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Language Learning Strategies Used by Accounting Students  

Kristina Estisari1, Imelda Sinaga2 
kristinaestisari@gmail.com1, imeldalearning@gmail.com2 

Sekolah Tinggi Ilmu Ekonomi Gentiaras 

Abstract  

English is an international language that must be mastered by accounting students in Indonesia 

because they will need English to communicate in their future work. However, English is not 

their first language. English is their foreign language. They face a lot of difficulties in learning 

English. While they are learning accounting as their major, they also have to learn English 

which is related to their field of study. Therefore, effective English learning strategies will 

help accounting students to achieve their learning targets efficiently. This research aims to 

determine the English learning strategies used by accounting students. The type of research 

used is descriptive quantitative research. Data were collected using a questionnaire and 

analyzed by using a Likert scale and processed by using SPSS 23. The sample used in this 

research was 56 respondents who were 4th and 6th semester of accounting students at a STIE in 

Lampung, who had studied English on campus for about 2 years. Based on their level of 

English ability, students are divided into 3 levels, namely Beginner, Intermediate, and 

Advance levels. The results of the research show that Accounting students who were at the 

Beginner level used the Metacognitive strategies the most, students at the Intermediate level 

used the Memory strategies the most, and students at the Advanced level used the 

Metacognitive strategies the most. Overall, Accounting students in this research used the 

Memory strategy the most with the highest mean score of 3.70. The second used strategy is 

Metacognitive strategy with a Mean score of 3.67. The third is Social strategy with a Mean 

score of 3.53. The fourth is Cognitive strategy with a Mean score of 3.41. The fifth is 

Compensation strategy with a Mean score of 3.37. While, the least used strategy by 

participants in learning English is Affective strategy, with the lowest Mean score of 3.33. 

Keywords: Accounting students, language learning, language learning strategies 

Introduction 

English is an international language that is widely used throughout the world. Mastery of 

English is very important for students majoring in Economics, especially students majoring in 

Accounting because in their jobs, English is needed as a means of communication to support 

the implementation of successful business transactions, especially in the current era of 

globalization where the world has become one inseparable unit with the existence of rapidly 

developing communication technology. However, for students of accounting in Indonesia, 

English is not their first language. English is their second or foreign language. They have a lot 

of difficulties of learning English such as limited vocabulary, how to use correct grammar in 

sentences, how to make a good writing, how to listen to other people especially native 

speaker’s words correctly, and how to speak English well.  
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Furthermore, English in accounting department is only supplemental course. Their 

main subjects are courses related to accounting field. They learned English which is related to 

economics or accounting subject. Learning English especially English for accounting students 

(not general English) is another challenge of learning English for them. They have to learn 

vocabulary related to accounting fields and practice them in sentences through writing and 

speaking exercises. They also have to be able to listen to native speaker’s words through 

listening activity and try to convey their meanings to their friends through presentation 

activities. Therefore, effective English learning strategies are needed to employ so that the 

learning objectives can be achieved. These strategies can include a lot of learning aspects.  

Study about learning strategies have been done by many researchers before. Dahmash 

(2023) conducted a research entitled: An Investigation of Language Learning Strategies Used 

by Female Saudi EFL College Students. The results of his research showed that the students 

were in general medium to high users of strategies. The most common strategy was the 

metacognitive strategy, whereas the least common were the affective and memory strategies. 

There were no significant differences between LLSs and university levels. The results reflect 

the students' awareness to manage their own learning since metacognitive strategies refer to 

learning language through planning, organizing, monitoring and evaluating (Oxford, 1990b). 

In addition, the low use of affective strategies is likely to be due to fear of making mistakes 

and being uncomfortable when using English.  

Another relevant study is conducted by Widharyanto & Binawan (2020) entitled 

Learning style and language learning strategies of students from various ethnics in Indonesia. 

This study showed that the main learning styles of students from the five ethnics are variants 

aural and kinesthetic including variations in bimodal, and trimodal. The second finding shows 

that the major language learning strategy is metacognitive and affective. The third finding 

reveals some similarities and unique differences in their learning style and learning strategy. 

Taheri et al. (2020) investigated the relationship between Iranian EFL learners’ use of 

language learning strategies and foreign language skills achievement. The results of his 

research showed that a substantial majority of EFL learners perceived the use of language 

learning strategies as advantageous. However, minor discrepancies were observed not only in 

the frequency of strategies employed by high and low achievers in the learning of writing, 

reading, listening, and speaking, but also in the type of learning strategies they utilized while 

learning the four language skills. Furthermore, the results of the research also demonstrated 

that high achievers mostly employed compensation, affective, and cognitive strategies, 

whereas low achievers drew on social, metacognitive, and memory strategies more frequently 

than other strategies. Masitoh et al. (2023) studied about Language Learning Strategies and the 

Importance of Cultural Awareness in Indonesian Second Language Learners. Their research 

found that six main learning strategies were being used by the participants, and the interview 

data revealed that participants became more aware of the cultural aspects of their languages 

when reading authentic texts, communicating with native speakers, and attending their 

language courses. Cultural awareness was found to encourage participants to be selective 

learners when choosing learning materials and when using certain learning strategies. 
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From the description above, it can be concluded that many studies have been 

conducted about language learning strategies. However, studies about language learning 

strategies used by non-English department students especially accounting are still lack of 

research. This research aims to determine the language learning strategies used by accounting 

students. By knowing the results of this research, it is expected that the lecturers and the 

teachers who teach English for accounting students everywhere, can apply the effective ways 

of teaching English and encourage their students to use language learning strategies in their 

language learning. 

Theory and Method  

According to R. L. Oxford & Gkonou (2018) language is a system that involves 

complex communication, whether spoken or written, to express ideas and feelings. Pragmatics, 

or the appropriate use of language in situational contexts, is the nexus of language and culture. 

Therefore learning a language also means learning the culture of the language being studied. 

Furthermore, R. L. Oxford & Gkonou (2018) said that students benefit from using strategies, 

which are defined previously as conscious thoughts and actions regulated by students to 

develop specific skills and general proficiency. Some examples of learning are: (a) using 

background knowledge of culture and language to predict what will happen next in a story or 

news program; (b) collaborate with others to learn culture and language; (c) incorporate 

intuition, logic, and cultural experience to communicate more effectively in the language; and 

(d) ask native speakers questions to understand the target culture. Knowing the learning 

strategies used by students will assist lecturers in determining effective language learning 

strategies so that language learning goals can be achieved. 

According to Brown (1980) learning strategy is a process that can contribute directly to 

learning. Wenden (1987) says that learning strategies are various kinds of actions used by 

students to understand their way of learning. O’Malley & Chamot (1990) define learning 

strategies as techniques and tools used by students who learn a second language to remember 

and organize examples from a second language. One way is for students to be actively 

involved in controlling their own learning by using strategies. Strategies are thoughts and 

actions that students use to help them understand, learn, or retain information. According to 

O’Malley & Chamot (1990)learning strategies can include focusing on selected aspects of new 

information, analyzing and monitoring information during the acquisition process, and 

organizing or elaborating new information during the coding process, and evaluating learning 

when it is complete or convincing themselves that learning will be successful as a way of 

calming anxiety. 

R. L. Oxford (1990) classifies learning strategies into the following six categories: 

1. Direct Strategies 

a. Memory Strategy: 

Memory strategies are direct strategies that include grouping techniques, using images, and 

making mental links or associations. This approach helps students to retrieve and store 

information. 
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b. Cognitive Strategy: 

Cognitive strategies are direct strategies that help students understand and produce the target 

language. These strategies include summarizing, reasoning, analyzing, taking notes, skimming, 

scanning and transferring knowledge of words from one language to another. 

c. Compensation strategy: 

Compensation strategies are direct strategies that allow learners to use language to complete 

gaps in the target language. This strategy includes guessing and using gestures and synonyms. 

2. Indirect Strategies 

a. Metacognitive Strategy: 

Metacognitive strategies are indirect strategies that help students coordinate their learning 

processes, such as organizing, planning, managing and evaluating learning, setting goals, and 

paying attention. 

b. Affective Strategy: 

Affective strategies are indirect strategies that allow students to manage and regulate their 

emotions, attitudes, motivations and values. These strategies include reducing learner anxiety 

and encouraging oneself. 

c. Social Strategy: 

Social strategies are indirect strategies that help students to learn a language through 

communication and interaction with others, such as asking for clarification, working together, 

and empathizing with others as a way of developing an understanding of the target culture. 

The methodology used in this research is a descriptive quantitative. A descriptive 

research aims to describe phenomena that exist in real-life situations. According to Gravetter 

& Forzano (2009), in descriptive research, the results of behavior that occur can be captured. 

One of the descriptive research designs is the survey method, which is used in this research to 

collect accurate data about the characteristics of a certain group of individuals. The population 

and sample of this research were 56 Accounting students who were in the 4th and 6th semester 

in a STIE Lampung. Their English levels are in the beginner, intermediate, and advance level. 

They have learned English in the college for 4 semesters. The research was conducted in 

April-June 2023. The aim of this research is to find out the Language Learning Strategies used 

by accounting students. Data collection was carried out using a closed questionnaire in the 

form of a Google form and shared online via the WhatsApp application. Closed questionnaires 

are used to collect large amounts of information and accurate answers (Dornyei, 2007). In 

addition, participants participated in the research voluntarily. They are not limited to a certain 

time and feel no influence. The data obtained was then measured using a Likert scale and 

analyzed using SPSS 23. In this research, the Strategy Inventory Language Learning (SILL) 

questionnaire version 7.0 (ESL/EFL) by R. L. Oxford (1990) was used as a research 

instrument to collect data. Version 7.0 of SILL was chosen for this research because it is 

designed to obtain information about Language Learning Strategies. In this research, the 

questionnaire used was adapted from Dahmash (2023) research questionnaire to obtain 

information about the strategies used by accounting students. The sampling method used in 

this survey is simple random sampling, which is a method of selecting samples from a 

population where individuals are considered to have an equal chance of being selected (Gall et 

al., 2007). The questionnaire consisted of 30 items which were assessed using a five-point 
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Likert Scale using score 1 (Strongly Disagree), 2 (Disagree), 3 (Neutral), 4 (Agree), and 5 

(Strongly Agree).  

Findings and Discussion 

Based on the level of English skills, students are divided into 3 levels: Beginner, 

Intermediate, and Advance. The table below shows the distribution of students based on their 

level: 

 

Table 1. Student’s English level 

Level Frequency Percentage 

Beginner 21 38% 

Intermediate 31 55% 

Advanced 4 7% 

Total 56 100% 

The table above shows that 21 students (38%) are at the Beginner level, 31 students 

(55%) are at the Intermediate level, and 4 students (7%) are at the Advanced level. 

 

Based on the table above, students who are at the Beginner level mostly use 

Metacognitive strategies with a mean (average) score of 3.7450. The second used strategy is 

the Memory strategy with a Mean score of 3.6350. The third strategy is Social strategy with a 

Mean score of 3.5475. The fourth strategy is Cognitive strategy with a Mean score of 3.3457. 

The fifth strategy is Affective strategy with a Mean score of 3.2867. The least used strategy 

was the Compensation Strategy with a mean (average) score of 3.2750. 

 

 

 

 

 

 

 

 

Table 2. Descriptive Statistics for Beginner Students 

Strategy N Minimum Maximum Mean SD 

Memory strategy 21 2,33 5,00 3,6350 0,73733 

Cognitive strategy 21 1,86 4,86 3,3457 0,73643 

Compensation strategy 21 2,00 4,50 3,2750 0,73750 

Metacognitive strategy 21 2,50 5,00 3,7450 0,71633 

Affective strategy 21 2,00 4,67 3,2867 0,78800 

Social strategy 21 2,75 4,75 3,5475 0,70125 
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Table 3. Descriptive Statistics For Intermediate Students 

Strategy N Minimum Maximum Mean SD 

Memory strategy 31 2,00 5,00 3,7567 0,82467 

Cognitive strategy 31 1,57 5,00 3,4129 0,97729 

Compensation strategy 31 1,50 5,00 3,4450 0,78950 

Metacognitive strategy 31 2,50 5,00 3,6400 0,68900 

Affective strategy 31 2,00 5,00 3,3767 0,84933 

Social strategy 31 2,00 5,00 3,5225 0,86525 

In the intermediate level, the most widely used strategy is Memory Strategy with a 

mean score of 3.7567. Metacognitive strategy is the second used strategy with a mean score of 

3.6400. The third is Social strategy with a Mean score of 3.5225. The fourth is the 

Compensation strategy with a Mean score of 3.4450. The fifth used strategy is Cognitive 

strategy with a Mean score of 3.4129. While the least used strategy is Affective Strategy with 

a Mean score of 3.3767. 

The table above shows that at the advanced level, the most widely used strategy is the 

Metacognitive Strategy with a mean (average) score of 3.8333. The second used strategy is Social 

strategy with a mean score of 3.7500. The third is Cognitive Strategy with a mean score of 3.4643. The 

fourth strategy used is Memory strategy with a mean score of 3.3333. The fifth is Affective strategy 

with a Mean score of 3.1667. While the least used strategy is the Compensation Strategy with a mean 

score of 3.1250. 

Table 5. Descriptive Statistics of Overall Students 

Strategy N Minimum Maximum Mean SD 

Memory strategy 56 2.17 5 3.70 0.730 

Cognitive strategy 56 1.57 5 3.41 0.801 

Compensation strategy 56 1.75 5 3.37 0.723 

Metacognitive strategy 56 2.33 5 3.67 0.699 

Affective strategy 56 1.67 5 3.33 0.796 

Social strategy 56 2 5 3.53 0.761 

Table 4. Descriptive Statistics for Advance Students 

Strategy N Minimum Maximum Mean SD 

Memory strategy 4 2,00 4,33 3,3333 1,03933 

Cognitive strategy 4 2,71 4,43 3,4643 0,78800 

Compensation strategy 4 2,00 3,75 3,1250 0,87275 

Metacognitive strategy 4 3,17 4,67 3,8333 0,71783 

Affective strategy 4 2,67 3,67 3,1667 0,57700 

Social strategy 4 3,25 4,25 3,7500 0,50850 



TEKNOSASTIK  ISSN 2656-6842 

Volume 22 (1), 2024  Estisari, Sinaga 

 

7 e-mail: teknosastik@teknokrat.ac.id 

Based on the descriptive statistics table above, the most used strategy by all 

participants in learning English is the Memory strategy with the highest mean score of 3.70. 

The second used strategy is Metacognitive strategy with a Mean score of 3.67. The third is 

Social strategy with a Mean score of 3.53. The fourth is Cognitive strategy with a Mean score 

of 3.41. The fifth is Compensation strategy with a Mean score of 3.37. While, the least used 

strategy by participants in learning English was Affective strategy, with the lowest Mean score 

of 3.33. 
According to R. L. Oxford (1990), reporting scales were used to assist teachers and 

students in finding out which strategies were used the most: (1) “high use” (3.5–5.0), (2) 

“moderate use” (2.5–3.4), and (3) “low usage” (1.0–2.4). The results of this research show that 

the use of the six strategies was at a moderate to high level usage based on the scores range 

which is between 3.5 and 3.7 as shown in the table and diagram above. Based on the results of 

the analysis shown by the table and diagram above, Memory Strategy has the highest average 

among all strategies. The use of a high Memory strategy is followed by a Metacognitive 

strategy. While the strategy most rarely used by Accounting students is Affective strategy. 

This Memory Strategy is used the most by students at the Intermediate level. Meanwhile, 

students at the beginner and advanced levels use Metacognitive strategies the most. 

Memory strategy is a direct strategy that includes grouping techniques, using images, 

and making mental links or associations. This approach helps students to retrieve and store 

information (R. L. Oxford, 1990). According to R. L. Oxford (1990), Memory strategies, 

traditionally known as mnemonics, have been around since time immemorial. This strategy 

involves a strategy that connects words with some previously learned knowledge and the aim 

is to organize and consolidate. Memory sub-strategies (acronyms, groupings, and images)-

which help learners store and retrieve information-are taught to examine their impact on short-

term and long-term vocabulary retention. Memory strategy is used as a mnemonic by learners 

to make mental connections that allow new words to enter, settle, and be retrieved to 

communicate in long-term memory. 

However, some researchers suggest that effective instruction requires a deeper level of 

processing new words. O’Malley & Chamot (1990) places special emphasis on those who are 

classed as metacognitive, asserting that "the learner without a metacognitive approach is 

essentially a learner without direction or opportunity to plan their learning, monitor their 

progress, or review their achievements and the direction of their learning in the future” 

(1990:8). According to O’Malley & Chamot (1990) and R. L. Oxford (1990), metacognitive 

strategies are more effective than memory strategies and repetition techniques such as parrots 

which require shallow processing. This shows that Accounting students, especially those who 

use the Memory strategy in learning English, must change their English learning strategy to 

make it more effective so as to obtain better results. Metacognitive strategies should be used 

more than Memory strategies. Metacognitive strategies are strategies that involve language 

learning through planning, organizing, monitoring and evaluation in which students are able to 

control their emotions and motivations regarding language learning (R. L. Oxford, 1990).   

Thus, students seem to need to manage their own learning, which is the definition of 

metacognition. O’Malley & Chamot (1990) believe that metacognitive and cognitive strategies 

are often used together to support each other. Pintrich & Garcia (1994) believe that 

Metacognitive knowledge and high academic achievement cannot be separated from each 

other. Successful language learning depends on the high use of Metacognitive strategies 

because they enable learners to coordinate their own learning process (R. L. Oxford, 1990). 
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Because Metacognitive strategies guide students toward successful learning, they are 

important inputs in EFL learning environments such as the Accounting major.  

However, Flavell (1979) says that the combined use of various strategies has a greater 

effect than using a single strategy. This research shows that students use the six strategies in 

their learning but with different levels of use. Students at the Beginner level mostly use 

Metacognitive strategies with a mean (average) score of 3.7450. The second used strategy is 

the Memory strategy with a Mean score of 3.6350. The third is Social strategy with a Mean 

score of 3.5475. The fourth used strategy is Cognitive strategy with a Mean score of 3.3457. 

The fifth is Affective strategy with a Mean score of 3.2867. Meanwhile, the strategy that was 

least used by beginner level students was the Compensation Strategy with a Mean score of 

3.2750. This result show that the students in Beginner level use all six strategies with 

moderate to high use. 

Students in the Intermediate level use Memory Strategy with the highest Mean 

(average) score of 3.7567. Metacognitive strategy is the second used strategy with a Mean 

score of 3.6400. The third is Social strategy with a Mean score of 3.5225. The fourth strategy 

is the Compensation strategy with a Mean score of 3.4450. The fifth is Cognitive strategy with 

a Mean score of 3.4129. While the least used strategy is Affective Strategy with a Mean score 

of 3.3767. This result show that the students in intermediate level use all six strategies with 

moderate to high use. 

Students in the advanced level use Metacognitive Strategy the most with a mean 

(average) score of 3.8333. The second used strategy is Social strategy with a Mean score of 

3.7500. The third is Cognitive Strategy with a Mean score of 3.4643. The fourth is Memory 

strategy with a Mean score of 3.3333. The fifth is Affective strategy with a Mean score of 

3.1667. While the least used strategy is the Compensation Strategy with a Mean score of 

3.1250. This statistical result show that the students in the Advanced level use all strategies in 

learning English with moderate to high use. This is in accordance with research from 

(Salahshour et al., 2013) which shows that students with high proficiency levels have a higher 

average score in the six strategy categories than students who have low proficiency levels. To 

be more precise, learners with higher abilities use all kinds of strategies more frequently than 

those with lower proficiency levels. In this research students who have a high level of 

proficiency also use metacognitive strategies the most.  

According to R. Oxford & Nyikos (1989), learning strategies are operations used by 

learners to aid the acquisition, storage and retrieval of information. Outside of the language 

learning, research comparing expert to novices indicates that experts use more systematic and 

useful problem-solving and native-language reading comprehension strategies. A similar 

finding occurs with more successful language learners as compared to less successful one. 

Better language learners generally use strategies appropriate to their own stage of learning, 

personality, age, purpose for learning the language, and type of language. Furthermore,  R. 

Oxford & Nyikos (1989) explain that good language learners use a variety of learning 

strategies, including cognitive strategies for associating new information with existing 

information in long term memory and for forming and revising internal mental models; 

metacognitive strategies for exercising “executive control” through planning, arranging, 

focusing and evaluating their own learning process; social strategies for interacting with others 

and managing discourse; affective strategies for directing feelings, motivations and attitudes 

relating to learning; and compensation strategies (such as guessing unknown meaning while 

listening and reading, or using circumlocution in speaking and writing) for overcoming 
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deficiencies in knowledge of the language. Therefore, accounting students need to use more 

strategies frequently to improve their English skills. The use of appropriate learning strategies 

enables students to take responsibility for their own learning by enhancing learner autonomy, 

independence, and self-direction (R. Oxford & Nyikos, 1989). 

 

Conclusion  
From the discussion above, it can be concluded that the strategy most used by 

accounting students is the Memory strategy with the highest mean score of 3.70. The second 

used strategy is Metacognitive strategy with a Mean score of 3.67. The third is Social strategy 

with a Mean score of 3.53. The fourth is Cognitive strategy with a Mean score of 3.41. The 

fifth is Compensation strategy with a Mean score of 3.37. While, the least used strategy by 

participants in learning English was Affective strategy, with the lowest Mean score of 3.33. 

Most of accounting students' English skill level is in the Intermediate level. At this level, 

students mostly use Memory strategy. To increase the level of English skills of accounting 

students, they should start using more other strategies frequently. 
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Abstract  

Instagram, one of the most popular social media platforms, is widely used by Indonesian people 

to connect and communicate with each other worldwide. The impact of Instagram influenced 

many economic sectors, such as marketing, creative industry, and personal branding. Therefore, 

social media is utilized through content production to gain additional income and extend 

engagement. One of the most commonly known Indonesian Instagram accounts is 

AjikDewa_43, which focuses on Balinese entertainment and non-entertainment news. Most of 

the posts are wrapped with general Balinese humor content supported by entertaining captions. 

However, due to systematic error, the automatic translation feature cannot correctly render the 

text into the target language of certain users. Therefore, this research aims to identify, 

categorize, and evaluate errors of automatic machine translation on Instagram caption posts 

with a case study of @Ajikdewa_43 media platform. Qualitative method with descriptive 

analytic approach was used to analyze the data. The data were obtained from 10 selected posts 

with short or long captions. Koponen’s theory of error category was applied in this study to 

describe the translation quality of Instagram captions. The result showed significant errors of 

the machine translation in identifying slang and local language as well as the contextual and 

grammatical meaning of the language. Several identified translation errors linked with 4 basic 

translation concepts were found, namely Omitted Concept (10%), Untranslated Concept (40%), 

Mistranslated Concept (40%), and Substituted Concept (10%).  

Keywords: Instagram, machine translation, translation error 

 

Introduction 
Instagram is widely known as a social media platform that connects worldwide users 

through content production such as video reels, original posts, and stories. The usage of 

Instagram in modern times has various needs. The most relevant activities nowadays are 

promoting digital marketing campaigns or entertainment purposes. People can upload content 

to its service and share it with their followers or a select group of friends (Anisah et al., 2021; 

Ting et al., 2015). According to Monthly Active Users (MAU), alongside other media 

platforms such as Facebook, YouTube, and WhatsApp, Instagram holds more than 2 billion 

active users worldwide (Rizaty, 2022). One of the countries that has a high number of active 

accounts is Indonesia, with over 100 million users. 

The use of Instagram has drawn significant attention from researchers, leading them to 

conduct investigations related to this particular social media site. Astuti et al. (2020) examine 

a study of impulse buying by Instagram users in Indonesia and show indications that lead 

younger citizens to do online shopping. Three factors that support this habit are hedonic 

shopping motives, online advertisement content, and electronic word of mouth (E-WOM), 

commonly known as speech craft mastery. In terms of social media marketing, Instagram 

enables the success of activating business campaigns by allowing marketers to reach a broader 

mailto:gdaris04@gmail.com
mailto:ayu.mahatma@unmas.ac.id
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range of customers domestically and internationally. The tools provided by Instagram facilitate 

them in building relationships between businesses through online interactions (Leung et al., 

2022). In addition, another research conducted by Darmaningrat et al. (2020) studied how 

Indonesian Instagram usage outside business purposes is viewed from privacy concerns among 

college students. They trust Instagram’s reputation and the ease of using the platform while 

ignoring the risk of information misuse by using Instagram and instead continue socializing 

through available content. 

In summary, both research regarding media policy and marketing communication 

informed us that most Indonesians use Instagram for online shopping through content 

production from one of the users, regardless of the information provided inside. This might 

raise awareness for Indonesian netizens that every user or account has to improvise their 

content production and segment their audience in order to appeal to the target market properly 

(Natasha et al., 2023). There are many active social platforms that aim for a specific audience 

to consume the posted content. Some of them are based on language and demography. One of 

the most entertaining media that shows common information and entertainment concerning 

Indonesia is AjikDewa_43. 

The mentioned Instagram account provides humorous content, informational posts, and 

endorsements specifically for Balinese Instagram users because the post captions are primarily 

written in Balinese. However, other users cannot experience the communication originating 

from the account by only using one particular language. A similar Instagram account to 

AjikDewa_43, namely LawakBaline produces similar content, but they generally use 

Indonesian language in order to broaden the audience segmentation. An example of a case 

study of Folkative Instagram account by Adawiyah et al. (2023) shows several successful 

translations from English as the source language to Indonesian as the target language. 

Consequently, when they utilize the machine translation feature, it successfully renders the 

whole caption in one piece. Therefore, the machine translation allows them to understand the 

source language used in the caption. 

In order to acknowledge the unfamiliar language, Instagram has a feature that 

automatically translates the source language of the caption to the target language of the general 

users. However, there are many mismatches and errors, such as unregistered and unsuccessful 

renders, due to the poor quality of machine translation. This occurs due to the fact that 

Instagram only provides general language and does not have a specific language (Nadilla & 

Lubis, 2023; Swadeshi & Sutrisno, 2021). Furthermore, translation machine on Instagram does 

not properly choose the best translation technique for certain part of the text, but rather 

generates a common word or sentence (Antika, 2022; Meilasari, 2019; Putri & Setiajid, 2021). 

This happens because of the random analysis done by translation machine that does not clearly 

analyze what is being translated. Another research conducted by Kendenan et al. (2023) 

explains that every Indonesian traditional language, such as Javanese language, has different 

characteristics based on the politeness level of the language. Consequently, the translation 

machine could not convert small details of linguistic patterns from a certain language. 

Therefore, to identify several translation mismatches, this research is conducted to identify 

several translation errors in the AjikDewa_43 Instagram account, focusing on 10 post captions 

as the main data.  

 

Theory and Method 
This research used qualitative method with descriptive analytic approach. According to 

Faruk (2012), qualitative method is applied to describe the data contributed to the research and 

to obtain descriptive results. The primary data of this study was collected from AjikDewa_43 

Instagram account. There were four steps in collecting the data, namely selecting 10 posts on 

AjikDewa_43 Instagram account that use Indonesian or Balinese language, translating the 
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caption using the “see translation” feature underneath the comment section to reveal the 

automated translation result, identifying the translation error, and categorizing them based on 

translation error category. The sentences written in captions were classified and analyzed, 

followed by interpreting the data and describing existing errors in the translation. To analyze 

the data, this study employed error categorization theory proposed by Koponen (2010) which 

led to the forming of reclassification of the relevant cases, namely: 

 

1. Omitted concept: A certain word or sentence in ST is not described clearly in the TT text. 

2. Added concept: ST text provides additional words or sentences when rendered into TT. 

3. Untranslated concept: ST text has the same words in TT. 

4. Mistranslated concept: ST text is translated incorrectly into TT. 

5. Substituted concept: TT text represents an equivalent translation as a replacement due to 

the context. 

6. Explicitated concept: TT text explains direct or detailed information of ST. 

 

Findings and Discussion 

The translation tool provided by Instagram helps general users understand the captions 

in different languages. It can convert the source language of the caption into the language that 

is installed on the mobile device. When people open the application, the translation tool is 

already set automatically according to the general setting of the device. This research identified 

four types of machine translation errors on the captions of AjikDewa_43 Instagram account, 

namely omitted concept, untranslated concept, mistranslated concept, and substituted concept. 

The result of the analysis is shown in diagram 1 and a detailed discussion follows. 

 
 

 

 

 

 

 

 

 

 

 

 

 

Diagram 1. Translation Error Analysis Result of AjikDewa_43 Instagram Account  

1. Omitted Concept 

Translation in omission usually pinpoints a missing source of words or a text. Examples of 

the mentioned concept can be viewed in table 1 below: 
 

 
 

 

 

Omitted 
Concept

10%

Untranslated 
Concept

40%

Mistranslated 
Concept

40%

Substituted 
Concept

10%

Omitted Concept Untranslated Concept

Mistranslated Concept Substituted Concept
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Table 1. Translation of Data 1 

  

The translation in data 1 states an endorsement of flip flops by using horror theme 

content. The problem of the translation can be identified from the missing part of the phrase 

“Penarikan pusaka di tempat angker”. The machine translated it into “Haunted trails” only 

without translating “penarikan pusaka” into English. To correct the translation, the caption 

should be written as: “Inheritance withdrawal in a horror place and get flip flops from 

@officialboncabe in collaboration with @swallowfootwear. It is good and suitable for 

exploring, guys. Order it now. 

 

2. Untranslated Concept 

This process usually finds an untranslated word or sentence from the source language 

used in the target language. There are four data that can be elaborated according to the concept, 

which can be found in data 2 to 6. 

 

Table 2. Translation of Data 2 

 

Data 2 describes Balinese as the source language, translated to English as the target 

language. However, many Balinese terms from the source language are not translated and 

remain the same in the target language due to the fact that Instagram cannot convert a local 

language, such as Balinese, into English. This happens because Instagram automatically reads 

the language setting in the user’s device and the media does not provide a particular local 

language as one of the language options. Therefore, the translation resulted in an untranslated 

concept of texts or words as follows: 

 

a) “Liu ade,” in Balinese language means “ada banyak” in Indonesian language. Therefore, 

the correct English translation should be “There are many”. 

b) “Ternyata e,” the alphabet “e” in Balinese language is mostly used as an agreeing 

expression. The correct translation is erasing the “e” alphabet and keep the “apparently” 

word in the target text.  

c) “Patuh viralne care”, means “sama seperti viralnya”. It’s a complex Balinese sentence 

that should be written in English as “as viral as…”.  

Source Text (ST) Target Text (TT) 

“Penarikan pusaka di tempat angker dan 

dapat sendal dari @swallowfootwear colab 

@officialboncabe” Wah ni yang bagus dan 

cocok buat explore mentemen. Yuk buruan 

pesen.” 

“Haunted trails and get sandals from 

@officialboncabe colab @swallowfootwear 

Wow this is good and suitable for explore 

mentemen. Let’s order now.” 

Source Text (ST) Target Text (TT) 

“Liu ade berita viral di Bali ternyata e. 

Patuh viralne care @cornerhouse_vape Di 

sana menerima jasa reparasi/service vape ya 

ton. Termurah dan terlengkap di Badung. 

Pokokne de ragu jak @cornerhouse_vape 

@cornerhouse_vape” 

“Liu ade viral news in Bali apparently e. 

Follow the viral care @cornerhouse_vape 

There accepting repair/vape service ya ton. 

The cheapest and most complete in Badung. 

Of course they are raguing 

@cornerhouse_vape @cornerhouse_vape” 
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d) “Pokokne de ragu jak,” means “Pokoknya jangan ragu”. The best English translation of 

this sentence is “At any rate, do not hesitate.” 

e) “Ya ton” is an additional expression used to ensure people that means “ya, guys”. The 

English translation is best written only with “guys” and erase the “ya”. 

 

Based on the findings of the untranslated concept, the translation of the caption should be: 

“There are many viral news in Bali apparently. It’s as viral as the @cornerhouse_vape. It 

accepts vape service for you guys, the cheapest and most complete in Badung city. At any rate, 

do not hesitate to visit @cornerhouse_vape @cornerhouse_vape”. 

 

Table 3. Translation of Data 3 
 

Source Text (ST) Target Text (TT) 

 

“Jaman corona, sekarang punya usaha,  

sebaiknya punya QRIS BRI buat alat 

pembayaran.  Tanpa bersentuhan langsung 

dengan nasabah. Syarat mudah: FOTO 

KTP, FOTO BUKU TABUNGAN BRI, 

DAN FOTO OLINE SHOP IG, NO WA.” 

“In the corona era, now having a business, 

it’s better to have QRIS BRI as payment 

tool. Without direct contact with the 

customer. The terms are simple: FOTO KTP, 

PICTURES OF BRI SAVINGS BOOK 

AND PHOTOS ONLINE SHOP IG, NO 

WA.” 

 

The caption in data 3 shows information about having a payment method using a barcode 

scanner in order to shorten direct contact with customers, especially in the pandemic era. The 

information from the source language is correctly written, but when it is translated into the 

target language, there are untranslated terms such as “FOTO KTP”, “QRIS BRI”, and “NO 

WA”. This is caused by the machine translation’s inability to generate the equivalent terms of 

the source language contextually and grammatically. Therefore, the best translation for the 

caption is: “In the pandemic era, QRIS BRI is mandatory in running a business as an alternative 

payment tool to reduce direct contact with customers. The terms are simple: ID CARD, 

PHOTO OF BRI SAVING ACCOUNT BOOK, PHOTO OF ONLINE SHOP ON IG, 

WHATSAPP NUMBER”. 
 

Table 4. Translation of Data 4 

Source Text (ST) Target Text (TT) 

“Ternyata lemah jantung cang nok. Buat 

semeton, ajik bakal live setiap hari di 

halaman fb kayak dulu lg ya. Biar kembali 

lagi halaman fb seperti sediakala. Nb: males 

main ig, baperan, dikit dikit main hapus.” 

“Evidently my heart is weak. For semeton, 

ajik will live every day on fb page like 

before again ya. Let’s come back to the fb 

page as it is. Nb: lazy to play IG, baperan, 

will delete it in a bit.” 
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Translation in data 4 uses an informal style of communication according to the caption. 

Unfortunately, it shows several untranslated concepts in rendering the source language into the 

target language. For example, the source terms “semeton” and “baperan” are not translated into 

the target language. It remained the same in the target text. The word “semeton” is a Balinese 

word that means “relatives” while “baperan” is an Indonesian word that means “too sensitive”. 

To correct the whole translation accordingly, the caption should be written as: “It turned out 

my heart is really weak, man. For you guys, Ajik will be live every day on the Facebook page 

as before to reestablish the page like it was. NB: Too lazy to play IG, too sensitive, and 

sometimes likes to erase posts.”  

 

Table 5. Translation of Data 5  

Data 5 shows another example of an untranslated concept. The expression “jeg murah 

meriah” means “it is cheap at any rate”. The Balinese word “jeg” is used to emphasize the 

meaning. However, it is not translated into the target language since Instagram machine 

translation does not recognize the local term. Therefore, the term remains untranslated in the 

target text. The suggested translation of the source caption is “A cheap hangout spot on Ubud 

Highway in @simplysocial.bali. For those who don’t have a lot of money and want to be a little 

showy. This place is very recommended for you who seek cheap menu”. 

 

3. Mistranslated Concept 

The translation process unsuccessfully renders the source language into the target 

language. Examples of mistranslated concepts can be seen in data 6 to data 9. 

 

Table 6. Translation of Data 6 

Source Text (ST) Target Text (TT) 

“Tempat nongkrong murah meriah di jalan 

raya Ubud ne woi di @simplysocial.bali. 

Buat yg gak punya uang dan pengen banyak 

gaya, rekomen banged ni tempatnya. Jeg 

murah meriah.” 

“Cheap hangout spot on Ubud highway Di 

@simplysocial.bali. For those who don’t 

have money and want to have a lot of style, 

this is the place to recommend. Jeg murah 

meriah.” 

Source Text (ST) Target Text (TT) 

“Toleransi itu penting, jangan bicara 

menghargai kalau anda sendiri tidak bisa 

menghargai kami, kalian cuma oknum yang 

mencoreng nama orang orang Jawa/Muslim 

yang tinggal di Bali akhirnya jadi rusak cuma 

gara gara salah satu oknum seperti kalian. 

Kita sudah rukun di Bali. Tolong jangan 

dirusak. Salam toleransi.” 

“Tolerance is important. Don’t talk about 

respecting if you yourself can’t respect us, 

you are just oknum who spread the name 

of Javanian/Muslim who live in Bali 

finally become broken just because of one 

oknum like you. We already gathered in 

Bali. Please do not break it. Hello 

tolerance.” 
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In data 6, the translated text shows several errors in rendering the source language into 

the target language even though the source caption uses Indonesian as the general language. 

An example of mistranslated concept can be seen in the translation of the term “Orang Jawa” 

into “Javanian” instead of “Javanese”. Furthermore, the source terms “rukun” and “salam 

toleransi” are translated into “gathered” and “Hello tolerance”, which are grammatically and 

semantically inaccurate. The translation for the two terms should be “live in harmony” and 

“Keep our tolerance”. The complete suggested translation for the source caption in data 6 is 

“Tolerance is important, do not talk about self-respect if you can’t respect us. You are just an 

individual who gives Javanese/Muslim citizens of Bali a bad name, which ended up being 

defective because of an individual like you. We already live in harmony here and don’t destroy 

it. Keep our tolerance.” 

 

Table 7. Translation of Data 7  

 

 

In data 7, an example of a mistranslated concept is spotted in the translation of the word 

“Ajik” into “dogs” in the quote: “Apa cuma ajik yang gak tau…” to “Is it only dogs who don’t 

know…”. The word “Ajik” is a Balinese address term for fathers descended from the Brahmin 

caste (Ida Bagus) or Ksatrya (Cokorda, Anak Agung, Gusti). However, the Instagram machine 

translation mistranslates it into “dogs,” which is highly irrelevant to the context. Another 

example of a mistranslated concept can be seen in the translation of the Balinese word “melali” 

into “forget”. The word “melali” means “strolling around”. Therefore, translating it into 

“forget” can be categorized as a mistranslated concept. The suggested translation for this 

caption is: “Is it only me who really doesn’t know they are? I used to listen to their songs when 

I was still an elementary student. They stroll around Nusa Dua Hotel. When they have grown 

up, do you think they still play in the hotel?” 

 

Table 8. Translation of Data 8  

 

Source Text (ST) Target Text (TT) 

“Apa cuma ajik yang gak tau siapa 

sebenarnya mereka ini? Padahal dulu waktu 

masih SD suka sekali denger lagunya. Jalan 

melali ke hotel Nusa Dua. Kalau udah besar 

kira kira mereka masih melali ke hotel Nusa 

Dua gak?“ 

“Is it only dogs who don’t know who these 

people are? Even though in the past when I 

was still SD I really liked to listen to the 

song. Walking to Nusa Dua Hotel. If they 

have grown up, do you think they still forget 

to go to hotel Nusa Dua?” 

Source Text (ST) Target Text (TT) 

 

“Yuk ton daerah Penarungan dan lain 

sebagainya. Gaskan laundry di 

@ars_kopsafurmlaundry di sana laundry 

murah, terpercaya, cepat malas cang debat. 

Pokokne gaskan. Bisa paket expres 3 jam 

jadi.” 

 

“Yuk ton fighting area and so on. Apply 

laundry at @ars_kosparfumlaundry the 

laundry there is cheap, trusted, too lazy to 

debate. Anyway, just give it up. Can express 

package for 3 hours.” 
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Data 8 shows a mistranslated concept from the source language into the target language. 

The main focus of this particular translation is “daerah Penarungan”. The sentence stated a 

specific location in one of Bali territories, but the machine translation incorrectly translated it 

into “fighting area”. The correct translation should be “Penarungan area”. To conclude the 

whole translation, the clearer rendering of translation is: “For those who live in Penarungan 

area and its surroundings, come visit laundry in @ars_kopsafurmlaundry. It is cheap, trusted, 

and I don’t have to tell you more. Just visit the place in any way, and you can order a 3-hour 

laundry express.” 

 

Table 9. Translation of Data 9 

Source Text (ST) Target Text (TT) 
 

 

“Sinchan nyari bakalan bonsai. Daripada 

kalian nyari mending beli di 

@nanoebonsaitaman Segala jenis bonsai 

ade ditu.” 

 

“Sinchan is looking for a bonsai garden. 

Instead of you looking for it better buy it in 

@nanoebonsaitaman. All kinds of bonsai are 

there.” 
 

 

The caption in data 9 shows an endorsement of one of the florists in Bali. The main focus 

is on the phrase “bakalan bonsai,” which is translated into “bonsai garden”. The phrase 

“bakalan bonsai” can be translated as “potential bonsai” or “bonsai material” in English. This 

refers to plants that have the potential to be made into bonsai after undergoing a special care 

and pruning process. Therefore, translating “bakalan bonsai” into “bonsai garden” is inaccurate 

and can be categorized as a mistranslated concept. In order to evaluate the translation, the best 

result in rewriting the caption is: “Sinchan is searching for a bonsai plant. Instead of looking 

elsewhere, you better buy one in @nanoebonsaitaman. It sells all kinds of bonsai plants. 

4. Substituted Concept 

The concept or the meaning of the translated word is changed but ineligible. An example 

of a substituted concept can be seen in table 10 below: 

Table 10. Translation of Data 10 

 

The short caption as shown in data10 shows a humoric context of the content, but the  

translation result is not accurate even though the written text is short. The phrase “Pantai Kuta” 

is substituted by “the city beach”. It shows an ineligible word replacement from the source 

language because “Pantai Kuta” should be translated into “Kuta Beach”. The suggested 

translation for the caption is “The reason why the 17 entrances to Kuta Beach are closed.” 

 

Source Text (ST) Target Text (TT) 

“Alasan 17 pintu masuk Pantai Kuta 

ditutup.” 

“The reason 17 entrance to the city beach is 

closed.” 
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Conclusion  

The result of the analysis shows that there are several errors found in the translation 

result of the Instagram translation machine in rendering Ajikdewa_43 captions. The errors 

found were omitted concept, untranslated concept, mistranslated concept, and substituted 

concept. Problems in Instagram translation machine occur because of the random analysis, it 

causes many mistranslations of the contextual meaning of the texts or the captions. The data 

analysis shows how Instagram translation machine fails to translate Indonesian and Balinese 

terms such as “semeton”, “melali”, and “baperan”. Those common words can be translated 

correctly if the machine translation facilitates more local languages. Therefore, it can be 

concluded that the translation feature on Instagram captions is considered an additional facility 

to help users understand foreign languages. However, the machine still needs improvements in 

order to produce more accurate translations.  
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Abstract  

In classroom interaction, university teacher or lecturer is required to be a facilitator to 

lead discussion. The university teacher or lecturer must transfer knowledge and ensure that the 

learning process is active and the material being taught is well received. Students must also 

take a role in the interactions in the classroom which are intended to foster confidence and 

understanding in the learning process. The objective of this research is to find out what type of 

teacher talk and student talk that occurred during virtual linguistics lectures interaction. In this 

research, the researcher used Foreign Language Interaction (FLINT) as the conceptual 

framework. Meanwhile, this research was conducted qualitatively. Data were collected through 

video-recoding of two virtual linguistics lectures in a university in Indonesia. Data were 

analyzed using Miles and Huberman (1994) which included data reduction, data display and 

drawing conclusion. The findings revealed that teacher and student talk were found during the 

two lectures with teacher talk which was more dominant than student talk. Teacher talk 

consisted of some categories, including giving information, giving directions, praise and 

encouragement, asking question, correct without rejection, criticizes students’ behavior and 

uses the idea of the student. Meanwhile, student talk comprised student response initiate and 

student response specific. In conclusion, teacher dominates the interaction in virtual classroom 

and has an important role in leading the class and directing students to actively interact. 

Keywords: Interaction, Linguistics Lectures, Virtual Classroom, Student Talk, Teacher Talk. 

Introduction  

Lestari (2018) stated in classroom interaction, university teacher or lecturer should 

create communication with their students either in oral or written forms. Previously, this 

learning process was carried out face-to-face in class so that the interaction between teachers 

and students became direct interaction. Sari et al. (2021) stated that in doing online learning, 

learners initially receive socialization by a course facilitator to obtain course information and 

establish connections among teachers and other peers, learning culture, social, and learning 

contexts. They also get instructions on how to finish their online activities from teachers. After 

that, they begin their online learning process by activating knowledge by reading e-materials 

such as e-books, articles, PowerPoint slides, or watching lecture videos that are provided by 

teachers. Furthermore, they continue to absorb knowledge by synthesizing, analyzing, and 

sharing information.  

However, university lectures have become more challenging due to the COVID-19 

pandemic in which learning activities are limited and face to face is prohibited. Digitalization 

in the education sector has been massive, especially since the outbreak of the Covid-19 

pandemic, which has made the digital genre becomes a new norm in academic discourse in 

higher education institutions (Rido et al., 2023). The use of technology in education field has 

paved the way for higher education institution to innovate shape their modern media in a 

language teaching and learning (Sari et al., 2019). Therefore, using technology most of all 

classes are transferred to virtual classes or synchronous online learning that enable video-based 
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interaction in real time (Tyrväinen et al., 2021). Virtual learning refers to the learning process 

that occurs in virtual classrooms that are in cyberspace via the internet network. The growth 

development of technology has embraced valuable parts of language learning at all education 

levels to improve the quality of teaching and learning processes and make learners independent 

(Lestari et al., 2020). This difference causes the interaction between university linguistics 

teachers to students or students to students to be limited. Learning via virtual classroom of 

course gives different effects in the learning process which has an impact on different types of 

interactions that occur in university linguistics teachers and students since the interaction 

process in the classroom will also different, this can cause a little misunderstanding especially 

in the linguistics class where learning materials require direct interaction between university 

linguistics teachers and students so that the understanding obtained by students is better, for 

example phonetic learning requires direct practice between students and university linguistics 

teachers because it is a linguistic class on the pronunciation of a word, but because almost all 

classes are switched to virtual. The types of interactions that occur in the classroom are also 

different. The writer chose linguistic classes because linguistics is the study of language which 

plays an important role in learning language especially English itself. Linguistics is needed in 

English language teaching context because it will provide components and structure language 

to students (Gultom, 2015). Based on the background above, therefore with Foreign Language 

Interaction (FLINT) thus, this research was analyzed interaction in virtual linguistics lectures 

in a university in Indonesia focusing on teacher and student talks. 

Theory and Method  

This research focusing on teacher talk and student talk from foreign language 

interaction (FLINT). This research used a qualitative as an approach to research and focused 

on providing the description of phenomena that occurs naturally without any manipulation 

from the researcher.  

The data sources were two video recordings of virtual linguistics lectures in a university 

in Indonesia. The lectures were selected based on the criteria such as having synchronous 

virtual classroom through video-conferencing technological tools and used English as the 

medium of interaction. The two virtual linguistics lectures, lecture 1 and lecture 2 took place 

in Phonetics and Phonology class also in Introduction to Linguistics class that were both taught 

by Mr. Gio. In this research, the data were collected through video recordings. Video-recording 

was considered the most suitable instrument since it recorded all aspects of interaction, 

including university linguistics teachers and students’ utterances, facial expression, and body 

movements (Rido et al., 2019). Video recording already collected during virtual classroom 

lectures (synchronous) with duration approximately 60 minutes. After that, the writer has 

transcribed the video by looking for several aspects that contain the category of teacher talk 

and student talk in foreign language interaction (FLINT). In this case the virtual classroom 

interaction was observed by video recording on synchronous classroom. 

In analyzing the data, after recording the virtual learning process, the writer has 

transcribed the video into a script, which has been analyzed which interactions that describe 

the points of teacher talk and student talk in FLINT. The data of this study has been analyzed 

used three steps Miles and Huberman (1994) that are data reduction, data reduction means 

summarizing and choosing the main thing. Then data display, after reduction, the reduced data 

will be displayed more concretely. The third step is conclusion drawing /verification, in this 

step the writer could select the interaction in virtual classroom that describes teacher talk or 

student talk. 

 



TEKNOSASTIK           ISSN 2656-6842 

Volume 22 (1), 2024 Sari, Rido 

 

23 
 

 

e-mail: teknosastik@teknokrat.ac.id 

Findings and Discussion  

Interaction in Virtual Linguistics Lecture 1 

This data was taken from English Phonetic and Phonology class where university 

linguistics teacher here named Mr. Gio delivered the material for approximately 60 minutes.  

 

Teacher Talk 

In FLINT, teacher talk can be categorized as direct influence and indirect influence. 

Direct influence is when the university linguistics teacher or teacher gives direct information 

or motivation whereas indirect influence is when the university linguistics teacher indirectly 

praises or motivate the student to be more active or confidence. Based on the data samples the 

writer concluded the two categories of teacher talk from virtual linguistic lecture 1 as below. 

 

Direct Influence 

There are some results of teacher talk, direct influence found in virtual linguistics 

lecture 1 as follows. 

Giving Information 

Giving information is a type of interaction in teacher talk that most frequently found in 

this data sample. Giving information here refers to the teacher's active role in providing 

explanations, delivering material or providing information about lessons directly.  

 

“Okay, now I have already given you the link in the chatbox, this is the link of 

IPECA.com, so here is the link of website for yourself study. Later you can learn is not only 

about the consonant but also about the sound. You can exactly see how is sound so you can 

learn that the sound recognition will not tbe split to other sound recognition. Jadi gak bakal 

ketukar nantinya (So it won’t switch). Right continue, now we are going to discuse about 

manner of articulations. Let we see maner of articulation means that it is another segment 

pervoicing, kemarin pervoicing ketika di taruh di paling depan itu voiceless yang tipis kalau 

bunyi yang di belakang itu voice artinya lebih tebal. (Yesterday pervoicing when it placed at 

the very front it was thin voiceless if the sound is in the back the voice means thicker). Second 

one we learn about places of articulations and the third one was going to talk about manner of 

articulation.” (L1-Data Sample1) 
 

From data sample 1 it can be seen that the teacher here is presenting material about 

articulation. Therefore, this data sample 1 can be identified as giving information. 

 

“Number one is plosive. Plosive means that there is a tiny explosion occurs. Plosive itu 

jadi bunyi beh, keh jadi kan ada udara yang keluar sedikit jadi (The plosive sounds beh, keh 

so there's a little air coming out) beh and keh. So this is the aspirated one and also the 

unaspirated one. Jadi kalau beh biasanya lebih besar, keh itu lebih tipis (So if the beh is usually 

bigger, the keh is thinner)” (L1-Data Sample 2) 

 

In this data sample 2 it can be identified that the university linguistics teacher was 

starting to transferred the knowledge to students by gave them information or detail about 

certain material therefore it can be identified as teacher talk giving information. Giving 

information in teacher talk is related to the teacher's role as the one who provides instruction, 
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tell the facts, giving personal opinion or thoughts, lecturing and informing students of their 

errors in response without making judgments. (Sani, 2022) 

Giving Direction 

Giving direction is also a type of interaction in teacher talk that is most often found in 

the data sample that the writer has collected. Giving direction here relates to the teacher's role 

in managing the class and directing students so that the learning process can run actively and 

run smoothly. It can be found in several data samples below. 

 

“Okay welcome back to the session of English Phonetic and Phonology today we are 

going to have the third session of English Phonetic and Phonology. Eleven students have joined 

us here, but I believe later it would be on the way with other students come in, and one student 

also is in the same frame like we have Paula and Adele and then also Aulia and please rewrite 

the name so I can know who is with you right now.” (L1-Data Sample 4) 
 

The data sample 4 above shows that the university linguistics teacher welcomed the 

students and gave directions to students to rewrite their name, this interaction can be identified 

as giving direction. Giving direction in teacher talk is related on university linguistics teacher’s 

role when instructing or ordering students to do something, this type of teacher talk is usually 

dealing with assistance the students in the classroom.  

 

“Okay I give you one minute and then Eva Agustina labio dentals sound, Ketut Safitri 

dental sound and then Paula and Adel you have alveolar sound and then Syifa you have post 

alveolar sound then Putri you have palateral sound and Aulia you have not got right? Aulia you 

have velar sound.” (L1-Data Sample 5) 
 

From the data sample 5 it can be seen that the university linguistics teacher were given 

command or directions to each student about what they are going to explain in these virtual 

lectures and assist some students specifically about what they are going to present, therefore it 

can be categorized as teacher talk, giving directions as giving directions is  related to teacher’s 

role while in this case university linguistics teacher, when giving instruction or assist students 

in the learning process. 

Correct Without Rejection 

Correct without rejection is when the teacher tries to correct students' mistakes without 

judging them. This can be done by asking them to find the right answer by giving examples, 

etc. This type can be found in data sample as follows. 

 

“Dental, okay dental is look at the example again, your dental sound, next. After this I 

come back to you ya (yes) with the correct answer.” (L1-Data Sample 8) 
 

From the data sample 8 above it can be indicated that the student’s answer on certain 

question was wrong, therefore the university linguistics teacher here gave the student a chance 

to correct the answer. University linguistics teacher here also asks student to check on their 

work again in order to have a correct answer. In teacher talk direct influence this type of 

interaction can be identified as correct without rejection where the university linguistics teacher 

here corrected students’ wrong answer by gave them a chance to find the correct answer to a 

certain question. 
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“Bunyinya saja (the sound only) not with the example” (L1-Data Sample 9) 

From the data sample 9 it can be identified that the university linguistics teacher leads 

the student to answer the exact question not more, rather than directly said that the student’s 

answer was wrong the university linguistics teacher here was assisted the student to correct 

their answer as requested, therefore it can be categorized as type of correct without rejection. 

Correct without rejection is also means that the course facilitator or in this data university 

linguistics teacher is not allowed to reject students' answers and said the answer was wrong 

directly therefore the university linguistics teacher must encourage students and direct students 

to find the correct answer. 

Criticizes Students’ Behaviour 

Criticize student behavior is when the teacher criticizes student behavior or reminds 

them of some behavior that can disturb other students or the learning process. This type can be 

found from the data sample below. 

 

“Okay, if you are two that please your turn off the other microphone first.” (L1-Data 

Sample 10) 
 

From this data sample 10 it can be interpreted that another student eventually talking 

while another one tries to explained something, the university linguistics teacher here threw 

critic toward the noisy student and asked them to turn off the microphone. This students’s 

behavior can disturb the person that was currently speaking, therefore it can be categorized as 

criticize student behavior where the university linguistics teacher needed to critics or remain 

students about certain behaviors that might cause problem or disturb the learning process. 

 

“Okay makes sure other sounds are off okay.” (L1-Data Sample 11) 
 

Based on this data sample 11 it can be interpreted that the university linguistics teacher 

again criticized student behavior that still unmute their microphone and make some noise while 

another student is talking therefore this behavior can disturb the learning process and disturb 

the students. When the university linguistics teacher asked them to turn off their microphone 

is also a sign that the university linguistics teacher criticizes the behavior then it can be 

categorized as teacher talk, criticize student behavior. 

Indirect Influence 

Indirect influence is one of the types of teacher talk that the university linguistics 

teacher influence student to be more active in classroom indirectly by praises and encourage 

them or asking students and so on. Indirect influence also usually deals with how course 

facilitators, in this case university linguistics teachers, can make students active and confident 

and make it easier for them to interact in classroom. From the virtual linguistics one it shows 

as the following data below. 

 

Asking Question 

Asking questions can provide insight to teachers about how well students understand 

the material. This type can be found in data sample below. 

 

“Let’s start with the idea of bilabial sound. Okay I want I want Luvita Saputri to explain 

about bilabial sound that we learned in the last section, others I will ask you, so that you may 

open your book and I also ask question to you. Luvita may you answer? (L1-Data Sample 12) 
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From this extract 12 it can be shows that in the last sentence university linguistics 

teacher were asking a student for a certain question. From the interactions in the sample data 

above, it can be seen that the university linguistics teacher triggers the student to memorize 

what they learned previously. Therefore, it can be concluded that this interaction occurred 

teacher talk indirect influence, asking question. Asking questions in the learning process in the 

classroom is very crucial where asking questions can be aimed at knowing how deep students 

understand the material, fostering student confidence and directing students to remain actively 

interacting in class. 

Praises and encouragement 

Praise and encouragement are a form of good feedback from the teacher aimed at 

boosting student self-confidence. Here is the data sample that contained praise and 

encouragement. 

 

“Okay right, thank you very much, next one Syifa” (L1-Data Sample 13) 
 

From the data sample 13 above the writer can concluded that the university linguistics 

teacher was complementing or praising the student for answering the question given by the 

university linguistics teacher. Therefore, it can be identified as praise and encourage. Praise 

and encourage is a when the university linguistics teacher gave good comments, thanks or 

praises students to encourage them to stay active and grow their confidence during the learning 

process. 

Use the Idea of Student 

This type of interaction is intended to make student’s answer as an example for others. 

In addition, uses students' ideas as well as a form of clarification that the answer is correct. 

Here is the data sample that contained uses students’ idea. 

 

“Like umm, Aulia mention keh, geh and ngeh. What about palateral sound” (L1-Data 

Sample 14) 
 

The data sample 14 above shows that university linguistics teacher recited answer from 

previous student to set an example to the others students. Therefore, this data sample can be 

identified as uses ideas of students. Uses student’s idea related to the university linguistics 

teacher’s role in used or repeat student’s previous idea and make it as a sample to the other 

students. Use student’s idea can be a sign that the university linguistics teacher is clarifying 

student’s answer or idea. 

 

Student Talk 

Student talk in foreign language interaction (FLINT) is when the students are taking 

part of the interaction in classroom in order to be more active in learning process and also have 

the confidence to speak, share ideas, answer teacher’s question and have interaction to one or 

another. 

In this data below it shows that there are several types of student talk that occurred in 

virtual linguistics lecture 1. 

Student Response Specific 

Student response specific is type of student talk where the students answer the question 

directly and specifically. Here are some data samples of student response specific.  
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“Wait Sir, umm give me minute” (L1-Data Sample 15) 

 

From this data sample 15 above it shows that the student responded immediately to the 

university linguistics teacher’s question with confusion but still manage to work on the answer. 

This interaction from student where they were confused but still manage to answer the 

university linguistics teacher’s question directly can be identified as student talk student 

response specific. 

 

“The pronunciation is tebal (thick) or feu feu like that. So the example is version and 

driver, that’s all Sir.” (L1-Data Sample 16) 
 

This data sample 16 above indicated that students were able to responded university 

linguistics teacher’s specific question immediately. Therefore, it can be identified as student 

talk, student response specific.  

Student Respond Initiate 

Student response initiate is a type of interaction from student talk where students 

respond voluntarily or respond with opinions. It can be seen as data sample below. 

 

“I want to explain dental, dental is how to pronunciation, uhm” (L1-Data Sample 18) 

 

Based on the data sample 18 above the student initially responded university linguistics 

teacher’s question on what do they want to convey, therefore based on foreign language 

interaction (FLINT) it can be categorized as student response initiated 

 

Interaction in Virtual Linguistics lecture 2 

In virtual linguistics lecture 2 the data was taken from an introduction to general 

Linguistics class. The university linguistics teacher who teaches this course is Mr. Gio. This 

data will present various types of foreign language interaction (FLINT), both teacher direct 

influence and indirect influence and student talk. 
Teacher talk here will present two different types of teacher talk, namely direct 

influence and indirect influence. As Marsella (2020) stated that Teacher talk plays an essential 

role in learning process that it is the central of how the class is running. 

 

Direct Influence 

Direct influence can be categorized as teacher talk which has a role in the transfer of 

knowledge directly. Giving information is related to teacher’s role in delivering the material. 

It can be seen as data samples below. 

“Assalamualaikum wr wb. Alright so welcome for the class of linguistic, know what to 

do in the next 100 minutes is that we're going to discuss and also learn new things related to 

theory of language Mr. Gio really use the mix of bahasa Indonesia-English in this class. Today 

we have 41 students 46 or 7, share screen are going to show the learning contract. Okay so it's 

ready up here in your screen everyone okay let me zoom this out okay the course is introduction 

to general linguistic” (L2-Data Sample 19) 

From data sample 19 it shows that university linguistics teacher here directed the course 

by providing information to students. This data sample can be identified as teacher talk giving 

information. 
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“Let me continue okay, so in this introduction to general linguistics course, this is a 

basic course so that in the future we as children of literature can understand how English is 

used for various functions. maybe some of you will work as a social media writer, writing on 

social media, maybe some of you work as a journalist or as an English-speaking media 

journalist, or maybe some of you will work as a customer service or front office in hospitality, 

or some of you work as a translator, maybe some of you will work as a diplomat, or the staff 

in the embassy or embassy of the republic of Indonesia means that you should have good 

language choice. The basic we need to understand is that linguistics or grammar itself that's 

where we are going to learn about linguistics in general the basics of linguistics” (L2-Data 

Sample 20) 

From this data sample 20 the university linguistics teacher talked about basic linguistics 

and some work that students might take which requires an understanding of linguistics itself, 

the university linguistics teacher here gives insight or information which is a category of giving 

information. 

Giving direction is related to lead the students to certain classroom activity or assist 

them to do something in behalf of learning process. Here is data sample that contained giving 

direction. 

“There may be some ups and downs, so students who are here can take screenshots yes, 

as proof of your attendance, save up to one screenshot.” (L2-Data Sample 25) 

In data sample 25 it can be seen that teacher here ordered students to took screenshot 

as their attendance proof. Therefore, it can be identified as giving direction. 

Indirect Influence 

Indirect influence in FLINT theory or teacher talk can be interpreted when the 

university linguistics teacher tries to encourage students to be active in the learning process. 

Deals with Feeling 

This type occurs when the teacher plays a role in calming or giving enthusiasm to 

students. Here is the data sample that contained this type of interaction. 

 

“Don't worry, Mister Gio will explain from the beginning step by step, there will be lots 

of terms” (L2-Data Sample 26) 

 

From this data sample 26, it can be identified that teacher here tried to comfort the 

students. Therefore it can be assumed that this is type of teacher talk, deals with feeling as it 

can also build a comfortable atmosphere in the learning process. 

Asking Question 

Asking question is a way for teacher to determine the level of student understanding. 

Here are some data samples that contained asking question. 

 

“I'm asking for help from Sena, please turn on the microphone, Mister Gio wants to ask, 

where is the first language appears? What's your opinion?” (L2-Data Sample 27) 

 

From the data sample 27 it shows that university linguistics teacher here trigger 

student’s activity and understanding by asked their opinion. This interaction can be identified 

as asking students. 
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Praise and Encouragement 

This type is a form of teacher appreciation for students or a form of positive feedback 

with the aim of increasing student self-confidence. Here are some data samples of praises and 

encouragement.  

 

“Dari jaman dahulu oke terimakasih (From the old times okay thank you)” (L2-Data 

Sample 31) 

 

From this data sample 31 it can be categorized as praises and encouragement because 

in this interaction the university linguistics teacher praise or thanked the student for answering 

the question. 

 

“Okay that’s good disinilah kita berkontribusi satu sama lain (This is where we 

contribute to each other)” (L2-Data Sample 33) 

 

It can be seen from data sample 33 that teacher gave good compliment because of 

students’ response. Therefore, it can be identified as praises and encouragement. 

 

Student talk is student interaction both with university linguistics teachers and between 

students in the learning process. The following is a list of student interactions or student talk in 

virtual linguistic lecture 2. 

Student Response Specific 

Student response specific is a type of student talk where the interaction comes from 

student is specific after teacher’s question was given. 

 

“Mister I want to ask, can we write using Indonesian is okay, right?” (L2-Data Sample 

36) 

 

From this data sample 36 it can be seen that student here specifically asked teacher a 

question. This response from student can be identified as student response specific. 

Student Response Initiate 

This type of student talk is occurred when students initially response, give opinion or 

ask something to the teacher. The following data samples below is a part of student response 

initiate. 

 

“What is it Mister? from ancient times.” (L2-Data Sample 37) 

 

From this data sample 37 it can be seen that student here gave opinion on a certain 

question given by the teacher.  

 

“I think language from heaven.” (L2-Data Sample 38) 

 

This data sample 38 above can be identified as student response initiate as the student 

here gave their own opinion on a certain thing. The used of the word "I think" strongly indicates 

the personal opinion of the student. 

 

“Sorry sir I mean habit sir kebiasaan (habit)” (L2-Data Sample 39) 
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From this data sample 39 it shows that student here responded the question given by 

teacher with their own opinion. Therefore it can be identified as student talk student response 

initiate or open ended. 

Based on the data that has been presented and examined above, it can be seen that the 

two virtual linguistics lectures have almost the same pattern of interaction in the teacher talk 

section where giving information or direction is the biggest part in the interaction or learning 

process. Rido et al. (2018) stated that identifying the characteristics of classroom interaction is 

beneficial to the teachers in managing their classrooms. With this understanding, the teachers 

might plan strategies and apply suitable teaching techniques to build a responsive classroom. 

Rido et al. (2020) stated that giving direction and command indicates that the lecturers are the 

navigators of the lectures and the students are under their supervision. Even so, in these two 

virtual linguistic lectures, the writer concluded that the university linguistics teacher takes a 

big role in the interaction.  

The writer also found that there is a difference between virtual linguistics lecture 2 and 

virtual linguistic 1 where university linguistics teachers never criticized student behavior since 

there are only 3 types of teacher talk that can be found namely for direct influence there is 

giving information while for indirect influence the university linguistics teacher usually 

appreciates students' efforts for answering questions which are categorized as praises and 

encourage and ask questions.  

This research also found that interaction between students tends to be a little but still 

quite active in answering casual questions. There are only a few interactions that can be found 

with mostly the interaction type is student’s response to university linguistics teacher’s specific 

or students’ respond initiate. 

In virtual linguistic lecture 2 students also tend to be quite active by answered several 

questions and gave their opinions, this is of course quite different from virtual linguistic lecture 

1 where students tend to be only listener. The writer also found the fact that in these two virtual 

classes most of them were filled with interaction types of teacher talk giving information and 

giving direction, this shows how much the role of the teacher is in the learning process which 

is slightly different from previous studies where there is a balance in teacher talk both deals 

with feeling, ask questions, use student ideas and so on. This can refer to where in virtual 

linguistics lectures where students have to learn new grammar by using a new language that 

they may not be good at, it can cause the teacher to take on more types of interactions in teacher 

talk giving information and giving direction where in some cases the teacher also uses 

Indonesian to makes it easier for students to understand the material. 
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Conclusion 

From the interaction between the two virtual linguistics lectures, the writers can 

conclude that referring to the theory of Foreign Language Interaction (FLINT) teacher talk was 

more dominated by gave information, gave directions, asked students and commented or 

criticized student’s behavior. For student mostly talk the type of interaction that occurred was 

student response specific to the question given or student response initiate where in this type 

student were took the initiative to answer the teacher's questions. 

The writers find the fact that the teacher here as the main pawn in the learning process 

in class has also tried to increase the activity in the class by carrying out various types of teacher 

talk such as asking questions to check students' abilities and self-confidence, giving good 

compliments to students who want to answer, giving space for students to ask questions and 

give opinions about several things. However, this was apparently not enough to boost 

interaction among students who tended to be passive and low. The teacher also uses Indonesian 

several times in explaining something or learning material where this is intended so that 

students can more easily understand the material or things presented. 

The findings in this study are very beneficial in virtual lectures or classrooms where 

currently we are facing an all-digital or virtual world. With this study, the writer hopes that this 

can be an initial support for teachers so that the virtual lecture process continues to be carried 

out actively by both teachers and students and continues to provide facilities for students to 

remain confident in class, be active in class and establish good interactions both students to 

teachers or students with others. 

Lastly, the writer found limitations in this study because the authors could not describe 

most of the types of student talk due to limited interaction from students, therefore this can be 

analyzed further by distinguishing between lectures where teachers give material and lectures 

and where students present their opinions or the results of their work, the writer believes the 

type of student talk will be different. 
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Abstract 

The present study aims to investigate the perspectives of learners from English departments on 

the use of TikTok for second/foreign language (L2) vocabulary learning. This study is a 

continuation of a preceding survey study involving 116 learners from 26 universities in ten 

different provinces in Indonesia. The participants of the present study were six selected learners 

from three universities taken from the preceding study. This study employed semi-structured 

interviews and the interview data were analysed using Thematic Analysis. From the Thematic 

Analysis, the study found three recurring themes. They perceived various English videos on 

TikTok to be useful to facilitate vocabulary learning. English content created by native speakers 

was also perceived positively as a good vocabulary-learning resource. Nevertheless, they also 

noted that the effectiveness of TikTok as a vocabulary learning media largely depended on 

whether learners could optimally use it for learning purposes. Based on the findings, it is 

suggested that teachers bring TikTok into the class to optimally use its potential and leverage 

its popularity among learners. By doing so, teachers can also facilitate learners not only to be 

passive users but also to produce English content they could post on the platform. It can 

potentially make learning more fun and meaningful for learners. 

Keywords: English departments, English vocabulary, second/foreign language (L2), TikTok 

Introduction 

Vocabulary mastery is paramount for second/foreign language (L2) learning. No matter how 

well learners learn grammar or how fluently they speak, without understanding the meaning of 

words, meaningful communication cannot be achieved (Sekhar & Chakravorty, 2017). The 

four language skills: listening, reading, speaking, and writing cannot be mastered without 

learning the vocabulary (Muddin, 2018). Sekhar and Chakravorty (2017) argued that 

vocabulary learning can be done either explicitly or implicitly. In explicit vocabulary learning, 

learners engage in activities that focus attention on vocabulary. In comparison, incidental or 

implicit vocabulary learning occurs when the mind is focused elsewhere, such as on 

understanding a text or using language for communicative purposes. An example of incidental 

vocabulary learning is when learners learn vocabulary whilst reading texts in English, listening 

to audio or music, watching a movie, playing games, and many more.  

Vocabulary is not always recognised as a priority in language instruction despite its 

paramount role (Thornbury, 2002). Moir and Nation (2008) noted that this may be attributed 

to the misleading belief vocabulary learning could happen by itself. Nonetheless, interest in 

vocabulary learning and its role in L2 learning in general has grown rapidly in recent years and 

specialists emphasise the need for a systematic and principled approach to vocabulary for both 

teachers and learners (Sekhar & Chakravorty, 2017). This becomes the basis rationale for 

conducting studies on vocabulary learning. 

With the advancement of technology, furthermore, L2 learning including vocabulary 

learning can be facilitated using various technological tools. Perhaps, the most popular form of 

technology among learners in this digital age is social media allowing easy connectivity with 
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people worldwide. Concerning vocabulary learning, authors suggested that social media can 

make potential and effective learning platforms (Khan et al., 2016; Zainal & Rahmat, 2020). 

Several previous studies suggested that social media platforms, such as Instagram (Agustin & 

Ayu, 2021; Baruti & Subekti, 2023), Facebook (Monica et al., 2014), YouTube (Sivagnanam 

& Yunus, 2020) and Twitter (Alharthi et al., 2020) can be used to improve learners’ L2 

vocabulary. For example, a study in the Romanian context found that Facebook could be used 

to increase learners’ vocabulary mastery and enhance confidence (Monica et al., 2014). More 

recently, a study in Indonesia by Agustin and Ayu (2021) reported that Instagram positively 

affected learners’ listening skills and vocabulary mastery. Earlier, a literature review study by 

Alharthi et al. (2020) analysed research on the use of social media for vocabulary learning in 

various learning contexts from 2014-2018. The study suggested that the use of social media 

platforms could generally improve learners' engagement, motivation, and vocabulary 

development. 

Regarding social media, among several social media platforms, TikTok is currently on 

the rise. TikTok is a platform for sharing short videos from all over the world (Rahmawati & 

Anwar, 2022). TikTok allows users to create, watch, and share short videos around 15 seconds 

– 3 minutes long (Xiuwen & Razali, 2021). Concerning language learning, social media linked 

with short videos can help improve learners’ language mastery. Through its interesting short 

videos that can be watched by all users from various countries, TikTok could be used to learn 

foreign languages by its users (Xiuwen & Razali, 2021).  

Studies on TikTok for learning purposes have been conducted in various contexts where 

the platform is popular among learners, for example in the US (Mekler, 2021), Saudi Arabia 

(Alghameeti, 2022), China (Liu, 2023; Xiuwen & Razali, 2021; Yang, 2020), Thailand 

(Rahmawati & Anwar, 2022), and Malaysia (Anumanthan & Hashim, 2022). In China, a study 

involving 187 secondary school learners by Yang (2020) reported the positive attitudes of the 

participants toward TikTok and its various features assisting them to expand their vocabulary. 

Similarly, a study involving 50 Saudi Arabian secondary school learners by Alghameeti (2022) 

also reported relatively similar findings. In Malaysia, a study involving 45 primary school 

learners by Anumanthan and Hashim (2022) investigated the use of TikTok to facilitate the 

learning of regular verbs. Results revealed that not only did learners enjoy learning using 

TikTok in class, but their ability to sentence construction involving regular verbs had also 

increased. Similarly, a study involving nine primary school learners in Thailand by Rahmawati 

and Anwar (2022) also reported that learners’ vocabulary post-test results increased almost 

twofold compared to those of the pre-tests after they learned vocabulary using TikTok. Despite 

the relatively uniform results in favour of TikTok to facilitate learning, a study by Mekler (2021) 

involving college learners in the general education context reported different results. The study 

reported that the more time the participants spent on TikTok, the more likely they were 

distracted by TikTok when they were supposed to pay attention to lessons and complete 

schoolwork. This finding could serve as a reminder that TikTok could serve as a 'double-bladed 

sword' regarding learning. It can either positively or negatively affect it depending on how it is 

used. 

Furthermore, in Indonesia, TikTok users have reached 99.79 million as of July 2023 

(Statista, 2023) and reasonably, several studies on TikTok for language learning have been 

available as well (Cahyono & Perdhani, 2023; Erwani et al., 2022; Novitasari & Addinna, 

2022; Pratami & Syafryadin, 2023; Pratiwi et al., 2021; Rahman, 2021). These studies 

generally reported favourable results regarding TikTok to facilitate language learning. For 

example, a study by Cahyono and Perdhani (2023) reported several key perceptions of learners 

regarding TikTok. The platform could facilitate learners to discover new phrases through 

hashtags, learn new words, improve language skills, and gain new knowledge of various 

accents and vocabulary used internationally. 
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Despite the possible merits of the aforementioned studies on TikTok for language learning in 

Indonesia, some aspects still warrant further investigations. For example, the aforementioned 

studies were confined to the boundaries of certain universities or even language classes. Hence, 

they were all small-scale in nature. Conducting studies on TikTok involving more diverse 

participants from various institutions may offer merits and be worthwhile. To answer this 

particular need, we have conducted a survey study involving 116 Indonesian learners from 

English departments from 26 universities in 10 different provinces. The survey study reported 

that the participants had generally positive attitudes toward TikTok for vocabulary learning. 

Nonetheless, in some aspects, they seemed to question the effectiveness of TikTok as a learning 

medium. To this end, the present follow-up qualitative study was conducted to clarify and 

investigate the phenomenon deeper by involving representatives of the survey participants in 

the preceding study. To this end, the present study intends to answer this research question: 

What are the perspectives of L2 learners from English language departments on the use of 

TikTok for vocabulary learning? 

Method 

Research design and participants 

The present study employed a qualitative research design. As such it focused more on 

in-depth descriptions of a particular phenomenon (Creswell & Creswell, 2018). This study used 

semi-structured interviews as the method of data collection. The interview method aims to 

reveal participants’ views and perspectives on the addressed topic and provides a particularly 

sound foundation for obtaining insights into the participants’ experiences regarding a certain 

topic of interest (Jentoft & Olsen, 2019) 

This study is the continuation of a preceding quantitative study involving 116 learners 

from both English language education and English letters departments from 26 universities and 

10 provinces in Indonesia. This preceding survey study found that learners generally reported 

highly positive attitudes toward the use of TikTok for vocabulary learning. However, in several 

items, some learners seemed to report ambivalent attitudes, seemingly questioning the 

effectiveness of TikTok for vocabulary learning.  

For the aforementioned reason, six survey participants were invited for this follow-up 

study. The selection was based on their mean scores in the preceding study. With ten Likert-

scale items in the preceding study, each of which had 1-5 possible points, the possible overall 

mean scores of the participants’ responses could range from 10 up to 50 points. In the present 

study, three participants were selected from the group with high mean scores (35-50) and three 

were selected from moderate mean scores (25-34). Due to the generally positive attitudes of 

the participants toward TikTok, no participants were in the low mean score category. These six 

participants consisted of one male learner and five female learners. They were from three 

different universities. 

Data collection and analysis 

The instruments used in this study was an interview checklist and human instrument. 

The checklist consists of questions derived from the research question of this study. The sample 

questions include “Do you use TikTok for language learning purposes or not? Can you elaborate 

on your response?" and “Do you think TikTok is an effective platform for English vocabulary 

learning or not?” The human instrument was the first author of this report. This is in line with 

the reiteration of Creswell (2014) that in qualitative research, the researchers also become the 

instruments of data collection. 

The interviews were conducted within a week from 29 April 2023 up to 5 May 2023. 

The interviews were conducted in the Indonesian language, the language with which the 
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participants were more proficient at the time of data collection. This was to allow for elaborated 

responses without any linguistic barriers that may compromise the quality of the interview data. 

Based on the interview participants' responses, follow-up questions were asked to obtain more 

elaborate responses concerning the research question. 

After all the interviews had been conducted, the interview data were further analysed. 

First, the recordings were transcribed verbatim and the original transcripts were fully translated 

into English. Next, the English transcripts were analysed using Thematic Analysis (Clarke & 

Braun, 2016). The first step was to familiarise oneself with the data by reading the interview 

transcripts repeatedly. The next was to code or annotate the transcripts. The next thing was to 

search, review, and define the themes (Clarke & Braun, 2016). Themes, in this case, refer to 

recurring responses or similarities across the dataset that answered the research question. After 

the themes had been formulated, interview excerpts best representing each theme were selected 

for report writing. The names of the interview participants appearing in this report have been 

anonymised using pseudonyms. 

Ethical consideration 

The present study implemented at least three principles of research ethics: autonomy, justice, 

and confidentiality (Israel & Hay, 2006). First, the selection of the interview participants was 

also based on whether they indicated their willingness to be interviewed when they filled out 

the questionnaire in the preceding survey study. We selected interview participants only from 

the group who indicated their willingness. Then, before the interview was conducted, the 

prospective participants were asked to read and sign the interview consent form detailing the 

purposes of this study, our identities, and their rights and responsibilities as participants (Gray, 

2014). At this stage, they could walk away from the interview freely if they decided to do so. 

The principle of justice was maintained by prioritising the needs of the participants over our 

needs. For example, we adjusted ourselves to the availability of the participants for interviews. 

Furthermore, the confidentiality principle was implemented through the use of pseudonyms 

throughout this report to protect their identity and privacy (Allen & Wiles, 2016).  

Findings and Discussion 

The present study aims to investigate the perspectives of L2 learners from English language 

departments on the use of TikTok for vocabulary learning. To this end, six participants from 

three different universities were invited for semi-structured interviews. The pseudonyms of the 

participants were Anna (Female/F), Caca (F), Hesti (F), Nana (F), May (F), and Nicko (Male). 

Thematic Analysis of the interview transcripts produced three recurring themes and these 

themes can be seen in Table 1. 

Table 3. EFL students’ perspectives on the use of TikTok to learn English vocabulary 

 
Theme 1 Learners could learn English vocabulary through watching various English videos on TikTok. 
Theme 2 The effectiveness of TikTok in facilitating vocabulary learning depended on how properly 

learners used it. 
Theme 3 TikTok enabled learners to learn English vocabulary through English native-speaker content 

creators. 

 

In the following parts, each of the themes will be reported and further discussed. 

 

Theme 1: Learners could learn English vocabulary through watching various English 

videos on TikTok. 
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This study found that all (six out six) participants mentioned that TikTok was an 

effective platform to learn English vocabulary. They commented: 

"What I always do is searching for contents I like,” “…for example about English 

slang or other languages aspect. Then, I will learn from that." (Anna/F) 

“…someone makes daily activities vlog using English, I will be more interested in 

watching the content because I want to get the real context of the vocab used," 

(Nana/F) 

"I learn English vocab from TikTok … at that time I saw several videos in my TikTok 

timeline or we could call it as For Your Page (FYP)… there are lots of videos about 

learning English.” (Caca/F) 

"Usually, I learn (vocabulary) on TikTok through landscaping videos, (with) an 

English caption.” (Nicko/M) 

"TikTok really gives us the exposure of English content. So, if we really want to use 

TikTok to learn English, then it would happen." (Hesti/F) 

"I usually learn English vocabulary from entertainment videos… we can be 

entertained as well as learn." (May/F) 

From the excerpts, it can be seen that English videos on TikTok affected the 

participants’ English vocabulary knowledge, and as suggested in the excerpts, it happened 

mostly in an unintentionally way.  The pattern was that when they watched TikTok videos on 

the topic or content they liked, they would learn new vocabulary as the by-product result. This 

finding was to a certain extent similar to findings of several previous studies (Erwani et al., 

2022; Rahmawati & Anwar, 2022; Yang, 2020). A study involving Indonesian junior high 

school participants by Erwani et al. (2022) also reported the participants’ favourable attitudes 

towards using TikTok for vocabulary learning. It reported that 63.7% of the participants agreed 

that TikTok could help them to learn vocabulary through English teachers from all over the 

world who made English content on TikTok. Earlier, a quantitative study involving 187 Chinese 

secondary school learners in Australia by Yang (2020) also reported that short videos on TikTok 

helped the participants master English vocabulary. In Thailand, a study involving nine primary 

school learners by Rahmawati and Anwar (2022) also found that the participants’ vocabulary 

mastery evidenced with their post-test results increased by 95% after the teachers taught them 

vocabulary using TikTok.  

Though similarities have been reported across different studies, several key points need 

to be highlighted. In this study, the participants did not seem to consciously and intentionally 

use TikTok to improve their vocabulary. Intentional learning through TikTok was achieved in 

the previous studies where TikTok explicitly incorporated in language classes (Rahmawati & 

Anwar, 2022; Yang, 2020). However, the lack of learning intention reported in the present 

study may not necessarily be a bad thing. As far as this theme is concerned, the English 

department learners in this study seemed to be able to absorb new vocabulary from English 

content whilst surfing on TikTok for purposes which may not originally be educational. This 

could enrich and sharpen their mastery in addition to the formal instruction they received in 

their departments. 
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Theme 2: The effectiveness of TikTok in facilitating vocabulary learning depended on how 

properly learners used it. 

This study found that five participants stated the effectiveness of TikTok to learn English 

vocabulary depending on how properly learners used it. Regarding this, the participants 

commented: 

“I think learning vocabulary through TikTok will be effective if learners use it 

properly.” (Caca/F) 

“Learning from TikTok is effective, but it must be used appropriately for learning 

English.” (May/F) 

“It (TikTok) is effective for people who intentionally want to learn English” 

(Nana/F) 

“It (TikTok) is effective, but it may also depend on the people who use it. If, for 

example, you really want to learn English, you cannot just rely on TikTok, but you 

can use TikTok as one of your learning resources.” (Anna/F) 

“The effectiveness of TikTok depends on students’ motivation and learning style.” 

(Hesti/F)  

From the excerpts, it can be seen that in the participants’ views, the extent to which 

TikTok was an effective learning media and resource for vocabulary learning largely depended 

on learners’ intentions and motivation to actually use it for learning purposes. Alizadeh (2013) 

stated that language learning motivation is a combination of effort, desire, and attitude toward 

language learning. Concerning this study, learners’ attitudes toward the use of TikTok should 

manifest in effort and desire to learn English vocabulary using the platform. For example, if 

learners wish to learn English vocabulary using TikTok, they must consistently use TikTok to 

learn it and minimise using it for other, non-educational purposes.  

This theme may indirectly highlight the default nature of TikTok as a social media rather 

than a learning media. As social media, the platform offers many entertainment and 

entertaining posts not necessarily related to learning, let alone language learning or vocabulary 

learning. Thus, learners’ planned actions to actually use the platform for learning may be 

pivotal to influence whether learners could actually take advantage of the platform for their 

learning optimally. As previously mentioned, results in Theme 1 suggested that unintentional 

vocabulary learning through TikTok may not necessarily a bad thing. Nevertheless, to achieve 

more optimal learning through TikTok, learners should consciously increase their exposure to 

English content.  

 

Theme 3: TikTok enabled learners to learn English vocabulary through English native-

speaker content creators.  

Through the interviews, this study found that four participants viewed TikTok as a platform 

which could help them to enrich their English vocabulary through videos created by English 

native speakers. Anna, Nana, Caca, and May claimed that native content creators in TikTok 

helped them to learn English vocabulary. They explained: 

“…, it is good to use their (native speakers’] videos to learn because they are 

trying to simplify English and they make it so easy to learn.” (Anna/F). 
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“… They (native speakers’ contents) are more contextual, so I believe.” “… 

Most of the time, I follow the native speakers so that we can get what the 

vocabulary really looks like." (Nana/F) 

"Because if they are native, they speak directly in their daily language, even 

though sometimes their accent (speech) is very fast, it (the delivery) let me learn 

the language in the real context." (Caca/F) 

"In TikTok, if the native speakers tell something, they more like roleplay." “...For 

example, the material is about ‘in’ on ‘at’, you will know the vocabulary ‘in’ 

English and the context (of its usage)." (May/F) 

From the excerpts, it can be seen that native speakers on TikTok were seen as reliable 

source of English learning content. The content was considered helping in enriching the 

participants’ vocabulary through facilitating them to understand the context of its usage. This 

finding was in line with a finding of a study by Rahmawati and Anwar (2022) involving nine 

Thai primary school students. Most of their participants also believed that learning English 

vocabulary through native speakers on TikTok facilitated positively influenced their vocabulary 

mastery.  

The finding in this theme suggested the positive impact of English native speakers’ 

content on learners’ vocabulary. However, rather than watching videos on native speakers, 

learners can be directed to watch videos their teachers have made and posted for the purpose 

of their language classes. In turn, learners, with the modelling from the teachers, can make their 

own English content. This way, not only will learners and teachers be users of English content 

on the platform but they can also be creators. This could possibly promote more meaningful 

learning for learners. 

Conclusion 

In conclusion, several key points need to be highlighted. This study found that watching 

various English videos on TikTok was reported to facilitate vocabulary learning. Learners also 

reported being able to learn vocabulary through English native-speaker content creators. 

Nevertheless, they also reported that the effectiveness of using TikTok for learning vocabulary 

largely depended on how properly they used the platform for learning. 

The following are possible pedagogical implications informed by the findings of this 

study. TikTok can be a possible learning resources and media for English teachers to teach 

vocabulary their classes. Nevertheless, English teachers must also ensure the optimal uses of 

the platform for learning purposes if it is used during the class session. That is to ensure that 

learners do not use it to access content not related to the lesson. Incorporating TikTok in class 

instruction also means that teachers should be ready not only to use the existing content for 

possible learning resources but also to be the content creators. Learners can be tasked to watch 

content their teachers have made. It can be used as a learning source or possible language input. 

It can also be used as a model based on which learners create their own relevant English content. 

This way, learning can be learner-centred and potentially more fun and meaningful for them. 

The limitation of the study may be attributed to at least two factors. First, whilst this 

study was a continuation of a preceding survey study, the interview data may lack information 

on whether learners actually did what they said. Hence, this study may lack data on how 

participants actually used TikTok for vocabulary learning or the extent to which they did that. 

Second, the limitation also relates to the fact that the first researcher who conducted the 
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interview was a novice researcher with no prior interviewing experiences. This to a certain 

degree may compromise the quality of the interview data, including its depth and richness. 

Informed by the findings and limitations, this study has some suggestions for future 

studies. First, future studies could conduct a classroom action research study in vocabulary 

classes at English departments by means of pre-tests, post-tests, and class observations. That is 

to see the extent to which TikTok usage could influence learners’ vocabulary achievement. Next, 

TikTok involves other potential aspects of language skills such as speaking and listening. Hence, 

it may be worthwhile to conduct studies on the influence of TikTok on speaking in the case of 

content creating learners and on listening in the case of learners who use TikTok as the receivers 

or consumers of the content. 
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Abstract 

This study evaluates the effectiveness of the complete IELTS Bands 5-6 course from teachers' 

perspective. The course provides comprehensive analysis and practice for the IELTS reading, 

listening, speaking, and writing papers. The research also investigates teachers' opinions on the 

course content, structure, and teaching methods. A purposive sampling technique was used to 

select 40 experienced teachers who had taught IELTS using the textbook for at least five years. 

Data was collected using an eclectic textbook evaluation checklist, comprising macro (general 

aspects) and micro evaluation (language skills and structures). Participating teachers completed 

a questionnaire based on the eclectic checklist. Data analysis followed a mixed method 

approach, utilizing descriptive statistics. The findings indicate that the complete IELTS Bands 

5-6 course effectively prepares candidates for the IELTS exam. Additionally, teachers have 

positive opinions about the course content, structure, and teaching methods. Overall, this study 

concludes that the textbook is a valuable resource for both teachers and IELTS candidates. The 

findings may have implications for IELTS examination and preparation centers, IELTS 

instructors as well as the candidates. 

Key words: Evaluation, complete IELTS, bands 5-6, teachers' perspectives, teacher 

perceptions 

Introduction 

 A textbook, sometimes defined as a teaching book (Brown, 2001), is a crucial item in 

any educational setting, particularly when learning a new language. Textbooks serve as 

important resources for teachers as they assist students in learning various subjects, including 

English (Azizifar et al., 2010). These books are specifically designed to cover the entire school 

curriculum, encompassing the goals, objectives, and instructional materials for a particular 

course. Graves (2000) highlights that textbooks serve as stimuli for both teaching and learning, 

while Hornby (2005) defines textbooks as books that teach a specific subject, particularly in 

higher education. According to Sheldon (1988), textbooks are fundamental in shaping teachers' 

pedagogical framework (Lebrun et al., 2002). Whether one believes that textbooks are too rigid 

and biased to be used directly as instructional material, or that they actually aid teaching and 

learning, their enduring popularity and ubiquitous presence becomes more widespread 

(Mohammadi, 2014). Moreover, textbooks form the core of an English language teaching 

program and offer significant advantages for both students and teachers in the English as a 

Foreign Language (EFL) classroom. English language textbooks are considered a crucial 

component of EFL courses in any given curriculum (Richards & Rodgers, 2001). Textbooks 

and materials also play a vital role in any learning situation, providing valuable assistance to 

teachers in fulfilling their responsibilities (Smith, 2018). 






