implementation and the impact of the attention grabbers from 

the observation scheme. This study adopted an observation scheme which classified into 

several categories focusing on the implementation of attention grabbers and their impact in 

young learners’ classrooms. 

Data Analysis  

The observation schemes were categorized by five classifications, in terms of form, 

frequency, rules, implementation and the impact on the students. The teachers’ frequency of 

applying attention grabbers will be tallied and counted from the teachers’ first until sixth 

teaching. The form of the attention grabber (whether they use verbal and non-verbal attention 

grabber) will be counted from the teachers’ first until sixth teaching. When the teacher used 

verbal attention grabber, it means that the teacher did not include any movement and 

gestures. When the teacher used non-verbal attention grabber, it means that the teacher 

included movement or gestures. In terms of rules, it will identify whether the teacher include 

the attention grabber in the classroom rules or not. When the teacher includes the attention 

grabber in the classroom, they will state it at the beginning of the class. For example, at the 

beginning of the class the teacher says “Students, when I say hands-on top, you should say 

everybody stop”. The classification of rules will also be counted in percentages from the 

teachers’ teaching experience. The implementation and impact of the attention grabbers were 

analyzed by counting the percentages of the result from the observation scheme. It will see 

whether attention grabber can turn the class into conducive and will see the response of the 

students to the attention grabber. All of the categories will be counted from the eight 

teachers’ first until sixth teaching experience. 

Findings and Discussion 

The following sections present the analysis of the observation scheme about the 

implementation and the impact of attention grabbers in young learners’ classroom. The 

results of the observation were divided into nine sections. The first one discussed the 

frequency of attention grabber that the pre-service teachers used in the classroom. The 

second section analyzed the impact of attention grabbers in terms of rules and form. The 

third until the ninth section examined the impact of attention grabbers in terms of the 

implementation and impact on the students. 

Table 1. The frequency of attention grabber 

No Teacher Grade 
Teaching Total Mean 

1 2 3 4 5 6 

1. A 2 0 5 23 5 8 15 56 9.3 

2. B 2 0 0 10 12 10 9 41 6.8 

3. C 3 0 13 6 11 11 12 53 8.8 

4. D 3 0 6 10 4 7 10 37 6.1 

5. E 4 19 27 21 18 20 18 123 20.5 

6. F 4 4 6 10 14 17 9 60 10 

7. G 5 12 17 23 15 17 5 89 14.8 

8. H 5 20 21 23 20 15 18 117 19.5 
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According to Table 1, some of the pre-service teachers did not use attention grabber in 

their first and second teaching. Starting from the third teaching, all the pre-service teachers 

used attention grabber. Teachers who used attention grabbers most frequently were teacher 

E and teacher H, while teachers who used attention grabber least frequently were teacher D 

and teacher B. 

Table 2. The impact of attention grabber in terms of rules and form 

No Observation Scheme 
Percentage (%) 

Yes No 

1 The teacher includes the attention 

grabber into the classroom rules 100 0 

2 The teacher uses verbal attention grabber 37.5 62.5 

3 The teacher uses non-verbal attention 

grabber 
62.5 37.5 

4 The teacher used a variety of attention 

grabber in one class meeting 0 100 

5 The teacher used teaching aids for the 

attention grabber 
0 100 

Table 2 shows that all of the pre-service teachers included attention grabber into the 

classroom rules. Most of the pre-service teachers used non-verbal attention grabber rather 

than verbal attention grabber. None of the pre-service teachers used a variety of attention 

grabber in one class meeting. The pre-service teachers also did not use any teaching aids for 

their attention grabbers. 

Table 3. The impact of attention grabber when the students were noisy or chatting 

Teaching 
Percentage (%) 

Never Sometimes Most of the time Always 

1 50 0 50 0 

2 12.5 12.5 75 0 

3 0 37.5 62.5 0 

4 0 37.5 62.5 0 

5 0 37.5 62.5 0 

6 0 37.5 62.5 0 

Based on Table 3, it can bee seen that in the first and second teaching sessions, some 

teachers still did not use attention grabber when the students were noisy in the classroom. 

Although starting from the third teaching all the teachers had used attention grabber when 

the students were noisy, none of the teachers used attention grabber every time the students 

were noisy or chatting. 
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Table 4. The impact of attention grabbers when the students were moving around or 

walking around the class 

Teaching 
Percentage (%) 

Never Sometimes Most of the time Always 

1 50 25 25 0 

2 12.5 37.5 37.5 12.5 

3 0 37.5 62.5 0 

4 0 50 50 0 

5 0 62.5 37.5 0 

6 0 50 50 0 

In the Table 4 above, especially in the first and second sessions of teaching, there were 

still some teachers who did not use attention grabber when the students were moving around 

or walking around the class. In the second teaching, there was one teacher who always used 

attention grabber when the students were moving and walking around the class. Besides the 

second teaching, none of the teachers used attention grabber when their students were 

moving or walking around the class. 
 

Table 5. The teacher used attention grabber before moving to another activity 

Teaching 

Percentage (%) 

Never Sometimes Most of the time Always 

1 50 12.5 37.5 0 

2 25 37.5 25 12.5 

3 12.5 62.5 12.5 12.5 

4 25 50 12.5 12.5 

5 0 75 12.5 12.5 

6 12.5 62.5 25 0 

Table 5 shows us that there was only one teacher who always used attention grabber 

before moving to another activity in the second to fifth teaching. Most of the teachers did 

not use attention grabber before moving to another activity as the percentage of ‘never’ and 

‘sometimes’ are high. 

Table 6. The teacher made sure all of the students responded to the attention grabber 

Teaching 
Percentage (%) 

Never Sometimes Most of the time Always 

1 50 25 25 0 

2 25 12.5 62.5 0 
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3 0 37.5 62.5 0 

4 0 75 25 0 

5 0 50 50 0 

6 0 37.5 62.5 0 

We can see that in the first and second teaching, there were teachers who did not make 

sure at all, whether all of the students responded to the attention grabber. In the second, third, 

and fifth teaching, most of the teachers became aware to make sure whether all of the 

students did the attention grabber, but still, there were some teachers who still did not aware 

to make sure whether all of the students respond to the attention grabber or not. 
 

Table 7. The class atmosphere became conducive after the teacher implemented the 

attention grabber 

Teaching 
Percentage (%) 

Never Sometimes Most of the time Always 

1 50 0 37.2 12.5 

2 12.5 12.5 50 25 

3 0 12.5 62.5 25 

4 0 12.5 62.5 25 

5 0 0 75 25 

6 0 0 75 25 

It is clear from the table above that attention grabbers were able to turn the class 

conducive most of the time. In the first and second teaching, there were still conditions where 

the class did not become conducive at all, but starting from the third teaching, the class 

became more conducive after using the attention grabber. 

Table 8. Students were involved in doing attention grabber 

Teaching 

Percentage (%) 

None of the 

students 

Some of the 

students 
Most of the students All of the students 

1 50 0 50 0 

2 12.5 12.5 62.5 12.5 

3 0 0 100 0 

4 0 0 87.5 12.5 

5 0 0 100 0 

6 0 0 82.5 12.5 

This table shows that the involvement of the students in responding to the attention 

grabbers was positive. As it is shown that most of the time, students were involved in 
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responding to the attention grabbers. Furthermore, in the second, fourth, and sixth teaching, 

there was a class where all of the students always involved in the attention grabbers. 
 

Table 9. Students looked excited in responding to the attention grabber 

Teaching 

Percentage (%) 

None of the 

students 

Some of the 

students 

Most of the 

students 

All of the 

students 

1 12.5 12.5 50 25 

2 0 12.5 75 12.5 

3 0 37.5 62.5 0 

4 0 0 87.5 12.5 

5 0 0 87.5 12.5 

6 0 0 82.5 12.5 

We can see from the table 9 that most of the students were excited about responding to 

the attention grabbers. In the first, second, and third teaching, there were still some students 

who did not look excited in responding to the attention grabbers. Starting from the fourth 

teaching, most of the students were excited about responding to the attention grabbers. 

Based on the analysis of the impact of attention grabber that the pre-service teachers 

used in the classroom, the research found some facts regarding the impact of attention 

grabber in the classroom.  

Firstly, most of the pre-service teachers did not use the attention grabber frequently. 

As it is argued by Anderson (1989) that teachers are likely to be too focused on time 

management without focusing on students’ engagement and students’ attention to the tasks. 

The findings show that most of the pre-service teachers were not fully aware of the situation 

of the class. Mostly, the teachers only gave some commands by shouting in a loud voice, 

without using any attention grabber, for example: “pay attention!” or “ssh” when they were 

trying to calm the students. This fact is related to the study by Ratcliff et al., (2010) which 

shows that the most frequent used management behavior by the teachers was normative 

interactions (commands). The pre-service teachers seemed to forget that they have made 

attention grabber and include the attention grabber into the classroom rules. According to 

Table 2, the least frequent teachers that implemented attention grabber in the classroom were 

teacher D (grade 3) and teacher B (grade 2). The setting of the class of teacher D and teacher 

B was the same as it was a mixed-gender class with 30 students who seated in pairs. From 

the video observation, teacher D was not using any attention grabber in the first teaching. In 

fact, the teacher has included the attention grabber into the classroom rules. It is likely 

because the situation of the classroom in the first teaching was very quiet, students did not 

make any noise and always did what the teacher told them to do. There was no games activity 

in the first teaching. The students were only told to complete the worksheets. However, 

started from the second teaching, students were asked to do activities that required them to 

make some noise. Teacher D started to include more games in the activity and the class 

started to become noisier than before. When the students were noisy, teacher D shouted “ssh” 

and not implemented the attention grabber most of the time. Moreover, when the students 

were noisy, teacher D still continue the teaching process. Similarly, teacher B also was not 

used attention grabber in the first and second teaching. Teacher B started to use attention 
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grabber in the third teaching. The teacher seemed to ignore the situation of the class as the 

teacher mostly continue the activity although the class was still noisy. When the teacher used 

the attention grabber, the teacher did not make sure whether all of the students were doing 

attention grabber or not.  

Secondly, teachers’ classroom management does impact the students and classroom 

situation. In support of this, a statement by Schneiderová (2014) stated that classroom 

management is one of the most important aspects of teaching and it plays a significant part 

in classroom life. According to Table 2, the teachers who used attention grabber most 

frequently were teacher E (grade 4) and teacher H (grade 5). The setting of the class of 

teacher E and teacher H was similar as it was a mixed-gender class who seated separately 

(one row one column, every student seated in one desk, they are not seating in pairs). The 

difference is only the total number of students in the classroom. Teacher E had 25 students, 

while teacher H had 30 students in the classroom. From the video observation, teacher E was 

always aware of the situation of the class. When the students were noisy, teacher E 

immediately used the attention grabber. Moreover, when most of the students did not 

respond to the attention grabber, the teacher repeated the attention grabber until all of the 

students did the attention grabber. Similarly, teacher H who also used attention grabber 

frequently were also aware of the situation of the class. Teacher H also repeated the attention 

grabber if the students did not respond to the attention grabber. As a result, both classes of 

teacher E and teacher H were controlled and conducive.  

Thirdly, based on the video observation, the researcher found out that students were 

showing their enthusiasm to the attention grabber. As Shin (2006) states that the 

characteristics of young learners are physically active and energetic, the students were 

excited in responding to the attention grabber. From the video observation, in teachers C, E, 

F, G and H’s classrooms, students showed a positive attitude to the attention grabber. The 

students were doing the attention grabber many times, although the teacher has not started 

the attention grabber yet. Moreover, after their first teaching, the students started to shout 

the attention grabber when they see the teacher.  

Fourthly, the researcher found out that the teacher’s decision to use attention grabbers 

seemed to be affected by the teacher’s physical and psychological condition. For example, 

according to Table 2, teacher G (grade 5) showed a significant decrease in terms of frequency 

in the sixth teaching. The teacher only implemented attention grabber for five times, while 

in the other teachings, the teacher implemented the attention grabber for more than ten times. 

From the video observation, the teacher seemed to be sick in the sixth teaching since the 

teacher informed it to the class. As the teacher was sick, the teacher seemed to ignore the 

situation of the class. Although the students were noisy, the teacher still continued the 

teaching process.  

Lastly, the researcher found some examples of attention grabbers that the pre-service 

teacher used in their teaching. As Schneiderová (2014) stated that teacher can use verbal and 

non-verbal attention grabber, the pre-service teachers used a variety of attention grabbers in 

their teaching. According to Table 3, most of the teachers used non-verbal attention grabber. 

Some of the examples are; “1 2 3 eyes on me, 1 2 eyes on you” while raising their hands, 

another example of non-verbal attention grabber that the teacher used was “Hands-on top, 

everybody stop” while putting their hands on their head. The example of a verbal attention 

grabber that the pre-service teacher used was “Hello class? Yes yes, Miss”. 

Conclusion 

This study aimed to fulfill one objective which was to examine the implementation of 

attention grabbers and their impact on young learners’ classrooms. The result of this study 
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discovered that the implementation of attention grabbers did impact the young learners’ 

classroom.  

When the classroom was not conducive, as such the students were noisy, and they were 

moving around the class, the teacher can use attention grabbers to make the classroom 

become conducive. It was discovered that the students were excited about responding to the 

attention grabbers. Most of the time, the classroom became conducive after the teacher used 

attention grabber. After the teacher implemented the attention grabber, the teacher also has 

to make sure whether all of the students respond to the attention grabber.  

The frequency of the use of attention grabbers were also depended on the classroom 

situation. If the classroom situation was conducive and the students fully paid attention to 

the teacher, then the teacher did not have to use the attention grabber too often. On the other 

hand, if the classroom situation was not conducive and the students were not paying attention 

to the teacher, it is important for the teacher to grab their attention by using the attention 

grabbers. If the teacher did not make sure that all of the students respond to the attention 

grabber, the classroom situation might remain the same.  

The result of this study was intended to give suggestions for teachers, especially those 

with little experience or those who deal with large classrooms. The results indicated that the 

pre-service teachers still need to be aware to use attention grabbers when the classroom 

situation is not conducive. In order to make attention grabber become more effective when 

the teachers use attention grabbers in the classroom, it is important to make sure all of the 

students are responding to the attention grabbers. Furthermore, the suggestion for the next 

study is to find more participants in different grades. 
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Abstract 

This study was an attempt to investigate types and functions of repair strategies used by 

lecturers in English literature lectures in a university in Indonesia. Rido’s conceptual 

framework of repair strategies (2018) was used. Qualitative method was applied while the 

data were collected through video recording of three English literature lectures, comprising 

prose, drama, and literary criticism. The findings showed that the lecturers repaired both the 

linguistic (grammatical and pronunciation errors) and content-related aspects of the students 

while they were giving oral responses and making presentations. Therefore, the lecturers 

employed four types of repair strategies such as indicating an error has been made and 

correcting it, asking students to make self-repairs, indicating an error has been made and 

getting other students to correct it, and repeating students’ responses with changes. The 

functions of those repair strategies were to show the lecturers as role model and reliable 

source of knowledge, to give good examples, to make students think critically, to give 

opportunity for students to share ideas, and make students not aware they were being 

corrected so that they kept learning. The findings offer some implications for pedagogical 

considerations within university lecture, especially in English as a foreign language (EFL) 

setting. 

Keywords: English literature, Indonesian university, literature lectures, repair strategies 

Introduction 

Interaction plays an important role in a university lecture, especially in English 

department in Indonesia where literature is taught using English (Fadilah et al., 2017). In 

literature university lecture, interaction normally takes place between lecturer and students. 

During interaction, students may produce many linguistic errors, including grammar, 

vocabularies, and pronounciation (Wisrance, 2020; Kuswoyo et.al., 2020a, 2020b; Rido, 

2020a). In other words, students find that literature lectures are challenging for non-native 

speakers (NNS) of English as they have to successfully complete tasks given and to 

communicate with each other, besides receiving and sending comprehensible literature 

content knowledge from and to their lecturers (Rido & Sari, 2018; Rido et al., 2017; Shi, 

2013). As these students are prepared to be a competent English communicator; therefore, 

lecturers must be aware of students’ language competence and performance as well as enable 

them improving their literary knowledge (Fadilah et al., 2017; Lacia et al., 2019). Thus, 

repair strategies are needed to identify all aspects of the possible problems and to correct the 

wrong linguistic and content aspects produced since they cover a wide range of actions such 

as problems of hearing and understanding talk, prompting, cluing and helping, 

understanding, explaining, and correcting errors (Rido & Wahyudin, 2020; Rido, 2019; Li 

& Wang, 2018; Seong, 2006). 
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Studies have been conducted focusing on repair strategies in classroom and lecture 

settings. Aleksius and Saukah (2018) investigated the employment of Other-Initiated Repair 

(OIR) strategies in solving understanding problem of learners' conversation and examined 

the kinds of trouble sources that prompted the employment of OIR strategies. The results 

showed that the learners successfully employed eight types of repair strategies such as 

unspecified repair, interrogative repair, partial repeat plus a question word repair, partial 

repeat repair, understanding check repair, request for repetition, request for definition and 

correction repair. In addition, the study found that there were three trouble-sources which 

caused errors such as linguistic, conversational, and meaning-related problems that 

comprised of poor grammar, wrong pronunciation and choice of word, delivery problem, 

filler and long pause, and unclarity of meaning.  

Rabab’ah (2013) examined how EFL German and Jordanian students handle 

communication in story-retelling. This research revealed that Jordanian students utilized 

more repetitions and self-initiated strategies where they produced double number of words 

than German students. It implied that mother language affected the students’ error in 

speaking. The findings also found that repetition strategy was used as a strategy to plan and 

arrange new utterance and also to gain more time to recall the next lexical items. Meanwhile, 

self-initiated repair was used to monitor and modify the utterance which was considered as 

an error. 

Canonio, Nonato, and Manuel (2017) analyzed the repair strategies used in spoken 

discourse in both ordinary and institutional conversations. The results showed that self-

initiated self-repair was frequently used in both ordinary and institutional conversation. The 

study also revealed that most of students preferred to correct and convey their own statement 

so that it was easier to be understood by their interlocutors. Moreover, the findings also 

revealed that the error done by student was because of lack of communication skills.  

Trisanti (2017) explored the impact of self-repair applied in oral performance. Using 

qualitative analysis and group discussion, the finding revealed that the conversation was 

dominated by Self-Repair Other-Repair (SROR) where students offered help one to another 

to correct the errors produced by students. In Self-Initiated Self-Repair (SISR), students 

corrected their own mistakes directly while speaking, while in Self-Initiated Other Repair 

(SIOR), the interlocutor would wait in offering help after it was requested. The findings also 

identified that the biggest difficulty faced by students was lexical item such vocabulary 

problems and non-lexical item such as long pause and fillers. 

However, research about repair strategies in English literature lectures especially in 

the Indonesian university context is still limited. Thus, it is necessary to investigate the repair 

strategies to fill gap in knowledge of this topic and to be used as an alternative guideline for 

lecturers to improve their teaching practice. Related to the problem, this research will 

examine types and functions of repair strategies used by lecturers in English literature 

lectures in a university in Indonesia. Thus, the research question is what are the types and 

functions of repair strategies used by lecturers in English literature university lectures in 

Indonesia? 

Theory and Method 

The objective of this current research is to investigate the types and functions of repair 

strategies used by lecturers in literature lectures in Indonesian university setting where 

English is used as the medium of instruction. According to Rido (2018), repair strategies are 

classified into seven types; they are ignoring the error completely, indicating that an error 

has been made and correcting it, asking students to make self-repairs, indicating that an error 

has been made and getting other students to correct it, repeating students responses with 
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changes, pointing out the mistakes and critizing student, and frequently interrupting to 

correct error (Rido, 2018). They are utilized to identify, criticize, correct, and replace the 

error in order to improve language skills and content knowledge of students (Wisrance, 

2020) 

This research employed a qualitative method as this study concerned with 

understanding social phenomenon in a natural setting (Canonio et al., 2017; Creswell, 2014), 

looking at repair strategies used in English literature lecture in a university in Indonesia. This 

study mainly focused on the types and functions of repair strategies applied in three literature 

lectures, consisting of prose, drama, and literary criticism. 

The participants of this study were three lecturers from English Literature department, 

Mr. Donald (LE1–Prose), Mr. Syd (LE2–Drama), and Mr. Samuel (LE3–Literary 

Criticism)-pseudonyms. They were purposively selected based on four criteria such as 

education, experience, recommendation, and personal agreement. All lecturers had to posses 

master's degree in English literature, teach literature courses in university for more than five 

years, obtain recommendation by the head of English Department at the university, and agree 

to be the participant in this study. After selecting and getting access to the participants, the 

next step was collecting data.  

Data were collected through video recording. Video-recording was considered the 

most suitable instrument since it recorded all aspects of interaction, including lecturers and 

students’ utterances, facial expression, and body movements. In addition, it also provided 

opportunity for the researchers to replay the lecture activities so the researchers were able to 

minimize the missing points and avoid the misinterpretation of the data (Rido, 2019; DuFon, 

2002) 

The lectures were recorded by using video camera that was placed at the back of the 

lecture rooms. The recording was conducted in three different lectures and each duration 

was approximately 100 minutes. So, the total duration of video was 300 minutes. The video 

recordings were, then, transcribed orthographically using transcription conventions adopted 

from Hauser (2004) & Simpson, Lee, & Leicher (2002). Line numbering which indicated 

turn-taking was given on the left of the column to ease reference and facilitate analysis. After 

that, peer debriefing was used to ensure the validity of the gathered data. A linguistic expert 

helped the researchers checking the accuracy of transcription results. Member checking was 

also carried out as an identification process to get confirmation from the participants. After 

the transcriptions were written, all participants verified the result of transcriptions in order 

to establish and increase the credibility of the data obtained. 

Next, the data were analyzed using four steps. The first step was building a data base. 

The data obtained from video recordings were organized neatly and labelled in separate files 

in one folder. Second was open-coding. Here, the data were identified carefully and the 

researchers were open to any possible categories based on the conceptual framework. Third, 

focused-coding was conducted to classify the data into sub-categories. Fourth, the final 

emerging themes were presented.  

Findings and Discussion 

The findings indicated that all lecturers used four repair strategies during the lectures. 

They indicated an error had been made and corrected it, asked students to make self-repairs, 

indicated an error had been made and got other students to correct it, and repeated students 

responses with changes. These repair strategies were used after the students made errors such 

as linguistic (pronunciation and grammar) and literary content-related aspects. 
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1. Indicate that an error has been made and correct it 

The results revealed that during the lectures, the lecturers indicated that an error had 

been made and corrected it. The functions were to show the lecturers as role model and 

reliable source of knowledge as well as gave good examples. The following extract indicated 

that Mr.Donald used the strategy in prose lecture. 

 

Extract 1: (LE 1) 
932 

933 
L 

Ok, the first video, this is for us to see the character only one. Try to 

analyze characterization. (0.11) ((play a short video of Bernard Bear.)) 

934 S Bernard bir 

935 L Bernard Bear not bir. Bear, Teddy Bear 

936 S Teddy Bear 

 

The extract above showed Mr. Donald displayed a short video so that the students 

could analyze the characterization in Bernard Bear series (lines 932-933). In line 934, a 

student said ‘Bernard bir’ (mispronunciation). Due to mispronuncating, Mr. Donald 

indicated it was an error and corrected the pronounciation by saying ‘Bernard Bear not bir. 

Bear, Teddy Bear.’ (line 935). In line 936, the student repeated his response correctly. 

Meanwhile, in drama lecture, Mr. Syd also indicated that an error had been made and 

corrected it. It can be seen in the extract below. 

 

Extract 2: (LE 2) 

114 

115 

116 

L 

What about the additional one or the main character in which it is character 

who is maybe being presented in the fiction? ((walk to the front)) Even if 

it is presented- it’s only the short time. (4.8) Who (.) in Clara? 

117 S (inaudible) 

118 L Excuse me? 

119 S Police 

120 L Police 

121 S Family 

122 L Family 

123 Ss (mumble) 

124 L No- no- you can’t say the writer 

In the above extract, Mr. Syd was discussing additional characters in a story with the 

students. Mr. Syd continued the discussion by asking the additional characters around Clara 

(lines 114-116). In line 117, a student tried to answer, but the voice was unclear; therefore 

Mr. Syd said ‘excuse me?’, indicating that he wanted the student to repeat the response with 

louder voice (line 118). In lines 119-122, the student answered ‘police’ and ‘family’ and Mr. 

Syd repeated the student’s answer, showing his agreement. The students continued to discuss 

together (line 123) in order to give more answer, but Mr. Syd heard a student said ‘writer’. 

Then, Mr. Syd said ‘no’ and continued ‘you can’t say the writer’ to correct the wrong 

statement (line 124). 

In the same vein, Mr. Samuel, in his literary criticism lecture, indicated that an error 

had been made by a student and corrected it. It can be seen in extract below. 

Extract 3 : (LE 3) 

39 

40 

41 

S Ok guys eee in this nice occasion ee I would like to share you about ee the 

example of the literature criticism ee… I found it the first e... examples, 
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42 in the guardian critics Philip Hook (...) It has portrayed Beckett’s play ee 

it is waiting for Godot 

43 L Waiting for godogh 

44 S Yes 

45 

46 

L ((write on whiteboard)) we say (.) we pronounce it as waiting for 

godogh 

In Mr. Samuel’s lecture, a student presented an example of literary criticism work and 

he brought a work by Philip Hook in the Guardian which portrayed Beckett’s play, Waiting 

for Godot. However, while mentioning ‘Waiting for Godot’, she mispronounced it (lines 39-

42). In line 43, Mr. Samuel corrected her pronunciation ‘waiting for godogh’ and the student 

only said ‘yes’ (line 44). In line 45-46, Mr. Samuel explained how to write ‘Waiting for 

Godot’ and how to pronounce it.  

2. Ask the students to make self repairs 

The study indicated that the lecturers frequently asked the students to make self-

repairs. This was done as the lecturers expected the students to be more critical with their 

own language production and mistake. The following extract showed Mr. Donald asked the 

students to make self-repair in his prose lecture. 

Extract 4: (LE 1) 

 
171 L Another phsical? Come on. This easy, right. 

172 S Beard ((inaccurate pronunciation)) 

173 L What? 

174 S Beard 

175 L Beard. Beard. Like me has a beard 

 

In extract 4, Mr. Donald asked a student about physical appearance of a character in a 

short story being discussed (line 171). In line 172, the student gave his response ‘beard’ with 

inaccurate pronunciation so it sounded ‘berd’. In line 173, Mr. Donald asked a confirmation 

check question ‘what?’, indicating that he wanted the student to repair his response. After 

that, the student responded by saying ‘beard’ (line 174) with an accurate pronunciation, 

showing that he was aware of the mistake. In line 175, Mr. Donald repeated the student’s 

response twice to indicate the accurate pronunciation while referring to his own beard. 

In his literary criticism lecture, Mr. Samuel employed the same strategy and it can be 

seen below. 

 

Extract 5: (LE 3) 

 
46 

47 

S Waiting for goddogh, have you ever ee heard this literature critics of 

this plays 

48 L Plays (/) 

49 S Oh iya, a play ya, play 

50 Ss Yes 

 

In the lecture, Mr. Samuel was discussing a play, ‘Waiting for Godot’ and he asked a 

student to present his thought about it. In lines 46-47, the student mentioned ‘this plays’. 

Then, Mr. Samuel indicated an error occurred by posing confirmation check ‘plays (/)’ (line 

48). In line 49, the student realized and corrected the error by saying ‘oh iya, a play ya, play’. 

In line 50, all students said ‘yes’, showing their agreement toward their friend’s response.  
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3. Indicate that an error has been made and get other students to correct it 

Getting other students to correct the error becomes repair strategies that was also 

employed by all lecturers in literature lectures. Here, besides repairing students’ errors, the 

lecturers also tried to give opportunity for other students to share their thought and help their 

friends. The following extract showed how Mr. Donald used the strategy. 

Extract 6: (LE 1) 

483 

484 

L Antagonist and protagonist. Based on character’s characterization, 

Billy? ((approach the student)) 

485 S Aa... ((make a shocking face)) 

486 L Character’s characterization? 

487 

488 

489 

490 

S 

L 

Ss 

S 

Aa flat sometimes 

((look at the entire class)) Flat and (/)  

Round 

Round 

Mr. Donald was discussing characters and characterization with the students and he 

asked a student named Billy about the material at hand (lines 483-484). In line 485, the 

student expressed a shocking face as Mr.Donald nominated him. Mr. Donald repeated his 

question by saying ‘character’s characterization?’ to the student (line 486). He, then, 

answered ‘aa flat sometimes’. After that, Mr. Donald looked at the entire class and repeated 

the student’s response with raising intonation ‘flat and (/),’ indicating that he asked the floor 

to complete it (line 488). The entire class responded and completed it by saying ‘round’ 

(lines 489). In line 490, Billy repeated the answer ‘round’, completing his answer earlier. 

Similarly, in his drama lecture, Mr. Syd indicated that an error had been made and got 

other students to correct it. It can be seen in the following extract. 

Extract 7: (LE 2) 

393 

394 

L 

 

Ok ya. Nah, later on, you should analyze that. For example, like ee (.) 

Clara character previously, ya. Is she flat or round ? 

395 S Round. 

396 L Flat or round (/) 

397 S Round 

398 L Flat or round (/) 

399 Ss Flat 

400 L Flat. Because the characterization like just same from the beginning.  

In the above extract, Mr. Syd was discussing character and characterization with his 

students and asked them about characterization of a character in a story named Clara ‘Is she 

flat or round?’ (lines 393-394). In line 395, a student responded ‘round’.  After that, he tried 

to confirm by posing the question again ‘flat or round (/)’ (line 396). The student still 

answered ‘round’ (line 397). Then, he repeated his question for the third time to the entire 

class and the students gave a choir response by saying ‘flat’ (line 399). Mr. Syd repeated the 

answer ‘flat’ followed by a brief explanation why the character was flat (line 400). 

Next, Mr. Samuel utilized the strategy in his lecture as well. It can be found in the 

extract below. 

Extract 8: (LE 3) 

527 L Beaty , ok 

528 

529 
S 

Sir, can we ee can we use more than one theory in analyzing literary 

work? 
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530 

531 
L 

Ok, thank you, anybody can respond? Can we use more than one 

theory to analyze literary work? 

532 S No 

533 L More than one theory? Yes? Yes? No? 

534 Ss Yes 

During the lecture, Mr. Samuel gave an opportunity for his students to ask questions 

related to method, theory, and approach used to analyze literary works (line 527). In line 

528-529, a student initiated to ask the possibility to use more than one theories in analyzing 

literary work. After receiving the question, Mr. Samuel offered the entire class to respond 

‘Anybody can respond? Can we use more than one theory to analyze literary work?’ (lines 

530-531). One student responded by saying ‘no’ (line 532). After getting such response, 

again, Mr. Samuel repeated the question, indicating that he expected more and better 

response (line 533). Later, the entire class gave different response ‘yes’, indicating that they 

thought more than one theories could be applied to analyze a literary work (line 534). 

4. Repeat students’ response with changes 

Repeating students responses with changes was the next repair strategy used by all 

lecturers. The lecturers used this strategy to make the students not aware they were being 

corrected so that they kept learning. It can be seen in the following extract.  

Extract 9: (LE 1) 

 
186 L What about you? 

187 S Shine. Shine. Shine hair. 

188 L What? 

189 S Hair. 

190 L Oh, shiny hair. Like your hair shinny. 

 

The extract above showed that Mr. Donald was discussing physical appearance of 

character in a story and he wanted to hear the students’ opinion so he posed a question to a 

particular student ‘What about you?’ (line 186). In line 187, the student gave his response 

by saying ‘Shine. Shine. Shine hair’. Trying to ensure the student’s answer, Mr. Donald 

asked a confirmation question ‘What?’ (line 188). Next, the student answered by saying 

‘hair’ (line 189). In line 190, Mr. Donald repeated the student’s response with changes by 

saying ‘Oh, shiny hair’.  

Similarly, in drama lecture, Mr. Syd also repeated students’ responses with changes. 

It can be seen in the extract below. 

 

Extract 10: (LE 2) 

 
70 

71 

L Who is Agus? this one? ((point his hand to Agus)) oalrighto ee (.) 

According to you, what kind of person Agus is? 

72 S Ee (.) humorist person 

73 L Ok! And then- so ee(.) he has sense of humor ya.  

 

Mr. Syd was discussing character and characterization with the students and he asked 

the entire class characterization of one of their classmates named Agus ‘Who is Agus? This 

one?’ (lines 70-71). In line 72, a student gave his response by saying that Agus was humorist 

person. After that, Mr. Syd repeated the student’s answer with modification ‘...he has like 

sense of humor ya’ (line 73). 
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In literary criticism lecture, Mr. Samuel repeated students’ responses with changes as 

well. The way Mr. Samuel used the strategy can be seen in the extract below. 

 

Extract 11: (LE 3) 

51 

52 
S 

Waiting for godot ee is an explicit and deliberately features 

((mispronounce the word)) 

53 L Ok features ((pronounce the word correctly)). 

In the beginning of the lecture, Mr. Samuel was reviewing the previous material, a 

script of literary work ‘Waiting for Godot’ with his students and he wanted one of the 

students to share his thought. In line 51-51, the student gave his idea, but mispronounced the 

word ‘features’. Mr. Samuel repeated the wrong pronunciation with changes (line 53). 

Based on the findings, the lecturers used four types of repair strategies such as 

indicating an error has been made and correcting it, asking students to make self-repairs, 

indicating an error has been made and getting other students to correct it, and repeating 

students’ responses with changes. The strategies were employed to show the function of 

lecturers as role models and reliable sources of knowledge whom the students could refer to. 

It was to show the students that telling their mistakes and making them understand were the 

lecturer’s responsibility. This strategy was efficient since it did not take much time. In 

addition, this strategies reduced students’ psychological burden so that they were not afraid 

of making mistake and made the students not aware of being corrected. As a result, they kept 

responding question and sharing ideas by using English. 

According to Rido, Ibrahim, and Nambiar (2014), it is a common scenario in a 

university lecture conducted in English and attended by NNS of English students that they 

make linguistic and content-related errors. Therefore, such repair strategies are employed. 

The use of repair strategies by the lecturers shows their great awareness of the emphasis of 

literature lecture which is content and oral fluency. The strategies used by the lecturers are 

principally scaffolding-type repairs which assist the students with their responses. Here, the 

lecturers only intervene as and when necessary by giving language support and adding 

personal comment (Rido, Ibrahim, Nambiar, 2015). This allows the students to produce more 

complete and natural responses (Simpson, Eisenchlas, Haugh, 2013). The strategies do not 

demotivate the students and develop better learning skill (Noor et al., 2010). In addition, this 

helps develop crticial thinking and communicative skills of the students which is useful for 

their future careeer (Rido, 2020b). 

Conclusion 

In conclusion, this study investigated the use of repair strategies in English literature 

lectures. The findings showed that the lecturers used four types of repair strategies namely 

indicating an error has been made and correcting it, asking students to make self-repairs, 

indicating an error has been made and getting other students to correct it, and repeating 

students’ responses with changes. The strategies were utilized by the lecturers in order to 

show the function of lecturers as role models and reliable sources of knowledge whom the 

students could refer to. In addition, it was to show the students that telling their mistakes and 

making them understand were the lecturer’s responsibility. The findings, in some extent, 

were similar to Aleksius and Saukah (2018), Rabab’ah (2013), Canonio, Nanato, and Manuel 

(2017), and Trisanti (2017). 

In the Indonesian context where the students are relatively passive due to cultural 

influence and limited proficiency, the strategies employed by the lecturers successfully 

create learning opportunities and promote interactive learning. In addition, it gives the 
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students sufficient opportunities to negotiate meaning and produce more output in forms of 

the target language.  

The findings offer some implications for pedagogical considerations within university 

lecture, especially in English as a foreign language (EFL) setting. The utilization of repair 

strategies by the lecturers promoted opportunities for learning. Frequent pronunciation and 

grammatical repair done by the lecturers, in fact, did not significantly affect the flow of 

lecture interaction because they still focused on improving students’ oral fluency. Thereby, 

lecturers should plan their repair strategies as frequent interruptions and inappropriate error 

corrections might be ineffective and do not facilitate learning. 
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Abstract  

This research addresses pronunciation errors of English diphthongs made by EFL students. 

The data were collected from pronunciation recordings of 9 post-graduate students who were 

studying linguistics in the second year.  Three of the respondents were male and 6 female 

students. Studies show that different backgrounds and cultures affect sounds and sound 

styles as they are related to pronunciation or language styles. The purpose of this research 

was to analyze and describe the pronunciation errors of English diphthongs made by EFL 

students. Diphthong is divided into two types, namely GA (General American) and SSBE 

(Standard Southern British English) or commonly referred to as British accent. To collect 

the data, the researchers recorded students’ pronunciations using a smartphone. The data 

collected were then analyzed by employing qualitative and quantitative descriptive methods. 

The results show that 4 students used SSBE diphthong accent and 5 used GA diphthong 

accents. In this analysis, there were also 4 students who made pronunciation errors in 

pronouncing [eɪ], [ɛə], [ʊə] and [aɪ] diphthongs, 3 students had problems about [aʊ] and 2 

students mispronounced [oʊ] diphthong.  

Keywords: Diphthongs, phonetics, pronunciation, vowels 

Introduction  

Language is often used as means of communication. The function of language is to 

convey messages in the form of sound or written form. It can be said that language is the 

source of all human sound systems, words and expressions. Phonology is the study of sound, 

how sound is regulated and used in natural languages, while phonetics is the study of all 

human voices to produce sounds, the focus is on human speech rather than focusing on a 

particular language. According to Hakim (2012) good pronunciation is a crucial thing. In 

learning English language, there are four skills that should be learned: reading, writing, 

listening and speaking. Through this analysis, the writer aims to analyze the pronunciation 

errors of English diphthongs in order to avoid the errors in the future. 

In this analysis, the writers conducted a study about pronunciation errors of diphthongs 

by EFL students in the third semester. Diphthongs are divided into two types, these are GA 

(General American) and SSBE (Standard Southern British English) which can be referred to 

as British accents. To collect the data, the writers asked the students to read a list of words 

and record their pronunciations by using a smartphone. The writers then transcribed the 

sounds produced by the students by note-taking methods. After the analysis is completed, 

the diphthongs produced by the students seem pronounced correctly. However, if they are 

analyzed more deeply, there will be differences.  

By conducting this study, the writers expect that the result of this study will provide 

knowledge in phonetics and phonology, particularly related to the production of diphthongs. 

The main reason of conducting the study is because there are still pronunciation errors made 

by the students in producing diphthongs. However, there are a few people who are concerned 

about this issue. The writers think that this problem need to be fixed because the 
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pronunciation errors will cause misunderstanding in communication or probably shift and 

create new meaning. Thus, the writers are going to elaborate the causes of pronunciation 

errors in the production of diphthongs.  

According to Novarita (2017) pronunciation is the way of language to say certain 

words or sounds, pronunciation is the most important thing from learning languages 

including language skills, differences in pronunciation will affect to the result of meaning, 

therefore pronunciation becomes important things to be considered. In line with the above 

opinion, Riyani (2013) argues that a variety of different pronunciations will result in shift in 

meaning, pronunciation without considering errors will interfere and cause 

misunderstanding in meaning. In line with that opinion, Stefani and Roba’i (2019) states, the 

problem that occur in mispronunciation caused by the speaker, that’s why to mastering 

pronunciation is the important thing, because the different pronunciation will give the result 

that have different meaning.  

The errors in the use of language can occur due to incorrect pronunciation which will 

create a shift in meaning. In this regard, the accuracy of pronunciation becomes important 

so that the purpose of the conversation is understood correctly by the listener. The influence 

of regional languages can change the form of human intonation and pronunciation. As is 

known to all, there are many types of regional languages in this country which create various 

accents and pronunciation among people. In this regard, the pronunciation errors produced 

by Indonesian speakers who learn English are considered reasonable and acceptable. It is 

reasonable and acceptable due to the status of English language in Indonesia is as foreign 

language, neither the first nor the second language. Therefore, when Indonesian people speak 

English, the regional accent or pronunciation are still attached to them.  

Diphthongs are presented in the inventory of various languages, one of which is 

English which will be the topic of analysis in this study. Diphthongs are also known as 

"gliding vowels" because they will be successfully pronounced when a vowel glides quickly 

to another vowel, which are two combinations of two adjacent vowel sounds in the same 

syllable. Besides, the characteristics of diphthongs also refers two types of vowels that are 

spoken in one breath. Technically, a diphthong is a vowel with two different targets: the 

tongue moves during the pronunciation of diphthongs.  

Theory and Method  

Theory 

The study of language system is called phonology (Crystal, 2011). While the study of 

pronunciation is called phonetic. To describe the sound of speech it is necessary to know 

what the individual's voice is like and how each sound is different in form with the other 

sounds. Phonetics has an objective way to describe and analyze something that is used by 

humans in their language conversation. The function of phonetics is to identify human 

speech organs and muscles that produce different sounds from different languages. The voice 

is transmitted by the speaker to the listener. Aarts and McMahon (2008) state that the 

difference of phonology and phonetics is that phonetics focuses on the mechanics of sound 

production and transmission, irrespective of how the sounds may operate as a part of 

language system while phonology focuses on the function, organization or patterning of the 

sounds.  

According to Carr (2012), diphthongs are a sequence of two kinds vowel sounds with 

"squash" together, diphthongs present phonetic commentaries in many languages, one of 

them in English language. According to him, there are two types of diphthongs in RP 



e-mail: teknosastik@teknokrat.ac.id 

TEKNOSASTIK  ISSN 2656-6842 

Volume 19 (1), 2021  Pratiwi, Indrayani 

26 

(Receive Pronunciation) or can be called British accents, and GA (General American), 

diphthongs are quality vowels that change in syllables. 

According to Ramelan (1999), diphthongs are part of a type of vocal that has special 

features, in which there is an intentional slide made from the initial vocal position to another 

vocal position. The vowels we have studied so far are simple or pure vowels called 

monophthong, consisting of only one vowel that is spoken and does not require a change in 

position when pronouncing.  

Ramelan argues that diphthong in English is divided into two types, English closing 

diphthong [eɪ], [oʊ], [aɪ], [aʊ], and [ɪ] and 2) English centering diphthongs of [ɪə], [ɛə], [ə], 

and [ə]. Also the centering diphthong sounds like [υə], [ɛə], [ɪə] is hard to be pronounced 

(Saadah & Ardi, 2020). The two vowels that resulted from diphthong pronunciation have a 

loud center when pronounced the first vowel glides to the second vowel sound. According 

to Cahya (2018), diphthongs are made with a vocal sound, moving one vocal position to 

another vocal position. In phonetics the diphthong letters are represented by the first two 

letters indicating the initial position the second indicates the position of the movement. 

Diphthong is a combination of two types of vowels that produce one sound which is glided 

from one vowel to another vowel like combining two positions. In line opinion with Roach 

1998 in Dosia and Rido (2017) states, sound of diphthongs consist of the movement or glide 

from one vowel to another. 

 Diphthong can change its quality in its production and can be transcribed with very 

different starting and ending points. Diphthong is usually in the form of long vowel. English 

diphthongs have the first element that is longer than the last element, usually referred to as 

diphthongs falling. Three diphthongs found very commonly in English are: diphthongs (i) 

prince: aɪ (SSBE) aɪ (GA) mouth: aʊ (SSBE) aʊ (GA), diphthongs (ii) face: eɪ (SSBE) eɪ 

(GA), goat: oʊ (SSBE) o: (GA), central diphthong: near: ɪə (SSBE) ir (GA), square: ɛə 

(SSBE) ɛr (GA) (McMahon, 2002).  

According to Giegerich (1992:55), the diphthong [aɪ] and [aʊ] of SSE are higher than 

the RP’s central points, it means that the pronunciation will change. In the production of 

diphthongs, the form of pronunciations is different. If you hear it once, it is like having the 

same sound, but when you listen carefully, they are completely different. In addition to word 

pronunciation, listening sensitivity is also considered as influential factor in learning the 

diphthongs. Lack of attention in listening can hold up the sound to be understood and thus 

can shift the meaning. The duration such as short or long level needs to be considered when 

pronouncing the words.  

Method 

This study aims to raise awareness of pronouncing English diphthongs. The method 

used in this study is qualitative descriptive method. Descriptive method is used to see the 

phenomenon of errors that are viewed objectively or naturally. According to Creswell (2009) 

qualitative research is very dependent on the object of research or participants. The data 

selection was taken from the EFL learners i.e. the third semester students in English 

linguistics study programs in the form of voices which are recorded by using smartphone.  

The technique of data collection is started by using a sampling technique of nine 

students. The writers then asked the students to read a list of words and recorded them using 

smartphone. The words given contain diphthongs. Thus, the instrument of this study is in 

the form of test. After all the data were collected, the writers analyzed the data according to 

diphthongs theory. The method used in this analysis focuses on the data source (voices) that 

becomes important part of data analysis. The whole analysis relied on the recordings of the 

pronunciations produced by the students.  
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Findings and Discussion  

The data of this analysis were taken from English linguistics students, faculty of 

cultural sciences. Based on the analysis, it is found that most of them have the same tone and 

pronunciation. This happened due to the same language background and the same 

educational background. They have better understanding of accent and diphthong 

pronunciation because they are post-graduate students who are learning phonetics and 

phonology. However, a few errors still occur. The cause is their lack of awareness when 

pronouncing diphthong. The detailed analysis regarding the pronunciation errors of English 

diphthongs by EFL learners are as follow:  

Data 1 

[eɪ]: say, pay, hay, day 

In diphthongs [eɪ], there are three students who made pronunciation errors, /seɪ/, /peɪ/, 

/heɪ/, /deɪ/ and six students pronounce the diphthongs correctly. The students who made 

pronunciation errors on diphthongs mostly do not say [eɪ] but [aɪ] instead. The students who 

still have errors in pronouncing the first data is because when they say the words, the position 

of the tongue and their native language accent affects their way of pronouncing the words. 

The pronunciation errors of [eɪ] and [aɪ] are often found to occur. 

Data 2  

[aɪ]: I, eye, sight, fight, pie, buy 

In pronouncing diphthongs [aɪ], there are still four students who made pronunciation 

errors, the correct pronunciation are /aɪ/, /aɪ/, /saɪt/, /faɪt/, /paɪ/, /baɪ/. While the rest of the 

students pronounce the diphthong correctly. When diphthongs [eɪ] are pronounced, none of 

them pronounced [aɪ] to be [eɪ]. The students should pronounce diphthongs in a half-front 

position closing half diphthongs and the position of the tongue starts from the vocal position 

instead of full diphthongs in the lid. 

Data 3 

[aʊ]: out, count, bow, owl, cow 

In diphthong [aʊ], there are three students who made pronunciation errors. The correct 

pronunciation should be /aʊt/, /kaʊnt/, /baʊ/, /aʊol/, /caʊ/ with a front-back closing full 

diphthong. Starts with front part of the back (central part) of the tongue is slightly raised for 

the first element of the diphthong [aʊ]. The students who are mispronounced do not do the 

front-back closing full, but half-half front back closing which makes the pronunciation errors 

of diphthongs [aʊ]. 

Data 4 

[oʊ]: coat, code, tone 

In this diphthong [oʊ], there are only two students who pronounce incorrectly, [oʊ] 

becomes [ʊə]. The correct pronunciation is /koʊt/, /koʊd/, /toʊn/ with back-back closing half 

diphthong position. For the beginning, some part of the tongue between the back and the 

center is raised to a point between half-close and half open position. The students who still 

mispronounce the words is caused by their tongue position which is not at the back and the 

center to a point between half-closed and half position, which makes their pronunciation 

errors.  

Data 5 

[ɔɪ]: oil, coin, voice, boy 
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In this diphthong there are no errors in pronunciation, all students pronounce correctly. 

They all produced correct pronunciation /ɔɪl/, /cɔɪn/, /vɔɪs/, /bɔɪ/ with a full back-front 

closing diphthong and the first situation is the back of the tongue is raised to a point midway 

between [ɔ]. This happened because the pronunciation of this type of diphthongs can be 

pronounced in any position of the tongue.  

Data 6 

[ɪə]: beer, hear, dear, ear, tear 

In this diphthong pronunciation, all of the students pronounce the words correctly. It 

is likely to occur because the two types of vowels that are put together are not too difficult 

to pronounce so that there are no pronunciation errors when saying /bɪər/, /hɪər/, /dɪər/, /ɪər/, 

/tɪər/ in a high-front-centering diphthong position and the tongue starts from the vowel [ɪ]. 

Data 7 

[eə]: hair, pair, bare, rare, care 

In this diphthong there are similarities as the first diphthong, there are four students 

who made errors in pronouncing [ɛə]. They occur because they do not say the words with a 

low-front centering diphthong and the position of the tongue is not in a closed position but 

in an open position with a high front-centering diphthong. The students who pronounce 

correctly are those who pronounce with a low front-centering diphthong /heər/, /peər/, /beər/, 

/reər/, /ceər/ 

Data 8 

[ʊə]: sure, tour, pure 

In this diphthong, there are four students who made errors in pronouncing /sʊər/, /tʊər/, 

/pʊər/ caused by the position of the tongue are not in a high position then the tongue starts 

in English diphthong in the form of [ʊ] position, and not from close [u:]; then, it slides away 

towards the central vowel [ə]. 

Data 9 

[ɔə]: your, hour 

In this diphthong, the right pronounced [ɔə] is /yɔə/ and /hɔə/ there are one student 

who made errors pronounce about this data, he is said /yʊə/ and /yʊə/. This error caused by 

the position of the tongue during pronunciation. According to the related theory in above, 

diphthongs are a sequence of two kinds vowel sounds with "squash" together. When it 

“squash” it create sounds that have similar types with any kinds of diphthongs. 

From the above analysis, it is found that there are pronunciation errors where the first 

initial letter has similarities in pronunciation. The pronunciation errors occur more in the 

first vowel than the last or second vowel. When pronouncing the diphthongs, the position of 

the tongue affects the pronunciation and sound result. Thus, the position of the tongue is 

considered important to reduce the errors. Two types of vowels that are put together in one 

sound is not easy to pronounce. Pronunciation errors can be seen and occur when they are 

affected by several factors. But if we pronounce them carefully, the pronunciation errors can 

be minimized. As already mentioned by several previous studies, pronunciation errors can 

create a shift in meaning, create another word or even a new word. Based on the results 

above, there are found many errors in pronouncing diphthongs. Therefore, the writers hope 

the results of this analysis will raise people awareness to pronounce the diphthongs correctly. 

The writers also hope that the discussion of problem and analysis can help readers to 

overcome the pronunciation error by reading the factors that cause the problems. 
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Conclusion  

Pronunciation errors commonly occur among language learners, especially EFL 

learners, because they do not use English in their daily life. However, pronunciation errors 

need to take into account because it will create a shift in meaning, create another word or 

even a new word. When the meaning received is wrong, it will immediately make the 

pronunciation of the word or sentence not in line with the actual meaning. If we listen 

carefully, the diphthongs are easy to pronounce. But still, there are still pronunciation errors 

of diphthongs. When the two vowels meet together, it will lead to different pronunciation. 

From the data analysis, it can be concluded that the errors found in this study are mostly in 

the diphthong pronunciation at high and low positions.  

In addition, it is found that there are only a few errors made by EFL students in 

pronouncing the diphthongs. This happens because most of the students know how to 

pronounce the diphthongs correctly. The writers suggest the readers to pronounce the 

diphthongs carefully by paying more attention to the initial vocal pressure and the final 

vowel because these two things can affect the results of pronunciation of diphthong. 

Moreover, it is expected that the result of this analysis can give new insights and contribution 

for phonetics study especially in the area of vowels and diphthongs study.  
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Abstract 

Intonation is a suprasegmental feature of language that constructs the meaning of utterances.  

The meaning constructed can be different from the lexical meaning and syntactical structure. 

This paper tried to examine the intonation system in the Lampung language, especially the 

acoustic characteristics which distinguish between declarative and interrogative. In this 

research, the researcher applied the IPO approach to collect and analyze data. Data were 

gathered by recording native speakers uttering declarative and interrogative sentences that 

were segmentally identical. Having the data, a perception test was conducted to get the best 

utterances for each mode as a contour prototype. Next, both prototypes were analyzed 

respectively using Praat software to find out each acoustic characteristic. Then, they were 

compared to find the suprasegmental features that characterize the acoustic features of each 

sentence mode. Based on the analysis, both intonations differed in the pitch of initial, final 

subject constituent, final complement constituent, initial predicate constituent, final pitch, 

peak, range of pitch, and duration of utterances. In addition, pitch of peak (H1) and slope 

(H2) were identified as the most influential component in the formation of a sentence model. 

Therefore, experiments of manipulating those acoustic features (H1 and H2) and testing 

them on the perception of native speakers were held to prove the identification. The result 

of the perception test showed that the peak significantly distinguished the mode of the 

sentence, the higher pitch of the peak determined the interrogative mode. While the second 

identification did not give any contribution in creating the meaning. 

Keywords: Intonation, Lampungnese, phonetic experimental 

Introduction 

Speaking without intonation is like speaking into a machine (Nolan, 2008). From the 

statement, it can be inferred that intonation is important in speaking. What is intonation? 

Physically, intonation is the assemble of pitch variations in speech caused by the varying 

periodicity in the vibrations of the vocal cords (‘t Hart et al., 1990). Linguistically, 

intonation is a suprasegmental or prosodic component in the form of pitch pattern that 

influences perception and is able to build different meaning from its lexical and structure 

(Sidauruk, 2017; Zsiga, 2016). From those definitions, it can be stated that intonation creates 

the meaning of utterances non lexically. In other words, meaning is formed not because of 

'what do you say' but 'how do you say' (Jeong, 2018). Nolan (2008) and Prieto & Borràs-

Comes (2018) said that this phenomenon occurred since intonation conveyed linguistic 

information (sentence form; declarative or interrogative) and paralinguistic information 

(emotion and mood). Besides, Ball and Müller (2014) stated that intonation gave syntactic 

and semantic signals. Syntactically, it indicates whether the utterance is finished or not and 

highlights the structure of the sentence, such as a major and minor unit in a sentence (Ball 

& Muller, 2014). While semantically, it indicates beyond the meaning of the structure, such 

as attitude, such polite or impolite, emotional condition, such as anger, joy, neutral, 

(Chuenwattanapranithi, Xu, Thipakorn, & Maneewongvatana, 2017; Rodero, 2011) and 
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