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Abstract 
Numerous efforts have been undertaken by not only the government but also other institutions to reach 

the goal of enhancing teacher professionalism. Pre-service and in-service training are examples. 

However, there is a need to see teachers’ perception of the effects of joining such training and see what 

issues emerge related to the training. This paper attempts to answer all these needs by giving the results 

of interviews with the vice principal of curriculum, English teachers, and students of SMKN 3 Malang. 

This research employs narrative inquiry research. The research uses the interview to collect data from 

the vice principal of curriculum, three English teachers, and students who are taught by the teachers. 

The results showed that pre-service and in-service training give positive impacts on the professional 

development of the teachers at SMKN 3 Malang. Issues related to the training appear in some forms. 

Teachers’ unpreparedness in teaching vocational school students due to the lack of training about ESP 

that should have been taught more at university. Therefore, government or universities need to provide 

more pre-service training for student-teachers, not only about teaching general English but also English 

for special purposes. The researchers also perceive that it is not exaggerating for vocational schools to 

give more training on ESP to the teachers before they are hired. Also, the teachers worry about the 

correct format of the recent curriculum and lesson plan taught in some in-service training. 
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INTRODUCTION 
The success of the teaching and learning process in a classroom is undoubtedly influenced by the teacher’s 

performance and quality. Such performance and quality can be shown by any professional teachers (Murkatik, 

Harapan, & Wardiah, 2020; Fukkink, Helmerhorst, Gevers Deynoot-Schaub, & Sluiter, 2019). Hartley and 

Whitehead in Adnyani (2015) states that to be a professional, one has to acquire a set of skill through competency-

based training which enables them to deliver a customer-led service in compliance with accountability procedures 

collaboratively implemented and managerially assured. Regarding the previous statement, two points are worth to 

be noted: a set of skills and competency-based training.  

Teachers nowadays must be equipped not only just teaching skills but also with other skills that can affect 

their teaching performance. A set of skills that must be owned by a teacher is the skill of teaching (dealing with 

methodology), assessing, managing the classroom, as well as approaching students personally when needed 

(Chandra, 2015; Aelterman, Haerens, & Soenens, 2019; Archambault, Leary, & Rice, 2022). Another interesting 

thing to be discussed is competency-based training. Competency-based training refers to any training that is based 

on competencies that must be owned by someone regarding their profession (Holmes, Tuin, & Turner, 2021; Moti, 

Olana, & Bekele, 2022).  

At this point, it can be seen how crucial having training is for all teachers for the sake of their 

professionalism. Without professionalism, it is unlikely to happen that teachers can bring any significant difference 

http://u.lipi.go.id/1598069868
https://ejurnal.teknokrat.ac.id/index.php/JoRLE/index
https://www.emerald.com/insight/search?q=Leen%20Haerens
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to students’ achievement. As stated by Adnyani (2015) teacher’s competence affects students’ achievement and 

can determine differences in students’ learning and a teacher also can make a bigger difference to students’ 

educational success than most other variables. 

Numerous efforts have been undertaken by not only the government but also other institutions to reach the 

goal of enhancing teacher professionalism. Pre-service and in-service training are examples. However, there is a 

need to see teachers’ perceptions of the effects of joining such training and see what issues emerge related to the 

training (Kebritchi, Lipschuetz, & Santiague, 2017; Tondeur, Aesaert, Prestridge, & Consuegra, 2018; Mumford 

& Dikilitaş, 2020). This paper attempts to answer all these needs by giving the results of interviews with the vice 

principal, English teachers, and students of SMKN 3 Malang. 

 

RESEARCH METHOD 
This study conducted narrative inquiry research. The study was carried out in the SMKN 3 Malang 

Indonesia. It used the interview to collect data from the three English teachers, the vice principal of curriculum, 

and several students who are taught by the teachers. In choosing the students, the researchers use random sampling 

from each class in which each English teacher taught. The three English teachers taught grades tenth, eleventh, 

and twelve. Specifically, the study aimed to (a) describe teachers’ perception of the impact of pre-service training, 

(b) describe teachers’ perception of the impact of in-service training, (c) students’ opinion about the teachers’ 

competencies, and (d) issues related to pre-service and in-service training. 
 

FINDINGS AND DISCUSSION 

Teachers’ Perception of the Impact of Pre-service Training 
Pre-service training is a program provided for teachers’ candidates to develop their professionalism. Such 

training could be provided by the government, the university where the teacher candidates study, or even any other 

institution. Several kinds of pre-service training provided in Indonesia are PPL (Praktik Pengalaman Lapangan) 

or teaching internship, diklat pra-jabatan or education and training program, PPG (Pendidikan Profesi Guru) or 

teacher profession education, and seminars as well as workshops whose main focus is to help the teacher candidates 

develop their professionalism. 

Based on the findings, all the English teachers at SMKN 3 Malang had gone through PPL before they even 

started working as teachers at SMKN 3 Malang. PPL itself is an obligatory pre-service program provided by any 

education department where the student teacher conducts teaching practice for a certain length of time. In this 

program, student-teacher can learn everything related to teaching professionalism.  

The next program is PPG. PPG itself is a one-year professional development program for the pre-service 

teacher to prepare graduates who hold Bachelor’s Degree from education and non-education university and have 

talents and interests as teachers to master full teacher competencies based on national standards to be able to obtain 

a certificate of professional educators in early childhood education, primary education, and secondary education 

(Regulation of Minister of Education No 87 in Adnyani, 2015). According to the findings, no one of the English 

teachers at SMKN 3 Malang has attended PPG. Caused the program of PPG itself was firstly mandated by the 

government in 2010 (Widiati, 2015), whereas the English teachers at SMKN 3 Malang started working as a teacher 

in 2001 (English Teacher 1 or ET1), 1987 (English Teacher 2 or ET2), and 1990 (English Teacher 3 or ET3).  

All English teachers at SMKN 3 Malang have been officially appointed as civil servants. Therefore, it can 

be concluded that all of them have joined Diklat Pra-jabatan although one of the teachers (ET1) did not mention 

that he has joined it in the interview. Based on ET3’s perception, Diklat prajabatan gave her more reinforcement 

about Pancasila, UUD 45, school rules, and how to be a disciplined teacher. Diklat-prajabatan is initiated to build 

the character of the trainee. Diklat pra-jabatan itself is a process of organizing learning and teaching to improve 

the ability of civil servants (Peraturan Pemerintah Republik Indonesia Nomor 101 Tahun 2000). It is provided by 

the government of Indonesia and is obligatory for those who are going to be officially appointed as civil servants.  

Another in-service training that is perceived to influence teachers’ professional development is PPL 

(Praktek Pengalaman Lapangan) or teaching internship. According to the interview excerpt, English teachers at 

SMKN 3 Malang supposed that PPL gave them a positive impact on their professionalism in a way that it helped 

them enhance their understanding of teaching methods, classroom management, assessment, and even school 

administration, and management. PPL itself is an obligatory program mandated by the education department at 

any university in which the students have a short-term internship teaching at schools. ET3 said that PPL which 

now takes only about one and half months to be completed used to take six months (one semester) to be completed. 

Lastly is about workshops and seminars joined by the teachers. There were not many workshops or seminars 

that had been joined by the teachers before they started teaching. ET2, for example, had only joined one seminar, 

and ET 3 had joined the education and culture seminar also hotelier seminar.  

In conclusion, based on the perception of English teachers at SMKN 3 Malang, pre-service training gave 

positive impact on their professional development. It helped them gain more knowledge and experiences about 
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how to teach, as well as improve their readiness to be the real teacher, manage a classroom, and build their character 

based on Pancasila. 

 

Teachers’ Perception of the Impact of In-service Training 
While pre-service training is conducted before the teachers teach, in-service training is a short-term 

workshop or course which implemented when the teachers already teach in institutions or for employed teachers 

(Cochran-Smith & Lytle, 2001; Aydın, Sağlam, & Alan, 2016). In-service training is one of the opportunities for 

teachers to improve their professional development. The purpose of in-service training is to improve teachers’ 

knowledge, skills, and commitment of teachers therefore teachers become more proficient in planning lessons, 

using a variety of effective methods and techniques in teaching, and supervising students’ learning (USAID, 2011). 

The activities of in-service training can be in the form of a seminar, workshop, training, etc.  

During the interview with the vice principal of curriculum and three English teachers, it was found that 

there are some important aspects to be taken into account. As mandated by school regulation, all teachers had to 

join in-service training at least once a year, all English teachers at SMKN 3 Malang have joined in-service training 

in many forms. SMKN 3 Malang itself also organized an annual program entitled ‘In-house training’ in which the 

teachers of any subjects are trained by trainers or practitioners from outside the school. This program enables the 

teachers to gain some knowledge and experiences related to the latest topics of pedagogy and education. Some of 

the trainers or practitioners are invited from local universities (Universitas Negeri Malang, Universitas Brawijaya, 

etc.), experts from a related field (cookery, hotelier, pastry, etc.) as well as practitioners from another country (a 

trainer from Thailand). This is in line with the point of teacher professional development which can be 

institutionalized through the professional development of school administrators (USAID, 2011).  

Besides, for the professional development of teachers, PNS (government employees) teachers need to fulfill 

the requirement of Credit Number of PNS Teachers (Angka Kredit Guru PNS). According to Regulation of Menteri 

Pendayagunaan Aparatur Negara Number 84/1993 as listed on penetapan angka kredit (PAK) guru PNS No. 

16/2009 about Teachers’ Functional Position and the credit number, chapter 2, Credit Number of PNS Teacher is 

a scoring unit of every activity or accumulation of item activities which have to be achieved for a teacher to develop 

his/her carrier and position. The credit number must be fulfilled by certified teachers annually.  

English teachers’ at SMKN 3 Malang opinion on in-service training was positive, for in-service training 

which they have attended gave useful and positive impacts on their professionalism. For instance, ET2 obtained 

more knowledge about item analysis after attending a workshop on Computer Adaptive Test (CAT). She stated 

that this kind of workshop helped her make better test items for students. Furthermore, she could administer a good 

test which then effectively assesses students’ competencies. She also hoped that in the future the workshop about 

assessment and Computer Adaptive Test (CAT) would be held once again. This is similar to the role of in-service 

training according to USAID (2011) which states that in-service training helps teachers acquire their new 

knowledge about subject matter content, teaching skills, and assessment methods required to implement an existing 

or new curriculum. 

Another example from a teacher in in-service training, ET3 attended a national training workshop about 

culture and religions held by Tony Blair Faith Foundation and UNESCO. After attending this workshop, she 

continued the program by making a weekly school activity that facilitates students to share the values of different 

cultures and religions in some countries in Asia. The students would have a teleconference video with people from 

different countries in Asia. During this activity, the students could share and gain cultural values from other 

countries. This activity showed that the activity that the teacher experienced during the workshop can be applied 

and continued in school even after the workshop ended. 

 

Students’ Opinions about the Teachers’ Competences 
The researchers asked three students from classrooms which the teachers teach. In total, there were nine 

students. This semester, students were mostly taught by PPL teachers. They were still taught by their own English 

teachers for 3 meetings. To choose the students to be interviewed, random sampling was used. As result, the 

students of ET2 and ET3 showed positive responses to the way the teachers teach them. According to the students, 

ET2 and ET3 used media like PowerPoint presentations to deliver the teaching materials. The atmosphere of a 

classroom of ET2 and ET3 is fun. Students of ET2 added that ET2 sometimes told a funny story during teaching 

activities. On contrary, the students of ET1 showed fewer positive responses toward ET1. The students stated that 

ET1 only teaches using the lecturing method. They found it boring to follow the lesson. They also added that they 

do not understand the ET1’s explanation. Although one of the students ever complained about the way he teaches, 

the teacher gave no response. 
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Issues Related to Pre-service and In-service Trainings 
As we know that pre-service training is considered an important stage to prepare teachers to enter the new 

world of teaching. This preparation program is applied to give prior knowledge to the teacher to master all 

competencies needed to create successful teaching. However, there is still an issue that emerged after pre-service 

training is given.  

Two of the three English teachers considered that teachers had to get more knowledge about ESP (English 

for Special Purpose). One of them, ET 1, even said that there were not any lectures on teaching ESP when he was 

taking his Bachelor’s Degree. Instead, the pedagogic only focused on teaching general English. It did create a 

problem for him when firstly taught at SMKN 3, a vocational school that needs ESP. ET1 wished that there is an 

induction program provided by, especially vocational schools for new teachers. The other teacher, ET2, also 

suggested that there must have been some additional training provided before she started teaching since all she 

learned from university was mainly about theory. She also hoped that in the future there will be provided such 

additional training for future teachers to practice teaching more, therefore they would not get overwhelmed when 

it came to teaching for the first time. This is, of course, a problem when teachers are not confident due to the lack 

of practice. They may discover that the school may exclude the implementation of the new approaches they 

implemented (Farrel, 2012). It can be worse with the isolation the teachers may feel since they are left alone to 

continue their duty without any direct support (Kuzmic, 1993; O’Brien, Adamakis, O’ Brien, Onofre, Martins, 

Dania, Makopoulou, Herold, Ng, & Costa, 2022). It all happens because there is a gap between the pre-service 

training prepared and the real classroom condition. 

To overcome this problem, bridging the gap is important. Bridging the gap by conducting the next service 

language teacher development prepare this kind of teacher with reflective practice opportunities during teacher 

preparation courses which can be continued into his first years. Especially for vocational high school in which 

English is different from English in senior high school. Vocational schools should provide an induction program 

where the teacher candidates could have some time to learn ESP. In this program, teachers can take responsibility 

for their development by involving in reflective practice during their first year so that they can manage and evaluate 

the problems and issues they face. Take one example of teachers in Europe that are obliged to join the systematic 

program of support (induction) during their first years in the profession (Caena, 2011). After the induction phase, 

all teachers need to be engaged in a continuous process of assessing and developing their competencies further. 

The other issue is related to in-service training. In this case, in-service training on how to design a good 

and correct lesson plan based on the latest curriculum still give confusion for teachers. The form of the lesson plan 

has changed several times during the change of education minister. To conduct teaching in the classroom, a teacher 

needs good preparations such as a lesson plan. The lesson plan should be developed by the teacher as a guide or 

direction for all activities done by the teacher and students in the classroom to achieve one or more specific 

competencies appropriately and effectively (Navarro, Zervas, Gesa, & Sampson, 2016). However, some teachers 

may still have difficulties in developing an effective and systematic lesson plan for teaching. They tend to imitate 

or even copy the ones provided in the textbook and internet. The difficulties to develop a good and correct lesson 

plan can be influenced by several factors such as the lack of time because of the high load of teaching, the lack of 

ability in matching students’ aptitude or ability and appropriate method of teaching, the difficulty in developing 

lesson plan related to students’ differences, the difficulty in developing lesson plan related to students’ 

encouragement to be active learners based on the recent curriculum, and the lack of ability in matching teaching 

technique and students’ learning style (Mulyani, 2013; An & Carr, 2017). Here, the teacher realizes that she should 

make a high-quality lesson plan which enables the students to learn something new and enjoy the teaching and 

learning process as well. Therefore, she hopes the government can provide clear in-service training on how to 

design a good and correct lesson plan. 

 

CONCLUSION 
Pre-service and in-service training give positive impacts on the professional development of the teachers at 

SMKN 3 Malang. Issues related to the training appear in some forms. Firstly, it is teachers’ unpreparedness in 

teaching vocational school students due to the lack of training about ESP that should have been taught more at 

university. Therefore, the government or universities need to provide more pre-service training for student-

teachers, not only about teaching general English but also English for special purposes. The researchers also 

perceive that it is not exaggerating for vocational schools to give more training on ESP to the teachers before they 

are hired. Secondly, it is teachers’ worries about the clear format of the latest curriculum lesson plan taught in 

some in-service training.  
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Abstract 
The encompassing goal of the Intensive English Course at Universitas Billfath is to help students 

improve their English skills so that they can pass the standardized English test. In practice, however, 

this expected goal could not be effectively achieved because of the truancy issue and pandemic 

situation. In this scheme, blended learning is a thoughtful enhancement of the learning experience with 

the incorporation of online technology which can offer the flexibility of learning and social interaction 

to enhance learning. Moreover, as a kind of blended learning technology, a Virtual Learning 

Environment (VLE) can afford students with flexibility and opportunities to work collaboratively. 

Thus, this study is an attempt to propose the incorporation of a blended learning approach into the 

existing classroom sessions in the Intensive English Course at Universitas Billfath. Since the proposed 

blended learning is a novel learning experience in this context, there may be several issues that remain 

significant to take into account. Further, it is also important to assess the effectiveness of the use of 

VLE in this blended learning design, so it warrants an evaluation to embark on a constructive review 

of how this kind of blend can enhance English learning by developing its potential and improving its 

imperfections. 

 

Keywords: Blended Learning Approach, Flexibility, Collaborative Learning, VLE, Intensive English 

Course 
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INTRODUCTION 
In the Intensive English Course at Universitas Billfath, the encompassing goal is to help freshmen improve 

their English skills so that they can pass the standardized English test. However, this expected goal could not be 

effectively achieved because of the truancy issue. Thanks to technology, blended learning can be a viable approach 

to improving this teaching and learning practice. By not reducing all contact hours, blended learning is a thoughtful 

enhancement of the learning experience with the incorporation of online technology which can offer the flexibility 

of learning and social interaction to enhance learning (Graham, 2006; Sharma, 2010; Hockly, 2018). Moreover, as 

a kind of blended learning technology, a VLE can afford students with flexibility and opportunities to work 

collaboratively (McLoughin and Lee, 2007; Barker and Gossman, 2013). Thus, proposing a blended learning 

approach through the VLE can allow the teacher to offer flexibility and promote collaboration among students in 

the Intensive English Course. This paper discusses the cogent rationales underlying this blended learning proposal 

by organizing in the following way: considering the decision-making of incorporating blended learning, describing 

the transformative blend, pointing out challenges, and drawing a conclusion. 

 

Decision-making 
Offering a blended learning design for the Intensive English Course is underpinned by several key 

considerations which are expected to be able to address the issue of students’ truancy which may inhibit the 

learning effectiveness. These considerations comprise two decisive aspects: flexibility and collaboration. 

 

Bringing flexibility to access learning 
As indicated above, it requires the teacher to create a flexible approach to facilitating students to access 

learning due to the truancy issue. This is what Collis and Moonen (2001) refer to as ‘flexible learning’ which can 

benefit students with greater flexibility to enhance their learning. Flexibility is equated to “allowing the learner 

http://u.lipi.go.id/1598069868
https://ejurnal.teknokrat.ac.id/index.php/JoRLE/index
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some critical choices in the learning situation so that it better meets his or her needs and individual situation” 

(Collis, 1998, 376). One of the rationales underpinning the design of blended learning is the flexibility to access 

knowledge (Ostguthorpe and Graham (2003, as cited in Graham, 2006); Jonker et al, 2020). Thus, it is worth 

noting that incorporating blended learning in this course can be a viable strategy to offer ease for students to access 

their learning in a flexible way regarding their condition. Bonk et al. (2002) ascertain that the success of 

technology-mediated learning environments is affected by the ease of access to learning. In higher education, 

Collis (1998) points out that flexibility can bring about the convenience of learning dimensions which include 

flexibility in location, program, types of interaction, forms of communication, and study materials. More relevant 

to this context, the flexibility which is mainly offered is to improve the adaptability of location and time to consider 

students' physical and time constraints to access learning in the classroom (Collis and Moonen, 2001; Jonker et 

al., 2020). This can perpetuate the effectiveness of teaching and learning which could not take place in the 

classroom session. So, by situating students in blended learning mode, they can benefit from the distributed 

environment which offers increased access to learning. Instead of relying heavily on the materials presented in the 

classroom session where most students frequently miss the lesson and could not acquire the knowledge, students 

can access the lesson through the online platform to develop their English skills (Eydelman, 2013; Gilbert, 2013). 

However, blended learning should not solely be devised to increase student's access to learning but also to 

rethink the teaching and learning process (Garrison and Kanuka, 2004). Collis and Moonen (2001) accentuate that 

flexible learning in higher education does not merely depend on the model of knowledge acquisition, but it should 

be more flexible to the acquisition and contribution-oriented model. They further suggest the learning activities 

should encourage students to engage both in acquiring and constructing their knowledge, for example participating 

in a discussion. This view is also shared by Graham, Woodfield, and Harrison (2013) who highlight that the design 

of blended learning should not only accentuate the access to learning but also should consider how blending can 

maintain the social interaction within the virtual learning environment. Blended learning should be able to retain 

the flexible learning experience with collaboration (Ross and Gage, 2006; Pombo et al., 2010). It is, therefore, 

incorporating a virtual learning environment in this context is not mainly aimed at bringing flexibility to access to 

learning but also perpetuating the balance between flexible learning and students’ social interaction which can 

promote collaboration.  

 

Promoting collaborative learning 
Designing e-learning needs to consider the pedagogical perspective which affects how the design of blended 

learning will be devised in teaching and learning practice (Feng Su, 2019). In this blended learning plan, the 

pedagogical theory which is adhered to is the cognitive perspective which accentuates the theory of social 

constructivism in which knowledge construction is built through social interaction (Mayes and De Freitas, 2007). 

Vygotsky (1978) calls this learning approach ‘social constructivism’ which suggests that knowledge development 

is enhanced through social activity. He further underpins the social constructivism on the concept of the zone of 

proximal development (ZPD) which explains the difference between a learner’s current conceptual development 

and learner’s potential capability which is developed by others’ guidance or peer collaboration. In correspondence 

with this, Mayes and De Freitas (2004) posit that both peers and teachers are essential in students’ knowledge 

development. This social interaction can be implemented through the construction of a group discussion, 

developing a shared understanding of the task, and maintaining feedback on students’ performances. This is what 

Jones (2007) refers to as collaborative learning as social learning which accentuates how students process their 

learning in and through social activity.  

Collaborative learning is a pedagogical approach that can be emerged in online learning (Weller, 2007; 

Pombo et al, 2010). In collaborative learning, students can work together towards a joint purpose in an online 

discussion or group online project. Ravenscroft and Cook (2007) assert that an online learning environment should 

afford meaningful interaction among students and with the lesson to the scaffold learning process because learning 

occurs through interaction otherwise learning in an online space is practically useless. Furthermore, instead of a 

‘drill and practice’ approach, collaboration help students acquire better knowledge. As noted by Pombo et al 

(2010), performing a joint task can attain better learning outcomes compared to an individual task, because students 

engage in an interactive discussion with their peers. Mayes and De Freitas (2007) point out that computer-

supported collaborative learning can be carried out to associate a social constructive approach with the online 

learning design. Besides the flexibility for students to access learning, therefore, the aim of blending this course is 

to allow students to learn collaboratively in the virtual learning environment (Alonso et al., 2005; Gilbert, 2013; 

Eydelman, 2013). In this case, the rationale underlying incorporating the collaborative learning approach in VLE 

is that the classroom session could not accommodate effective collaboration because of the attendance issue where 

only a few students attend the class. Given afforded by the flexibility of learning, it is, therefore, necessary to 

promote collaborative learning among students through VLE to enhance their English skills, such as by assigning 

them into a group to discuss problems with the subject-verb agreement so that they can discuss each other to 

construct knowledge about English grammatical accuracy. 



 Journal of Research on Language Education (JoRLE), Vol: 3, No: 2,  40-48  

42 

 

 

A task-based approach to collaborative learning through the VLE 
Promoting collaborative learning in a virtual learning environment is a novel method in this teaching 

context. It is, therefore, necessary, to carry out this approach with ample consideration of stages that can help 

teachers prepare an appropriate task (Ellis, 2003; Cohen and Lotan, 2014). This is what Ellis (2003) refers to as 

the notion of task-based teaching which has the general aim to facilitate language learning and skill improvement 

through collaborative knowledge construction. This approach will be useful to utilize since it will scaffold the 

collaborative activities of students in the VLE. Mayes and de Freitas (2004) acknowledge that scaffolding plays a 

big role in devising the constructive approach. In light of it, to attain the learning goals of collaborative learning 

in VLE, it is important to design a collaborative lesson based on the task-based methodology. Devising task-based 

collaborative learning in the VLE needs to select appropriate work schemes. Ellis (2003) highlights three principle 

chronologies, i.e., ‘pre-task, during-task, and post-task (p.243). Marjanovic (1999) calls these stages preparation 

for collaborative learning, the electronic session, and evaluation of collaborative learning (p.132). Hence, it is 

important to devise online collaborative learning in VLE using the task-based approach so that it can scaffold how 

the students can process the learning. 

Through the pre-stage, students can prepare their minds to learn collaboratively through the VLE. This task 

drives students’ minds to be ready to involve in the VLE. Lee (2000, as cited in Ellis, 2003) acquaints that to make 

students prepared for the task, it is important to explain the task clearly to the students so that they are aware of 

their task organization and the learning objectives to achieve (Cohen and Lotan, 2014). Marjanovic (1999) 

acknowledges that the teacher takes a crucial part in the preparation phase to organize the task and provides 

information about the technology use. Hence, establishing clear learning objectives and guidelines on how the 

students will carry out the task can scaffold the students’ task performance and help them achieve the learning 

goal. Furthermore, a pre-task session will be beneficial to aid students’ adoption of the task using the VLE by 

guiding how to use VLE and perform a simple collaborative task. Cohen and Lotan (2014) warn that it is not 

necessary to assume that students know how to work in a group in a ‘constructive collegial fashion’ (p. 41), 

moreover in a new learning environment. So, Ellis (2003) suggests that the strategy of performing a similar pre-

task can activate students’ regulation on managing their main task. In the main phase, students will be performing 

online collaborative work to accomplish a joint task which is assigned by the teacher for each group. This online-

situated phase will be much scaffolded by the initial stage because it is such a guide to process learning through 

the task (Marjanovic, 1999). He also highlights the importance of the teacher’s presence during the task. In the 

final stage, Ellis (2003) suggests that teachers need to give feedback and invite them to evaluate their tasks. This 

evaluation can include critically reviewing their task performance. More essentially, giving feedback on the 

student's performance can affect their learning improvement and motivation. This is convinced by Hattie and 

Timperley (2007) that the student's learning and achievement are much influenced by the power of feedback. 

Hence, the post-stage of collaborative learning is also essential to carry out by the teacher to discuss what students 

have performed and improve their learning. 

 

DISCUSSIONS 

Transforming the blend through the VLE  
Integrating the blend into the Intensive English Course is a novel learning experience for the students since 

the current teaching and learning practice is fully conducted in face-to-face learning. This face-to-face environment 

might not much help enhance students’ learning since the learning practice was mostly inhabited by the attendance 

issue. Garrison and Kanuka (2004) suggest that higher education should be able to unearth the transformative 

potential that they have to enhance the learning experience. They further acknowledge that blended learning can 

be a thoughtful technology transformation in higher education.  It is in agreement with Motteram and Sharma’s 

article (2009) that to take advantage of digital technology in education, blended learning can be an appropriate 

approach to paving the way for effective teaching and learning. In other words, developing the transformative 

potential of higher education through a blended learning approach may help teachers facilitate flexible learning 

experiences to improve teaching and learning. 

Incorporating a blended approach into learning can be aided by a wide range of technologies including 

Virtual Learning Environments (VLE). VLE is defined as synonymous with LMS as “a software system that 

combines some different tools that are used to systematically deliver content online and facilitate the learning 

experience around that content” (Weller, 2007, p. 5). Dalziel (2007) warns that the plain use of most VLE may 

only focus on content development which may miss the collaborative affordances for learning. However, 

Emelyanova and Voronina (2014) assert that this software cannot only be used as a system to manage the course 

content but also can be enhanced to encourage teachers to create active learning. In alignment with this, Lonn & 

Teasley (2009) also note that such web-based learning can be utilized to support the interactivity of learning. 
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Indeed, Yang et al. (2013) ascertain that a virtual learning environment can afford the students the opportunity to 

learn collaboratively. In this case, it means that the use of VLE can support the essence of blended learning which 

enables students to access English learning interactively and collaboratively. This is what McLoughin and Lee 

(2007) perceive as the affordances of social software which can enhance the potential transformative of learning 

in the digital environment. 

 

A detailed plan of the blended learning design 
Learning Context and Issues 

The course that I taught is the Intensive English Course at Universitas Billfath, Indonesia. It is a pre-

requisite course for first-year students. They are required to attend the course for a month and to take a standardized 

English test at the end of the course; otherwise, they will not be able to do their dissertations. This class starts 

between 8 and 11.15 am and is held from Monday to Friday. In practice, however, students find it difficult to arrive 

at the classroom on time. This is because the start time is in the morning students may do their part-time job in the 

morning or they may face a traffic jam especially when it is on Monday morning. Consequently, this condition 

causes a lot of types of attendance issues among students. Take, for example, students who frequently come 30-

60 minutes late and even some of them skip the class which means that they will miss the lessons. Since the 

students frequently come late, they might not be able to engage with the lesson immediately which in turn they 

might acquire the lesson less. This also happened to the absent students they might not be able to catch up on the 

materials they missed.  

This problem can affect the learning goals of the course in which students are expected to pass the 

standardized English test at the end of the course. As a result, only a few students could perform well on the test 

while the rest found it difficult to pass the test, and consequently, they have to retake the course next academic 

year. Furthermore, this attendance problem inhibited the teacher’s creativity to design more interactive learning 

such as collaborative learning in the classroom because only a few students came from the beginning of the lesson. 

Accordingly, the teaching and learning are mostly conducted in a form of drilling and individual practicing. In 

sum, this current teaching and learning practice could not reach the intended learning objectives in which students 

are expected to pass the standard score of the adapted Common European Framework of Reference (CEFR), which 

is an intermediate level, as a requirement for carrying out the dissertation. It is, therefore, promoting the ideas of 

blended learning could be a viable strategy to address these aforesaid issues.  

 

The expected learning outcomes 
Regarding the issue in this context, this proposal of blended learning would like to achieve some expected 

learning outcomes as follows: (1) it is expected that students can be able to flexibly access learning anytime and 

anywhere, so they will not miss any lesson; (2) it is projected that students can work collaboratively with their 

peers, so they can improve their English skills; (3) more essentially, it is expected that students can be able to pass 

the standard score. 

 

The proposed ‘blend’ 
Concerning the context and the expected learning outcomes, the proposed ‘blend’ that I would like to 

suggest is a blend that can offer flexibility to the students to involve in the learning process where most of them 

are constrained to fully engage in the classroom. Therefore, I intend to maneuver two of the classroom sessions of 

the course into the virtual learning environment (VLE) which is inseparable from the classroom session. The 

students will be situated in both online space and face-to-face sessions (see figure 1). This blended learning will 

focus narrowly on flexibility and collaborative learning. 

 
Figure 1. The overview of the proposed blended learning 
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As stated in this context, the Intensive English Course is held five days Monday to Friday. Figure 1, depicts 

that the course is held online in VLE on Monday and Wednesday and in the classroom on Tuesday, Thursday, and 

Friday. This learning mode distribution is caused by the fact that on Monday students frequently come late and 

skip the class because of the morning traffic jam. Therefore, it is necessary to bring flexibility to the students on 

Monday by attending the online in VLE.  Before involving in the VLE, the teacher assigns students into several 

groups of three or four and asks them to access the resources in the VLE as their preparation to work collaboratively 

with their groups. They are assigned by the teacher to complete a joint task online and submit it via VLE. This 

task can be varied from collaborative writing to creating a joint presentation. To maintain the student's performance 

in an online session, the teacher can monitor through the VLE statistic analytic and provide guidance or feedback 

through messaging. It is because the success of online learning relies mostly on communication, so the teacher 

needs to create a group of instant messaging which can be accessed synchronously and easily. Take, for example, 

the students may find difficulty or confusion in completing the task, they can ask directly to the teacher through 

WhatsApp instant messaging or through the VLE messaging feature. Further, they can also be able to communicate 

with their friends and give each other feedback through those messaging tools (see figure 2).  

 
Figure 2. The learning model in VLE 

 

In the following classroom session on Tuesday, Thursday, and Friday, the teacher distributes each group’s 

work to other groups and encourages them to discuss the given work. After students discuss with their groups, the 

teacher will bring the discussion to the whole classroom regarding some unclear explanations which need to clarify. 

The teacher will also invite students to evaluate their performance and give them feedback. Afterward, to test the 

language skills that students have learned in both VLE and classroom sessions, the teacher asks the students to 

carry out an individual practice test that comprises the materials they have learned (see figure 3).  

 
Figure 3. The learning model in the classroom session 
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Taken together, it can be concluded that the proposed blend for this course can appropriately be defined as 

the use of a virtual learning environment along with classroom sessions that offer flexibility and allow students to 

learn English collaboratively, thereby can enhance their learning. 

 

Learning and pedagogical theories 
The blended learning model used in this proposal is a transforming blend since this blended learning design 

promotes the new learning experience of students in a virtual learning environment with an improving pedagogical 

approach to teaching English. In specific, the learning theory to which this blended learning adheres is the social 

constructivism theory i.e. collaborative learning with a task-based learning approach to scaffold students learning 

process. 

 

The blended technologies 
The main technology utilized in this blended learning is a Virtual Learning Environment (VLE), a web-

based system that affords teachers and students the to perform their teaching and learning activities on the online 

platform. In this case, I will use Google Classroom because it is a free, open-source, and hosted LMS in which the 

teachers will not have to concern themselves with the maintenance of the system but rather more focus on the 

content and the design of learning activities. It also has simple set-up features which will ease the teacher and 

students’ adoption of the technology. More essentially, this VLE enables collaboration among students since it 

offers collaborative features such as Google docs and Google Slides. Furthermore, this VLE is accessible for both 

students and teachers since this software can be used either as a site or as a mobile phone app. Google Classroom 

offers integration with numerous applications that support learning, for example, Canva and Padlet. In terms of its 

sustainability, Google Classroom has already been used by around 100 million people over the world so this 

technology will sustain learning. Besides the core technology, WhatsApp, online instant messaging will also be 

occupied to maintain communication. The decision underlying the use of WhatsApp instant messaging is because 

this tool offers synchronous and fast communication which most students in this context have used to communicate 

in their daily life. This convenience of instant messaging is very important in online learning since it affords the 

students to get a direct response to feedback from their teachers or peers. Indeed, it is also important to be able to 

integrate VLE with other complementary technologies which can support the interface of the main technology. In 

this case, I propose Google tools since it comprises a wide range of convenient and integrated systems, such as 

Google Meet and miscellaneous tools which can support a collaborative learning approach.  

 

An example of a blended activity 
One of the examples of this blended learning is assigning students to perform collaborative task-based 

learning which adopts the three phases of performing a task, pre-, during- and post-task. In a case in illustration, 

students are assigned to create a multimedia presentation using Google Slides to discuss the common error in 

English grammatical structure, for example, subject-verb agreement. As illustrated in figure 4, the learning session 

situated in VLE is held on Monday. In pre-task, the teacher assigns students into a group of four or five (instructed 

in the first meeting in the classroom as the introduction to the blended learning approach). Then, they should go 

to Google Classroom and read the task guidelines and the learning objective that they will achieve. This guideline 

will be shown in the section folder ‘Subject-Verb Agreement’ in Google Classroom. Afterward, they are ready to 

work collaboratively with their group. To clarify everything unclear, students can contact the teacher via the 

WhatsApp group created by the teacher to receive a fast response synchronously. During during-task, students are 

asked to create google slides and share the link with the teacher, so that the teacher can track the students’ 

performance. In these google slides, students in a group can write the presentation simultaneously and then finish 

it too late and submit it to the Google Classroom. After they submit it, the teacher will upload students’ presentation 

slides into the section folder ‘Subject-Verb Agreement’ so that other groups can look at other groups’ work. The 

teacher’s presence in this collaborative process is very important to help students’ collaborative performance. 
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Figure 4. A blended activity in VLE on Monday 

 

In figure 5, the following session or post-task is held in the classroom on Tuesday. The teacher asks students 

to gather with their groups and discuss other groups’ presentations in the VLE, so students are asked to bring their 

laptops (approximately 5 laptops). In a group discussion, the teacher is going around them to help students 

construct a discussion and encourage them to leave a comment and create a question regarding the content. These 

comments and questions are then brought to be discussed with the whole class. In this session, other groups can 

answer and respond to it. The teacher will also give feedback on students’ presentations and explain in more detail 

the unclear materials. In the end, to test students’ understanding the individual practice is administered to the 

students in the class. 

 
Figure 5. Classroom activity on Tuesday 

 

Challenges of practical implementation 
Since the proposed blended learning is a novel learning experience regarding the emergence of online 

learning technology, there may be several issues that occur in the teaching and learning practice. First and 

foremost, as also shared by Eydelman (2013), provoking students’ motivation to engage throughout the 

collaborative work in the new learning platform is challenging. Therefore, it is important to note that the teacher 

plays a big role to make the VLE becomes an engaging online platform for students to visit. Dörnyei (2001) 

ascertains that motivation plays a crucial role to ensure the success of language learning. He (2002) suggests that 

teachers need to create motivational strategies which ensure students’ motivation throughout the ‘practical, 

actional and postnational stages’ of blended learning (p.140). For example, the teacher can generate students’ 

motivation to engage in learning by developing a personal relationship with students (Dörnyei, 2001). 

Furthermore, since this VLE is a new technological adoption for Intensive English courses, the teacher may not 

be familiar with the design of VLE for Intensive English courses. It is, hence, necessary to hold teacher training 

on the use of VLE and the design of collaborative learning in blended learning. Brush et al. (2003) stress the 

importance of the development of teachers’ competence in technology to be able to improve learning through the 

emergence of technology in education. Through the training, teachers can develop their ICT skills to design quality 

collaborative learning using VLE. 
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CONCLUSION 
In conclusion, blended learning can offer flexibility for students in this context to access their learning both 

in the classroom and online. More significantly, blended learning through the use of VLE can promote 

collaborative learning among students which is essential for their knowledge development so that students can 

improve their English skills which in turn can help them pass the standardized English test. However, the 

challenges of implementing VLE in this course also remain significant to take into account to be able to attain the 

learning goal of devising blended learning using VLE. Further, it is also important to assess the effectiveness of 

the use of VLE in this blended learning design, so it warrants an evaluation to embark on a constructive review of 

how this kind of blend can enhance English learning by developing its potential and improving its imperfections. 
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Abstract 
Someone's readiness to take action to fulfill their goals is encouraged by motivation. The incentive 

under consideration in this study is for learning languages, particularly English. The purpose of this 

study is to examine the many types of instrumental motivation that support students' English-language 

acquisition. In conducting this study, the researcher used the Descriptive Qualitative Method. The 

data collecting technique used in this study was to conduct a survey using Google Form 'Questions 

(questionnaire) with the number of questions in the Google Form are six questionnaires with four 

answer choices (Strongly Agree, Agree, Disagree, Strongly Disagree). The subjects of the research 

are coming from the students of English Education major in Universitas Teknokrat Indonesia, 

especially students from PI18A class. The object of this research is students' perceptions about what 

kind of instrumental motivations motivate them and how high the motivation they have when learning 

English. The study's findings show that the majority of participants are highly motivated to learn 

English for its practical applications. 
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INTRODUCTION  
English is the international language used to communicate with people from all around the world. This 

is in line with the opinion expressed by Pustika & Wiedarti (2019), who stated that English is a language that 

acts as the language used by most countries in the world (international language) today. Uddiniyah & Silfia 

(2019) stated that today's billions of people speak English in the world. Every foreigner who visits from another 

country will use English as an intermediary language to communicate with other foreigners. Sinaga & Oktaviani, 

(2020) stated that as a worldwide language, English plays an important part in the world. No wonder almost all 

people around the world learn English, and Indonesia is no exception. 

Almost all students or people in Indonesia learn English. However, in Indonesia itself, English still has 

a position as a foreign language, because the first language is the local language of origin, and the second 

language is Indonesian (which is used by all Indonesians to communicate with people from other regions in 

Indonesia). Is because the Indonesian state consists of various ethnic groups and languages, so it is not surprising 

that the first language of the Indonesian people is their regional language, Indonesian is the second language 

learned after their mother tongue (regional language), and English is the foreign language they learn. It is 

different from other countries, for example, Malaysia, where English has a position as their second language. 

In addition, nowadays many aspects of life make English language skills one of the qualifications. 

Pustika (2021) stated that to be globalized civilians, some people need English as an important skill. There are 

several kinds of skills in English. Anjayani and Suprapto (2016) explained that there are four skills in language 

learning: listening, speaking, reading, and writing. The most basic example of the importance of learning English 

is that English is made one of the compulsory subjects at various levels of education, from elementary school to 

university. 

Another example is that many professions make English language skills one of the qualifications that 

must be possessed and fulfilled by prospective job applicants, such as flight attendants, tour guides, bankers, and 

many more. Those are the reasons why many people or students want to learn and master English skills. Because 

they have aspirations (such as the profession they dream of) and also the academic achievements they want to 

http://u.lipi.go.id/1598069868
https://ejurnal.teknokrat.ac.id/index.php/JoRLE/index
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achieve make students motivated to learn English. Because they have goals and also something they want to 

achieve, that motivation grows in each student. 

Talking about motivation, what is exactly the meaning of motivation in language learning itself? 

Gardner (1985) defined motivation as "the extent to which the individual works or strives to learn the language 

because of a desire to do so and the satisfaction experienced in this activity". Another researcher, Sepora and 

Sepideh (2012) stated that motivation is commonly thought of as an internal drive, impulse, feeling, or 

willingness that moves one to a specific action. From that explanation, we can see that motivation has a meaning 

as a will or spirit that is in humans to do something that they want to achieve. In language learning, motivation is 

divided into several types, one of them is instrumental motivation. 

Ellis (1997) defined instrumental motivation as learners making efforts to learn an L2 for a functional 

reason, such as passing an exam, getting a better job, or getting a place at university. From this understanding, 

we can know that instrumental motivation is a form of motivation in language learning where students are 

motivated to learn because they have a goal to achieve what they want to achieve from the efforts they make. It 

may be compared, for instance, to students who are determined to study English assiduously to win the English-

speaking competition, receive acceptable test results, and so on. In other words, instrumental motivation in 

learning English refers to a drive to do an action that will affect future behavior. (Aminatun, Ayu & Muliyah, 

2021). 

In order to acquire English as a foreign language, motivation is crucial. This supports the assertion 

made by Alizadeh (2016) that motivation is a crucial element of learning a second or foreign language and is 

acknowledged by all students, instructors, material creators, and researchers. As a result of this remark, learning 

a second or foreign language becomes significantly influenced by the learners' motivation since it determines 

how serious and open-minded they are about their studies. In addition, Dincer and Yesilyurt (2017) conclude that 

motivation is used to assess students' success or failure in learning a foreign language. This statement means that 

motivation can be a measure of the success or failure of learning a language (second language or foreign 

language) they are doing. If students do not have learning motivation or have low learning motivation, then they 

will also find it more difficult to master the language they are learning (Kiswardhani & Ayu, 2021). It can 

happen because of the lack of willingness and encouragement to find out something they do not understand. 

They will stay stuck and it will be very difficult to master the language they are learning. 

From the explanation above, the question arises about what kinds of instrumental motivation are 

encouraging students in learning English. Furthermore, in this research, researchers will discuss what kinds of 

instrumental motivation are encouraging students, especially students from English Education majors in studying 

English through online surveys. That is the reason or the background that makes the researcher want to do 

research entitled "Investigating EFL learners' Instrumental Motivation in Learning English." 

 

 

RESEARCH METHOD  
In conducting this study, the researcher used the Descriptive Qualitative Method. The definition of the 

Descriptive Qualitative method itself is a broad inquiry method that uses unstructured data-collection methods, 

such as focus groups, observations, or documents. To gather data for this study, a survey utilizing Google Form 

Questions was carried out (questionnaire). This survey's purpose is to determine what students believe the EFL 

learners' instrumental motivations for studying English are. The study's participants are English Education major 

students at Universitas Teknokrat Indonesia, particularly those in the PI18A class. The PI18A students will 

contribute by providing their comments in answer to the questioners supplied via Google Form. 

The reason why the researcher chose a sample of students from the English Education major is that the 

knowledge field they are studying is in line with the theme or topic of the research being carried out by the 

researcher. The research instruments that researchers used to obtain data in this research were in the form of 

close-ended questions. The number of questions in the Google Form is six questionnaires with four answer 

choices (Strongly Agree, Agree, Disagree, Strongly Disagree) that adopted from several journals, such as 

Carreira (2004), Husna & Murtini (2019), Subakthiasih & Putri (2020) and Takagi (2003). The object of this 

research is students' perception. This research is using perception questions as the instrument of data collecting. 

The questions in this survey discuss student perceptions about what are the EFL learners' instrumental 

motivation in learning English.  
 

 

FINDINGS AND DISCUSSION  
In carrying out this research, researchers used Google Forms to survey to find out what kinds of 

instrumental motivation are encouraging students in learning English. The researchers gathered the findings from 

the participants in the form of online texts after providing the Google Form link to the study's sampled 
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participants (answers in the Google Form). The study's findings indicated that the majority of participants are 

very motivated to learn English for practical purposes. The findings of the Google Form poll on the EFL 

learners' instrumental motivation for studying English are shown in table 1 as the following percentages. 

 
Table 1. EFL Learners' Instrumental Motivation in Learning  English 

Statements 
Strongly 

Agree 
Agree Disagree 

Strongly 

Disagree 

I have high motivation to learn English. 58,8 % 41,2 % 0% 0% 

I learn English to get a high score in my studies. 41,2 % 47,1 % 11,8 % 0% 

I studied English to continue my education to a 
higher level. 

58,8% 41,2 % 0% 0% 

Mastering English skills is very important for my 
future career. 

76,5% 23,5% 0% 0% 

I believe that English skills will be needed to get 

a better job. 
64,7% 35,3 % 0% 0% 

English skills that I have learned will be very 

necessary to support the profession that I will 

pursue in the future. 

58,8% 

 

41,2% 

 

0% 0% 

 

The first statement in the questionnaires which reads "I have high motivation to learn English" obtained 

a Strongly Agree response = 58.8%, Agree = 41.2%, Disagree = 0% and Strongly Disagree = 0% response. From 

these results, we can see that all participants who participated gave their responses to the six questionnaires had 

high motivation when learning English. It can be seen from the answers of the participants who mostly answered 

"Strongly Agree" and got a percentage of 58.8%, and also some participants chose the answer "Agree" with a 

percentage of 41.2%. Neither of them chose the answer "Disagree" or "Strongly Disagree." 

Next is the result of the second questionnaire statement. The second questionnaire containing the 

statement "I learn English to get a high score in my studies" received a response Strongly Agree = 41.2%, Agree 

= 47.1%, Disagree = 11.8%, and Strongly Disagree = 0%. From these results, we can see that the participants 

who participated gave their responses to the six questionnaires, on average, had the motivation to learn English 

because their goal was to get high scores in their subject. It can be seen from the answers of the participants who 

mostly answered "Strongly Agree" and got a percentage of 41.2%, and also some participants chose the answer 

"Agree" with a percentage of 47.1%. However, some participants chose the Disagree answer with a percentage 

of 11.8%. It can be concluded that the majority of participants are motivated to learn English to get high scores 

in their current level of education. Because the sample in this study were people from among students in college, 

the motivation that existed in they had a goal to get the achievement at the level of higher education. One useful 

example of motivation is the desire to study English and achieve academic success since they are motivated to 

do so by the want to receive a good grade. Additionally, some students chose "Disagree" in response to the 

second statement. It can imply that they are studying English for other reasons, such as career advancement. 

The results of the third questionnaire containing the statement "I studied English to continue my 

education to a higher level" obtained the following responses: Strongly Agree = 58.8%, Agree = 41.2%, 

Disagree = 0%, and Strongly Disagree = 0%. From the results of the statements in this questionnaire, we can see 

that the majority of participants are motivated to learn English to be able to continue their education to a higher 

level. None of the participants answered "Disagree" or "Strongly Disagree". The motivation that encouraged 

them to learn English, then, is to be able to continue their education (after successfully graduating and getting a 

bachelor's degree), to a higher level, such as continuing their education for a master's degree or possibly higher. 

This is because the sample in this study is students who are currently studying to get a bachelor's degree. 

Then, the results of the fourth questionnaire statement containing the statement "Mastering English 

skills is very important for my future career" obtained the following responses: Strongly Agree = 76.5%, Agree 

= 23.5%, Disagree = 0%, and Strongly Disagree = 0%. From these results, we can see that the majority of 

participants consider mastering English skills very important for their future careers. They assume that their 

English skills can support their future careers. In other words, they said that mastering English skills, has an 

important role in welcoming the future careers they will build later. The desire to study English, for this reason, 

is crucial. This is consistent with Gardner's viewpoint (1985). He said that instrumental orientation refers to 

studying an L2 for logical goals, such as obtaining a better job or a greater wage. 

The results of the fifth questionnaire statement containing the statement "I believe that English skills 

will be needed to get a better job" obtained the following responses: Strongly Agree = 64.7%, Agree = 35.3%, 

Disagree = 0%, and Strongly Disagree = 0%. From the results of the questionnaire, we can see that the majority 

of students believe that they will need English skills when looking for work or when they are already working in 

the future. As we have seen many around us professions require prospective job applicants to master English as 

one of the qualifications that must be met. Examples of professions that require English language skills as one of 
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the requirements that must be met are translators, employees who work in foreign companies, and many other 

examples. 

The last or sixth questionnaire statement containing the statement "English skills that I have learned 

will be very necessary to support the profession that I will pursue in the future" received the following response: 

Strongly Agree = 58.8%, Agree = 41,2%, Disagree = 0% and Strongly Disagree = 0%. From the results of the 

questionnaire, we can assume that the participants' motivation to learn English is to be able to carry out their 

desired profession well in the future. In other words, the participants already have aspirations and goals about 

what they will become (what profession they want to be) when they finish their education at their current level. 

So, before they take up the profession that they will live in later, they equip themselves by learning English. 

From the results of the questionnaires that have been described previously, we can see that the majority 

of participants have high instrumental motivation. Zhao (2012) conducted a study on the motivational styles of 

124 Chinese ESL students and found that these pupils were more instrumentally motivated. If viewed from the 

overall results of this survey conducted using questionnaires in Google Form, the instrumental motivation in the 

participants has various objectives. These goals include obtaining satisfactory academic grades or achievements, 

continuing education to a higher level, and also to organize a career in the future (getting a better job). 

Instrumental motivation certainly plays a big role in learning foreign languages, especially in learning 

English. According to (Hong & Ganapathy, 2017), instrumental motivation has a greater impact on students' 

English language learning. Instrumental motivation owned by students will encourage students to be more 

enthusiastic and motivated to learn English. They will be motivated to learn English because they have goals or 

ideals that they want to achieve. 

 

 

CONCLUSION  
Motivation is something that encourages someone's willingness to do something to achieve what they 

want. Efforts made by someone to learn a foreign language for certain purposes are known as Instrumental 

Motivation. In this study, the researcher invests in various Instrumental Motivations that students have when 

studying English. The results showed that the students had the high instrumental motivation and it had various 

goals, including getting satisfactory academic grades or achievements, continuing their education to a higher 

level, and also getting a better job in the future. 

Then, the last is in conducting research, the researcher is aware that there are still many shortcomings in 

presenting information and data in this study. Therefore, it is hoped that researchers who will research the 

investigation of EFL learners' instrumental motivation in learning English in the future can address those 

deficiencies so that researchers who will analyze this topic in the future can present a better research result than 

previous research. 
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Abstract 

Era 5.0 or Society 5.0 is a human-centered technology-based era that aims to create convenient and 

efficient living circumstances and provide further innovation in the life sustainability area. Era 5.0 

is visualized as capable of creating a multinational society, whether in business, social, or 

educational environments. Thus, English should be noted as a crucial matter needed in 

communicating and taking part in living within era 5.0 in the future. The current research was 

conducted because of the limited exploration in the previous study that discusses the online game 

VRChat as a learning medium to enhance students’ English speaking ability. Therefore, this paper 

aims to fill the gap by investigating and exposing the VRChat game’s value as a learning medium 

to improve students’ ability to speak English. Mixed method research was applied in the current 

study to analyze and ensure the VRChat game’s advantages for enhancing students’ speaking 

ability. Moreover, interviews and testing were used as the instrument in this research. A random 

sampling of four students who have done taking the FLSP (Foreign Learning for Specific Purposes) 

course as the current study’s subject. Additionally, the analysis was done using descriptive statistics 

and hierarchical charts using Nvivo 12 plus. This study showed the use of VRChat games as a 

learning medium increased students’ ability to speak English, specifically their accuracy and 

fluency. This research implies that the VRChat game can support English teaching as the learning 

media, especially in speaking subjects. 
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INTRODUCTION 
The rapid growth in technology development has an enormous influence on living aspects. It is portrayed 

from the people's attachment to their gadgets or other technology to assist their daily necessities. Although the 

technology has been rapidly developed, its utilization in several fields is still inadequately able to create a 

convenient and efficient life. The implementation of Industry 4.0 is slowly developed in Indonesia in the past 

years. It is a form of empowerment to achieve sustainable development goals and build an efficient and convenient 

life in all living aspects in the future. Thus, the educational sector is one of the living aspects that will be influenced 

by technology empowerment to reach sustainable development goals. 

 The empowerment of industry 4.0 in the globally developed world has created a new term in the 

collaboration of technology on community life called era 5.0 or society 5.0. With a different basis from industry 

4.0, which uses the smart industry concept, society 5.0 had a principle of integration between humans and 

technology. Demir, Döven, and Sezen (2019) explain that society 5.0 possibly creates a human-robot-coworking 

relationship with humans as the center of achieving the industrial objective and creative fields and robots to assist 

the work that is impossible to be done by humans. Therefore, the idea of collaboration between humans and 

technology by society 5.0 can take form in daily robot use, just like how smartphones are used as a necessity 

nowadays. On the other hand, with the evolution of technology apart from the robot existence, Virtual Reality 

(VR) and Artificial Intelligence (AI) will continuously be developed and advanced to sustain a more efficient and 

sustainable life. Therefore, technological advances in era 5.0 are potentially able to create better learning media 

and learning models to achieve the utmost learning goals and offer an effective learning process.  

http://u.lipi.go.id/1598069868
https://ejurnal.teknokrat.ac.id/index.php/JoRLE/index
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 The technology implementation in Indonesia’s English learning is considered insufficient because the 

teacher majority remains highly dependent on textbooks. That issue occurs to lead the students to have 

understanding skills but lacking in using the language. Adjusting advanced technology as learning media in 

English classrooms will improve students’ interest in learning the language and enhance their skills in using the 

language. One example of advanced technology that can be used as learning media is Virtual Reality (VR). The 

use of VR as learning media can create a new atmosphere in the classroom with its advantage to provide stimulation 

of real-life resemblance. Chittaro and Ranon in Reitz et al. (2016) describe the feature of a multi-user VR 

environment that allows the students to feel a different learning experience and offers a convenient and low-risk 

facility and reduces the budget, time, and distance costs that cannot be obtained in real-life. 

 From the described problem above, the researchers explain the idea of using the VRChat game as a 

supporting medium to improve students’ English skills. It is expected that this notion would improve students’ 

interest in using English in an academic environment and socially. Thus, the research problems are formulated as 

follows: (1) Can VRChat games improve students’ ability to speak English? (2) How is the VRChat game 

implemented in English learning at the university level? (3) What are the advantages of using the VRChat game 

in English learning for students? 

 

Literature review 

Virtual Reality Definition 
 Virtual Reality or VR is a technology that creates a virtual environment from the real world with 

technology support to merge the user’s reality into the virtual world (Călin, 2018). “Virtual reality can be described 

as a multi-sensory, highly interactive computer environment that makes the user believe they are experiencing a 

situation, although, in reality, they are looking at an artificial environment” (Gigan, 1993 in Daghestani, 2013), 

asserts, the experience in the virtual itself is a semi-real exposure that the users can feel. This technology already 

gives evidence of advantages of its use, where doctors could practice their ability in surgery which improves their 

skills and accuracy in their work. This technology is also widely used in various existing fields. The concept of 

VR itself was realized even before Jaron Lanier described it as Virtual Reality in 1987 (Alfadil, 2017). Virtual 

Reality in an education environment provides interactive learning that offers the stimulus of an environment that 

resembles the shape and circumstances of real life, allowing the students to learn something through working in a 

virtual environment. VR technology allows users to explore various places without leaving their homes freely 

(Thilagavany, Veeramani & Ramakrishna, 2019) as well as experience to find new abilities and improvement from 

learning through harmless mistakes  (Jensen dan Konradsen, 2017; Cheng, Yang & Andersen, 2017). VR 

development is also carried out to facilitate users with disabilities and special to expose them to an equivalent 

experience to people in general (Chuah et al., 2018). 

 
Virtual Reality in the Education field 
 The implementation of Virtual Reality as learning media has opened the gap in providing authentic 

learning progress to make the students achieve effective and efficient learning. The development of learning media 

using VR has been applied not only in health education (Jense & Konradsen, 2017) but is also used in language 

learning (Xie et al., 2018; Cheng et al., 2017; Chuah et al., 2018; Nersesian et al., 2018). Huang et al. (2018) state 

that virtual reality provides an authentic representation of an abstract concept and facilitates teachers to attract 

students’ attention to focus on learning easily. Thus, VR technology as a learning medium contributes to increasing 

students’ interest in learning and makes the students more enthusiastic in the classroom.  

 One instance of virtual reality development that is used as an entertainment means is VRChat. VRChat is 

a multiplayer online virtual reality game that is released in February 2017 by Vrchat inc. This game provides visual 

characters and a virtual environment for the users to create or explore the surroundings to allow the worldwide 

player to interact and communicate verbally (Nugroho, 2018). The user can play the VRChat game with or without 

equipment that requires the player to use a VR headset so the aim for the game creation can be achieved, which is 

a venue to communicate for the player across the nation. 

 

 
RESEARCH METHOD 

Research Design 
 This study applies mixed quantitative and qualitative research to gather the data from two sides to answer 

the problem in this study. The quantitative approach is used to find the first problem that discusses the improvement 

of students’ ability to speak English by gathering the result of CAF (Complexity, Accuracy, Fluency) from the 

collected data. Furthermore, a qualitative approach is used to find the answer regarding the game implementation 

and the advantages for students through an interview. 

Research Participant 
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 The data collected for the current study involve University of Muhammadiyah students with different 

majors who had taken FLSP (Foreign Language for Specific Purposes) courses as the participant. Four people 

were taken as the study participants consisted of two men and two women with an age range of 18 to 21 years. 

 

Data Collection 

Testing 
 The data were collected by giving assignments to the participants using the VRChat game with 

instructions from the researcher regarding their tasks while using the game. The data is gathered within three 

consecutive days of the test and carried out for 10 minutes in each meeting in a day.  The participants were given 

different activities using the VRChat game, and they would be recorded while they are using the game. The activity 

began to adjust and let the participant communicate with the users on the VRChat game on the first day and then 

communicate with the game users intensely on the second and third days. Henceforth, this study took the recording 

result from the first and third day of testing to analyze and find fluctuation of CAF aspects when the students speak 

English through the VRChat game. The participants’ CAF aspects were investigated and analyzed to discover its 

change by applying the CAF rubric score as the testing instrument. 

 
Interview 
 An interview was used as the second technique for data collecting in this study. The interview was carried 

out to investigate the implementation and advantages of the VRChat game that could enhance students’ English 

skills. Data collection for the interview is conducted after the result of the CAF for the testing recording was 

obtained. 

 
Data Collection Procedure 
 Several steps were carried out to arrange the set of research data and facilitate the process of gathering 

the data for this study. The procedures are listed as follows. 

1. Preparing the scoring rubric and interview guide, then consulting to supervisor before collecting the data. 

2. Giving the test using VRChat to the participant 

3. Transcribing the video recording result when participants use the VRChat game. 

4. Conducting an Interview 

5. Transcribing the result from the interview recording  

By conducting the research according to arranged procedures, the data collection will be organized appropriately. 

Furthermore, to discover the research result, the data found will be carefully calculated and analyzed with suitable 

data analysis techniques. 

 
Data Analysis 

Testing Records 
 The transcription result from testing records using the game was used as the first technique for the 

research. Eight transcriptions were taken from four participants and only two video recordings from three meetings 

were chosen to be analyzed. Furthermore, the recordings in the study then explore the students’ CAF aspects 

quality using the CAF formula in speaking from experts as follows. 

 1. Complexity: Calculating the number of dependent clauses per utterance or the number of dependent 

clauses that are related to the independent clause (Foster &  Skehan, 1996).  

 2. Accuracy: Calculating the percentage of error-free clauses ( in terms of syntax,  morphology, 

and structure) with total clauses (Foster & Skehan, 1996). 

 
𝑇𝑜𝑡𝑎𝑙 𝑒𝑟𝑟𝑜𝑟−𝑓𝑟𝑒𝑒 𝑐𝑙𝑎𝑢𝑠𝑒

𝑡𝑜𝑡𝑎𝑙 𝑐𝑙𝑎𝑢𝑠𝑒
 𝑥 100  

 3. Fluency: Calculating the number of syllables per minute without word repetitions and hesitation in 

pronunciation (Ortega, 1999). 

 The calculation for the transcription in this study was applying a manual calculation using the principle 

above. The table of analysis results can be seen in the table below.  
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Table 1. Manual Calculation from the CAF video recording results 

 

 

  
 Henceforth, the mean results of CAF data manually calculated will be analyzed statistically descriptive 

to cope with the shortage of participants. The results were then analyzed to discover the increase and decrease of 

the first and third test outcomes after the mean results were found. 

 
Interview Transcription 
 This study also applies an interview as another technique for the research. Data obtained from the 

interview will then be recorded and transcribed to facilitate analyzing the data. Moreover, the analyzed results 

from the transcription are then divided into categories that specify the benefit and challenges for the students. 

 

 
FINDINGS AND DISCUSSION 

This study aims to discover the use of the VRChat game as a learning medium that could enhance 

students’ ability in speaking English. 

 

Analysis of the result from testing students’ English ability 
 Statistical analysis was employed through three testing sessions; the first session, second session, and 

third session to find the aspects that happen to increase or decrease in using VRChat games as English learning 

media and answer the first problem in this study. 

 
Table 2. summary of the result from the test of students’ speaking ability 

 

 

 

 

  
According to the results of the data above, it was found that the average of each student’s CAF aspect in 

the first attempt shows the result of a total of 1 in the complexity aspect, 81,9% for accuracy, and 2 for fluency. 

The result of the third testing has given growth and reduction on the mean of the three aspects, especially on 

accuracy aspects have increased by 88,6%, and fluency which shows a decrease in results from 2 to 0 following 

the complexity aspects that did not leads to any changes between the first the third test that had been carried out. 

Thus, the result shows an alleviation peak for the fluency aspects, representing an improvement in students’ 

English skills. 

 The fluency aspects of this test concern students’ word repetitions and hesitation when speaking English 

on interacting with another player in the VRChat game. The outcome showed from the result of Participants Z and 

F, who scored 4 for coping with hesitation and word repetition in the first test for speaking through the VRChat 

game and appear to reduce the score to 0 in the third test, which indicates an enhancement in participants’ English 

ability. According to the result found, it happens because the participants are still adapting to the environment on 

the VRChat game, which leads them to hesitate to start a conversation. Therefore, the average summary of the 

aspects that influence students’ fluency outcome at the first meeting is about self-confidence in talking to people 

they do not know for the first time. Furthermore, the test also measures their grammar level to test the students’ 

accuracy when speaking English. This aspect promotes development for the students when they communicate with 

VRChat players. It is shown from the increasing number of result between the first test with a total of 81.9% and 

the third test with 88.6%. 

NO NAME C A F INCREASE/DECREASE 

T1 T3 T1 T3 T1 T3 C A F 

1 A          

2 B          

3 C          

4 D          

 Mean          

NO NAME C A F INCREASE/DECREASE 

T1 T3 T1 T3 T1 T3 C A F 

1 Z 3 4 84.6 % 85.7% 4 0 1 1.1 4 

2 F 0 0 73.6% 75% 4 0 0 1.4 0 

3 R 0 0 87.5% 100% 0 0 0 12.5 0 

4 L 1 0 85% 93.7% 0 0 1 8.7 2 

 Mean 1 1 81.9% 88.6% 2 0 0.5 1.6 1.5 
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 The improvement in students’ accuracy possibly occurs from the VRChat surroundings influence. The 

environment provided by VRChat supplies the students with implicit spaces which build their awareness to 

understand their mistakes in the grammar and make a correction because VRChat possesses various players from 

different countries such as English-speaking countries like America or Australia or even players from non-English 

speaking countries like Japan or Korea which unconsciously make the student acquire the knowledge to build 

correct grammar by learning from what they hear when they are speaking with other players on VRChat. 

Additionally, complexity is the last aspect to be analyzed in this research. The analysis was carried out to measure 

complex language levels in students’ speech when they speak English. This aspect shows that the first and third 

testing results remain unaltered with a total amount of 1. The conversation flow influenced the absence of the value 

change on the complexity aspect results when using VRChat. In the interaction progress with VRChat players, the 

participants were not focused on certain rules to avoid the resemblance to classroom conditions but rather open to 

let the participants talk to the VRChat player, so the conversation done in the testing arranged a short talk such as 

introducing themselves and looking for friends who share the same interest.  

 Considering the result of the CAF aspects analyzed, it shows that the VRChat game highly influences the 

students in terms of accuracy with a total value of 1.6 and fluency of 1.5. From these results, VRChat provides the 

students with an experience to learn language structure directly when interacting with players who have various 

nationality backgrounds. The students were able to learn and be aware of their mistakes by observing and listening 

to someone who speaks English fluently to achieve direct exposure to learning English. Moreover, the increase in 

students’ fluency aspects occurs because the VRChat players were communicative and interactive also, the avatar 

preferences that the users can choose depending on their taste, whether it is a cartoon character, animals, or famous 

actors, so the students do not have to worry about their appearance but focus on communicating using English 

with VRChat players (Figure 1). 

 

 
Figure 1. One of the players interacts and waves at the participant 

  
The results of this study have shown that VRChat is effective in improving participants’ accuracy. This 

finding is congruent to Saputro, Tafsirudin, and Farah (2020) who found that the use of technology in this case 

Vlog has improved students’ accuracy rather than fluency and complexity. In contrast, this finding is different 

from Hsu (2015) who reveals that research participants’ oral production is increased in terms of complexity as 

there is a greater mean length of AS-unit and clause compared to the other two aspects of accuracy and fluency. 

In a similar vein, Sun (2012) found that voice blogging is also effective in encouraging students to focus on 

meaning expression instead of accuracy. In addition, Hsu (2015) said that complexity reaches its highest aspect as 

it is predicted that speaking practice through voice blog weekly has created more opportunities for learners to 

exercise their L2 linguistic competencies. All in all, the use of technology and project-based work are effective to 

improve students’ oral production. As Hashemifardnia et al (2021) have confirmed that the use of flipped 

classrooms is effective in improving EFL learners’ speaking complexity, accuracy, and fluency (CAF). Also, the 

use of Massive Online (MOOC) instruction is found to highly develop Iranian EFL learners’ speaking CAF. 

Furthermore, Spring’s (2020) finding has explained to us how video-project work can affect students’ oral 

proficiency, mainly improving EFL learners’ accuracy and complexity.  

 

 

 

Interview Result Analysis 
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 The interview with 4 participants was conducted after the speaking activities in the three testing sessions 

had been carried out to collect the benefits and challenges of using VRChat as a medium for learning English. 

Henceforth, the participants describe their experience when using the VRChat game. The interview recordings 

were then transcribed and analyzed using NVivo 12 software with a hierarchical chart feature to determine the 

data distribution about the benefits and difficulties felt when using the game. The data results explain that four 

participants experience the benefits more than the difficulties when using the VRChat game. The advantages that 

students obtained are social benefits, fun learning, self-confidence, real-life practice, fluency, and listening skills. 

On the other hand, the participant also experiences several difficulties concerning technical issues, language use, 

time, price, and finding players. The details of the data are distributed as follows. 

 
Figure 2. Hierarchy chart of the Benefits and Difficulties of Using VRChat 

 

Perceived Benefits 
The perceived benefits are described in the following excerpt: 

“Other than practicing my speaking skill, I can know players from other countries, mainly the language they used. I 

reckon that they used different variety of English. So, it is interesting one”. (Participant 1) 

“I feel relaxed as I can speak English in virtual space so that I am willing to speak English freely without having any 

burden. I have more fluency as I can express anything comes up to my mind.” (Participant 2) 

“In the game, I can have real practice with other players so there is no more excuse for me to find no partner in 

speaking that normally I do is speaking to the mirror. The game can be an alternative way to communicate with 

people”. (Participant 3) 

“It is interesting to use the game in speaking, no more boredome in learning. It is really fun”. (Participant 4) 

 

Perceived Challenges 
The challenges of playing the game are described as follows. 

“It was problematic at first when I operated the laptop and cursor. Importantly, I was not that familiar on how to 

play the game at the beginning. I think it was more about technical issue.” (Participant 1) 

“When I started the game, it was time-consuming to find players who speak good English. Some of players were 

speaking their own languages which are not English”. (Participant 3) 

“Using this game is fun, but if it is implemented in the learning, it can be pricey as the tool itself is expensive”. 

(Participant 2) 

“The players are sometimes too expressive, so that the language they used are informal. If it is used in the learning, 

I think teachers should take this issue into a real concern”. (Participant 4) 

 
CONCLUSION 

The use of the VRChat game encourages the students to speak English. Using the game as a learning 

medium in English learning can build students’ interest in speaking English. On the other hand, students’ abilities 

in fluency and grammar understanding also improved since the game offers actual exposure to communities that 

communicate using English, encouraging students to try interacting with other players in the virtual environment. 

This game also builds awareness of cultural diversity so the students can learn not only the language but also the 

cultural aspects of each player on VRChat. With numerous advantages that had been known as a medium that 

could enhance English language skills, VRChat also inevitably had several things that made the students perceive 
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difficulties while using the game. They asserted that technical issues, time, cost, and looking for a player to 

communicate were the problem that hinders the game implementation in the classroom. Therefore, it is suggested 

that the employment of the VRChat game as a medium for English learning is still considered imperfect. Further 

research on the use of VRChat needs to be done with a different concept so that studies in the implementation of 

this game could achieve its peak outcome. 
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Abstract 
Songs have an impact that is either bad or good in language learning. The purpose of this study is to 

determine the impact of songs on language learning, especially in improving listening skills. The data 

were collected through questionnaires. In analyzing the collected data, a quantitative research method 

was employed. The study found that the use of songs can have a good impact and is likely to improve 

students' listening comprehension skills 
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INTRODUCTION 
One of the most important aspects of life is language. People in general, cannot survive without language 

since they must interact with one another as social beings, and language improved communication. Learning a 

foreign language is important in addition to mastering one's mother tongue. In the current era of globalization, 

mastering foreign languages is one of the most important factors for Indonesia's younger generation to live and 

compete. One of them is mastery of English which is mostly used by young people, especially students as a way 

of communication. English, which is the main capital for communicating internationally, is a common need that 

must be fulfilled. In addition to communicating, young people must be fluent in English to prepare a generation of 

people who are ready to compete in the global market. Young people can learn English in a variety of ways, 

including formal and non-formal education, such as elementary school, courses, or extracurricular activities. It is 

often found that young people like to use English as their daily language when they are among them. 

In the process of learning English there are four elements in it, namely: reading, speaking, writing, and 

listening; These elements must be learned to understand the language. Each of the four elements plays a key role 

in the existence of each. Therefore, if we have the basis of these four elements, we will be understood almost all 

over the world because English is the language of international communication in all fields, such as politics, 

science, media, arts, and entertainment. And for the first time, human activity is listening. Like a baby, he listens 

to the people talking around him. He listens to people communicating with each other. After listening carefully, 

he imitates what people are talking about, like bubbling. After that, he could speak well. Then he could read and 

write something.  

Listening and reading are receptive skills because we don't need to produce language to do this. They 

accept and understand it. Then, from the four aspects above, one aspect that is difficult for young people to learn, 

especially students, is listening. Many students have difficulty understanding words or sentences spoken in English 

verbally. Generally, the listening learning method in schools is still relatively rigid by only providing exercises 

through conversation as in the TOEFL. 

Listening is an important skill in language learning along to be fluent in a language, listening must be 

improved. It is one of the receptive skills and involves humans in capturing and understanding English input. 

Reading, another receptive skill involves humans in understanding and interpreting written words.  

Listening is more difficult than reading because humans often recognize written words more easily than 

they recognize spoken words. Furthermore, when reading, humans can go back and reread a phrase whereas by 

http://u.lipi.go.id/1598069868
https://ejurnal.teknokrat.ac.id/index.php/JoRLE/index
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listening they only get one chance. By reading, the reader who determines the pace while listening to the speaker 

or recording determines the pace. Because of this problem, many young people especially students find it difficult 

to listen. People assume that if someone can speak well, it means that someone can communicate well. In social 

life, some people believe that if they learn English it can be seen in their ability to speak, write and read. In addition, 

a person's language ability is also determined by his listening ability. 

Listening tasks can be very discouraging and demotivating, especially if students have had previous 

negative experiences. It is important to give students many opportunities to practice listening skills in a supportive 

environment that helps them to learn. To teach the listening process in a way that does not bored or demotivate 

learners, and one option is to listen to songs. Learners are encouraged by songs to listen to them repeatedly and 

emulate the pronunciation of their favorite singers (Suwartono, 2019). Songs are thought to be able to stimulate 

interest in learning and to be one of the less boring lessons for young people. Then there's music, which is one of 

the most exciting and culturally rich elements that may be utilized in education.  

According to Murphey (1990), many English teachers have long recognized the value of song and music 

in language instruction. When a student listens to and memorizes an involved song in class, the lyrics are embedded 

in his long-term memory. Music is a powerful stimulus for humans since it relates to our emotions while also 

allowing us to interpret them and their effects by utilizing our minds if we so desire. A piece of music can transform 

the learning environment, be engaging, and provide a pleasant relationship between the worlds of enjoyment and 

learning in the classroom.  

Song, a combination of music and lyrics, possesses many inherent characteristics, such as a kaleidoscope 

of culture, expressiveness, reliability, and therapeutic functions, which render it an important source for language 

training (Shen, 2009). Music and songs play a significant role in development and education. Songs have several 

important characteristics, including the ability to entertain and inspire young people. There are numerous benefits 

of using music to teach Listening Skills. Although songs are particularly memorable and encourage learners, it is 

possible to facilitate their understanding by using contemporary popular songs that are familiar to youth. Repetition 

is the most significant quality of a song since it helps you memorize the words. 

The advantage of listening to songs commonly is that people learn new vocabulary and pronunciation 

while also relaxing. When someone listens to a song, the mood can change from happy to sad. It depends on what 

song people hear. People no longer find it difficult to listen to music in this modern generation. People can listen 

to music on their phones because they are convenient and portable. We can listen to music on our phones regardless 

of where we are or how much time we have. 

 

 

RESEARCH METHOD  
Qualitative research was applied to analyze the data for this study. To study and explain how the impact of 

songs on teenagers' language ability, qualitative data is employed. Participants' data were collected in their natural 

surroundings using a qualitative data instrument semi-structured interview. The participants in this study were 

young people between the ages of 15 - 25 years old, in sectors that required English language abilities. 2 persons 

who enjoy listening to music were given questionnaires by researchers. The questionnaire contains 5 statements 

as a data-gathering tool.  
 
 

FINDINGS AND DISCUSSION  
The results of the research questionnaires that have been conducted will be presented in this section. 

Participants consisted of 2 people consisting of students and employees aged around 18 - 22 years. The first 

question reads "Do you like listening to English songs? all respondents' answers stated that they like to listen to 

English songs. It is hereby stated that all respondents who filled out the questionnaire were people who liked 

English songs. 

In the second question "What genre of music do you often listen to?" one of the respondents agreed to 

choose pop and make it a music genre that they often listen to, while one participant said that he likes all types of 

music genres. This question aims, that the author can find out the type of music that the participants like, humans 

tend to be more focused when listening to the type of music they like. Music is a uniquely human creation that has 

a very strong capacity to convey emotions and regulate emotions (Johansson, 2006). 

"According to you, do English songs help you in improving your English Skills, especially in Listening 

Skills?" In this question, all participants stated that English songs can improve English skills, especially Listening 

Skills.  

The fourth question contains "What do you think about English songs in improving English skills?" In 

this question, participants are asked to express their opinion. The result is that all participants are not much different 

from each other, all participants think that English songs help them improve their English skills, especially when 

pronouncing a word, and increasing vocabulary and they also mention that listening to songs and singing along 
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makes participants familiar with English. Participants also said that listening to songs made learning easier and 

more fun. Meanwhile, one participant stated that English songs improved English language skills but not at the 

conversational level. 

In the last question, participants were asked to tell their experiences in using English songs to improve 

their listening skills. In general, participants' answers were not too different from the previous questions. Almost 

all participants said that by listening to songs, we can increase our vocabulary which can improve our Listening 

Skills. One participant said that he enjoyed listening to songs since Junior High School and since then his listening 

skills have improved. Then, another participant told that in every activity he did, he always used earphones to 

listen to music, while singing when relaxed while looking at the lyrics, he got used to not having to look at the 

lyrics and memorize them, from this memorization he could remember vocabulary so that when listening another 

song, he is not confused. 

Listening is the ability to identify and understand what others are saying. For learners, listening is how 

spoken language becomes the first stage of learning a new language. Such as in the classroom, this happens by 

listening to the teacher, CD, or other learners. It is the process of interpreting the message that people say 

(Sarıcoban, 1999). Listening is the receptive use of language, and since the goal is to make sense of the speech, 

the focus is on meaning rather than language (Cameron, 2001).  

Songs provide many things that can strengthen students' memories such as sounds, poems, and melodies. 

That is, songs can increase functionality in learning, especially in English. Songs contain language patterns, along 

with skills in listening, pronunciation, and rhythm, as well as a pleasant atmosphere. Furthermore, the tune creates 

a peaceful atmosphere. Then, because many young people enjoy listening to music and have similar opinions about 

it, the song is a significant educational tool. Songs are an important tool in the effort to improve listening skills 

because of this connection to music.  

Young people generally choose to listen to music on various platforms such as Spotify, Joox, Youtube 

Music, Apple Music, etc. Songs provide a wonderful opportunity for monotonous repetitive practice. This 

repetition becomes as enjoyable as chanting the chorus or a song where each verse takes words from the previous 

verse. This repetition helps to learn and makes music sound more familiar and comfortable to those who listen to 

them. Using songs as an aid to improve listening skills is a good impact, because songs, especially ones we like, 

can make us more enthusiastic and relaxed when listening to them. 

In the research that has been carried out, it was found that there is a relationship between increasing 

vocabulary in listening ability, the more we know the vocabulary the more we know and understand the vocabulary 

when we hear it. Songs, as a blend of music and text, contain a plethora of qualities that deserve our attention. 

Their cultural and thematic diversity, idiomatic and poetic expressions, therapeutic qualities, etc make them an 

ideal language education instrument. As a result, using songs in the classroom can help us relax our minds and 

bodies while also making listening more fun. 

 

CONCLUSION  
The findings of this study focused on the impact of English songs on listening. Discovered that listening 

to English songs can assist students to improve their listening abilities while also learning new vocabulary. As a 

result, singing a song made it easier for them to remember how to pronounce words. The goal of this study was to 

see how much English songs can help English students improve their listening skills. According to the findings, 

the song has a positive impact on linguistic skills, particularly listening ability. 
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